The Broadsheet Office is on the first floor of the Gane Building,
43 Anzac Avenue, Auckland. Office and bookshop hours: 9
am — 4 pm Monday — Friday, Saturdays 10 am — 1 pm for
the bookshop. Phone 794-751. Our box number is PO Box
5799 Wellesley Street, Auckland, New Zealand.

Deadline for December — October 10
Deadline for January — November 10
Small items, News, “ What's New?” and adverts can reach us
up to two weeks after this date.

Stuffing of the November issue will be on Saturday October
29 at the Broadsheet Office from 10am. We need your help.
All women and children welcome.

Classified $1.90 per column centimetre
Quarter page $36.50
Half page $70
Full page $ 130.00
Other sizes and prices by arrangement especially for feminist
(non-profit making) organisations. Ring and ask for Renee.

Our individual subscribers numbered 1701 at the end of Ju
ly. We’d like to reach 2000 by January 1984. This would
put the magazine in a much better financial position, it would
cover its own costs. If you know of anyone who might
subscribe please ask them to do it NOW. If you’re financially
able maybe you could give one of your friends a year’s
subscription to Broadsheet. We have a fantasy that if every
subscriber got one other person to subscribe . . .

Talking about finances — and we always seem to — the Road
show was a raging success. The response was all we could
have hoped for and we are still getting very positive feedback
about it. However, we lost money. Queen Elizabeth II Arts
Council guaranteed us against loss up to $2500 and this will
be a great help but we still will have another $1500 to make
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“ This book immerses
the reader in the
oppression experienced
by women in the home,
the courts, the office,
the corridors of power
and the doctor’s
surgery. . . There is no
doubt that this book
with its scope and
organisation should be a
bestseller for women’s
studies groups,” says
Roz Brody.
Edited by
Elizabeth Whiteleg

As a special offer Broadsheet has reduced the price
from $39.50 to $32.50 (hardback).

up. The major expenses were wages and the hire of the van.
Considering the stresses and strains of touring a show around
the country the wages (although union rates) seem pathetically
low, but low or not they have to be paid out of the takings
and in smaller areas the audiences were not large enought
to cover costs. We have had dozens of letters, cards,
telephone calls and personal approaches from women who
want another roadshow. We would like one too, but the severe
financial drain on our bank balance is something we can’t sus
tain and keep somewhere near solvent. We receive generous
donations from time to time and we’re enormously grateful
for these. Angela, Jess, Hilary, Margaret, Bernadette and
Phee gave their time free during the month of rehearsals and
Renee donated her royalties. Many women gave time on frontof-house and many others provided hospitality and billets.
Without these we would be even more in the red than we are.
We take your requests for another roadshow very seriously
but it will need a lot of discussion before we come to a deci
sion. In the meantime if you can make a donation however
small, towards the deficit, we’d be really grateful.

We would love to know the names of women willing to sell
Broadsheet at demonstrations, marches or other political
events. Please ring and ask for Miriam.

As we mentioned last month we are planning an issue on sex
uality for January/February. We invite your contributions.
Deadline — November 10. We’ve had a good response and
we’d like more ideas.

If you have any spare paper bags we would love to have them
for the bookshop. Any size would be welcome.

Errors were made in the September issue and we wish to
apologise to the women concerned.
We didn’t credit Lyn Crossley who interviewed Margaret
Jones. Sorry Lyn. Rosalie Bertell’s name was misspelt on the
cover, Mira Szaszy’s name heading her interview was also
misspelt and at least four other proofreading errors have been
found. We welcome women who are willing to proofread
material just before Broadsheet goes to the printers so we
can avoid such unnecessary mistakes.
The most embarassing mistake was made by the printers
in the review “ Revenge of the Amazons” . They inserted the
photograph of Peter Sakey instead of Roslyn Everett as
Titania. And last, we used a design of the camelia badge on
the back cover. This symbolises the camelia given to members
of parliament who supported the Suffrage Bill in 1893. We
wish to acknowledge that the badge was originally designed
by Vicki Keesing.

We constantly receive enquiries for information, contact
names and addresses of women’s groups or what is happen
ing in . . . It is important therefore that we can print a com
plete “ Directory” and ask you to send us any additions or
alterations to the current group listings preferably by the end
of October. This is published bi-monthly and will next be
printed in the November issue.
Other news, special events, seminars, publications or
meetings are published in “ What’s New” . We welcome news
for this and ask you send it to Renee. What is happening in
your area?
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ANTI-CHOICE
Dear Broadsheet,
The enclosed press statement was
not printed or broadcast by any of
the media. It seems to me it is a
case of the patriarchy protecting
one of its knighted patriarchs.
It was suggested to me that
Broadsheet might publish it.
“It is a tragedy for his family that
Sir William Liley, the founder of
the Society for the Protection of
the Unborn Child (SPUC), should
end his own life during a bout of
depression. However, many
thousands of New Zealand
women spent a decade of their
lives fighting SPUC’s attempts to
outlaw all abortions — even in
cases when the mother’s mental
health was affected. It will be no
consolation to these women to
know that Sir William himself suf
fered the anguish of depression.
He finally took his own life despite
his intense opposition to
euthanasia and abortion.
“We hope this will enable more
people to appreciate the
seriousness of emotional stress and
curb SPUC’s efforts to legislate
away women’s right to control
their own fertility, and to make
their own decision on the matter
of abortion.”
Yours sincerely,
Pat Williamson
Values Spokesperson on women’s
issues,
Christchurch

L '.V r E N U V S
PEV! C E

Dear Broadsheet,
I w onder if through your
magazine I can come into contact
with other women who suffer
from the same discrimination as I
do.
I wish to have no courtesy title,
honorific, call it what you will.
Government departments and
businesses still call me “Miss” or
“Ms” in spite of requests to call me
by my name only. I understood
from a young man in Inland
2
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Revenue that there was a category
xxx for those eg whose title was
too long to fit in(!) so I asked for
my mail to be so addressed, but it
still came as “Ms”. I sent it back.
Forest Products have told me
that a title is part of the legal
definition for shareholder, in place
of profession. This is of course not
correct — it is just that they
haven’t allowed for this case on
their computer!
Therefore, if possible I would
like to hear from other women (or
maybe even men!) who have had
legal or official hassles eg with tax
people over non-use of courtesy
title.
Deborah
45 Aintree St, Christchurch 5

BENEFICIARY BASHING
Dear Broadsheet,*
Again benefits are under scrutiny
(New Zealand Herald, March 11,
1983) and one of the prime targets
appears to be the recipients of the
Domestic Purposes Benefit, the
greatest number of whom are
women.
Following a similar enquiry last
year the Minister of Social
Welfare, Venn Young, announc
ed that the average length of time
for women on the Domestic Pur
poses Benefit was 21 months, after
which their efforts to become selfsupportive came to fruition.
The prestigious Plunket Socie
ty, in a recent announcement, pro
posed to set themselves up as
judges of “good mothering”. Their
time and money would be better
spent in examining where their ser
vice has failed that a criteria such
as this could even be envisaged.
Anthony Freidlander, National
MP for New Plymouth, had
another neat idea, to establish
caravan park ghettos for solo
mothers so that the houses they
are occupying could be better
“ utilised”
by
Petro-Corp
employees at four or five times the
present rent.
The reputable Catholic
newspaper, New Zealand Tablet
states “it is a fact that the induc
tion of (married) women into the
work force in massive numbers
constitutes an almost insoluble
problem for those with more
legitimate claims to jobs”.
The editorial in the Listener
dated March 12, 1983, by Helen
Paske in which this crass, insen
sitive reference appears, is a per
tinent, intelligent and realistic ap
praisal of women at work.
The Department of Social
Welfare appears to be too easily
trapped by simplistic and in
humane explanations and expe
dient measures and it is no coin
cidence
that
the
most

LfTTlffS
unrepresented and powerless
group in our society has again
been singled out.
W hat other group would
tolerate having its individual liber
ty transgressed by being visited by
a Department of Social Welfare in
vestigator at 7.50 am? (Also
documented).
Whiter New Zealand 1983? I
challenge J. B. Gourlay and Robin
Wilson of the Department of
Social Welfare to examine who
they align themselves with.
Yours faithfully
Shelagh O’Shea
Auckland
*Indicates letter cut

MAORI INITIATIVES
Dear sisters
I speak as a white woman to
white women. I feel filled with ex
citement as Maoris suddenly have
much more say in our society —
the Maori intitiatives we see op
posing the Motunui outfall and at
tacking the Paul Chase killing are
recent examples of a major
trend. It feels as if a critical point
has been passed and Maoris are on
the move.
The political movement we are
seeing is the black takeover of
power, colonized against the col
onizer. The movement of women
against the power of men is now
adding immense impetus to black
progress. That impetus will help
direct them to equality and may
aid them to go much further
towards it than women have
managed so far.
White women have the incredi
ble privilege of sharing in that
burst of growth through accepting
direct spiritual communion with
black women. For we have sure
ly learned in groups of women or
woman to woman the art of direct
undefended communication of
feelings. We white women must
feel the black women's outrage —
accept it directly, without defence.
We will find ourselves strengthen
ed, not destroyed. We may even
become strong enough for
equality.
Diane Bell
New Plymouth

BLACK AND WHITE
Dear Broadsheet,
When I began reading Annette
Mortensen’s article on “Maori
Sovereignty and Matriarchy —

Theory”, I honestly thought that
the opening paragraphs were
satirical. It was only the long
drawn out nature of the “satire”
that alerted me to its serious
intention.
Nothing I have read in Broad
sheet over the last year or so has
helped me to understand the ut
ter abjection of white contributors
in espousing Maori Sovereignty.
Forgive the dreadful pun, but
why does everything have to be so
black and white? Are there no
shades of grey? As a “white”
woman I never felt myself to be
totally in the right before, nor do
I feel myself — by virtue of skin
colour — to be totally in the
wrong now.
The only parallel I can see is
perhaps the extreme nature of
some early feminist thought,
which saw all men as enemies to
all women. Are not gender and
race being taken as substitutes for
philosophies and opinions? Are we
not all entitled to be evaluated on
the grounds, how we think and
act, not what stock we spring
from?
As I write, I feel a sense of futili
ty. Those to whom I would speak
are gripped in messianic fervour,
and have slogans at the ready to
dismiss what any moderate might
say.
Frances Porter, Upper Hutt.

AN EXPLANATION
Dear Broadsheet,
With reference to the interview in
Broadsheet issue 112, September
1983.
This letter is to the women who
may have felt curious, puzzled or
angry as to why this pakeha chose
Te Puea Herangi as the subject for
my triptych. The photograph in
Broadsheet (showing one panel of
the three) was not explained so I
feel bound to give a brief rundown
on what compelled me to paint
about Te Puea. Over the years Te
Puea’s name would often crop up
during discussions about “amazing
women”. Everyone I know refer
red to her as Princess Te Puea of
the Waikato. One pakeha friend
was so impressed with Te Puea’s
courage and integrity in the face
of rampant white imperialism that
she told me I need to look no fur
ther than Te Puea and her people
for the ultimate example of real
strength. That was about ten years
ago. What she said stayed with me

and all that I have heard and read
since then has established Te Puea
in my mind as the greatest woman
warrier and leader Aotearoa has
know n. Te P uea’s massive
achievements both politically and
personally so moved me that I felt
the need to convey something of
that in a painting. I did not enter
into the work lightly without con
sidering all aspects of my motiva
tion. It will not be exhibited or
make me rich and famous. I
started the work in late June as
part of my portfolio for art school.
When it is complete I’m giving it
to a woman who is a tribal
member of the M aniapoto/
Waikato people.
In sisterhood,
Sharon Alston,
Auckland.

APOLOGY

___

Dear Broadsheet,
I wish to publish an apology to
Rodney Kirk Smith and Barry
Lett. They could not possibly have
turned down my suburban
neurosis paintings in 1960 as the
gallery was not then in existence.
Neither my sister Barbara nor her
then husband Bill Glass, who were
with me at the time, can now
remember the name of the gallery
that did turn them down.
Jacqueline Fahey
Auckland

AMAZED

___________

Dear Broadsheet,
Thank you for reviewing the
Menstrual Maze. I especially ap
preciate the support from Broad
sheet and Cheryll Sotheran in the
Auckland Star, because the news
media generally had great difficul
ty with the subject matter and the
Maze did not receive the publici
ty we had hoped for. Once again,
when women do something that
challenges the establishment, they
are rendered invisible.
The question of invisibility also
arises with Broadsheet, in that you
omitted to print the names of the
10 other artists involved in the
Menstrual Maze. Although I acted
as facilitator and producer of the
project, the Maze itself was the
result of an intense collaborative
effort. The women gave their com
m itm ent, their personal ex
periences and their creativity, and
the result was totally different
from anything I could have

created alone. I am disappointed
that Broadsheet has not given
them the credit they deserve; in
not doing so you erase the political
implications of the collaborative
process.
In addition, the caption under
the photo of the “ritual teepee”, or
the cone, as we called it, is
misleading. Gill Matthewson took
the photo, but did not make the
cone alone as the caption implies.
It was the result of collaborative
work.
I enclose the names of the
Maze-makers, in the hope that you
will set the record straight.
Juliet Batten,
Auckland.
Menstrual Maze makers were
Katrina Berntsen, Susan ClarkMabee, Juliet Cook, Lidija Cukor,
Rose Fidler, Claire Johnstone,
Janice Jones, Gill Matthewson,
Helen Pollock and Helen Todd
facilitated by Juliet Batten.
Ed Note: In a photographic cap
tion Broadsheet prints the
photographer’s name in brackets.

SUPPORT NEEDED
Dear Broadsheet,
Three years ago I lost custody of
my two sons, then aged five and
nine years. My mistake was being
ahead of my time. I believed in
joint custody before it became the
legal vogue, and so they punish
ed me.
Shortly my case comes before
the family court in Wellington. It
took two and a half years to get
my share of the matrimonial pro
perty (and $7,000 legal fees) and
buy a house. Without that I was
told no court would give me back
my kids. I’ve kept daily contact
with them throughout the three
years, constantly harassed by my
former husband, who still believes
(he says) that they don’t need me
at all. A child psychotherapist
recently found them both to be
suffering considerable emotional
blocks to normal development.
Perhaps this will assist my case.
I want to make contact with
any other women who have suf
fered as I have at the hands of the
legal system, manipulated by a vin
dictive and vicious man. Perhaps
we can support each other.
I really am very low in energy,
and need support. If you can put
me in touch with any group or in
dividual who might provide this
I’d be grateful.
I do enjoy your magazine. It’s

heartening to see women being
strong and supportive, and work
ing positively to change our
futures.
Pamela Walker
Wellington

HYSTERECTOMIES
Dear Broadsheet,
1 was moved to read “My
H ysterectom y” by Deborah
Vanko in Broadsheet Issue 110
page 46.
I enclose my penned response to
offer my supporting thoughts to
others.
“Hysterectomy Shared”
To my sister of the Scar
Join the Club
Like you, I too
Had no time to mourn
The loss of my fertility symbol.
A long cruel scar laces my
memory.
So I remembered
I had once heard the word
Of a Jewish woman, in
Sydney
Who had known the knife of
Auschwitz
And who was I, to know
better than she
What it had been, to suffer
at the hand
Of those whose power was
greater than hers
She said to me in kindness
“Pick up the stones that are
cast against you
And build with them a house”
Hail to Israel! I did the same,
At least in my own way,
My woman’s way.
And made myself rejoice, and
see
I am still me, This Person,
Now, no longer at the mercy
Of that, which, however
precious
It may have been
Has held me and my sisters,
vulnerable
To Rape and Fuck, and
Marriage
And Sex and Menstruation and
Pregnancy
And Cervical Cancer, and
Abortion and Sin
So, my Mother-given Womb, I
shed, with
All that may have been
harmful
to that other me.
To let it go, has this acceptance
And I am content to know
I am beyond, at last,
That hold male power has had

QUOTE OF THE MONTH

“A strong hatred is the best lamp to bear in our hands as we go over the dark
places of life, cutting away the dead things men tell us to revere. ”
Rebecca West in The Freewoman 1911-1913

For centuries, over my body
and my soul.
The cycle is broken,
No sad cry,
Nature bestowed,
Untimely ripped,
But I am free,
And I’m still me.
Marilyn Gardiner
Rotorua

REJECTION
Dear Broadsheet,
I just thought I would write to say
how sad I was that Wendy Harrex rejected my book, Kathryn on
the grounds that it needed editing.
I wrote it in order to help NZ
women, as John Priest, Sarah
Calvert and other psychologists
say they all know of other women
who were put through the same
process as I was by a maladjusted
psychiatrist and are now sitting in
Porirua or Tokanui, perhaps for
l i f e.
I think this is quite tragic. On
the other hand these women have
no way of making a statement of
complaint, as no-one believes
them, they are “sick”. I am finding
no lawyer will take a case against
a psychiatrist.
Everyone suggested New
Women’s Press, but they take no
notice.
Yours sincerely,
Marjorie Morgan
Rotorua.

SUBSCRIBING DILEMMAS
Dear Broadsheet,
Enclosed please find my subscrip
tion payment $17.00 for the com
ing year. I have agonized over con
tinuing my subscription this year.
I fear much of the currently
published work in Broadsheet is
further alienating the sexes, the
races, the classes. I recall Bet
Friedman’s clear warnings in
Dublin about pursuing alienation
any further. It is a People’s Libera
tion which we struggle for, not
ever an easy ideal.
Perhaps Broadsheet could
publish articles suggesting how
women can peacefully improve
relationships with men, can in
volve men in childcare, what can
be done to improve race relations?
Practically? We all know what’s
wrong, let’s hear a bit more about
how to improve relationships, at
all levels.
Congratulations on the passing
decade.
Yours faithfully
Shona Boys Auckland
Several letters on Ella Wheeler
Wilcox have been received and
will be published in the November
Broadsheet.
Broadsheet, October 1983
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BEHIND THE NEWS
THE YELLOW GLOW

OF TEXAS
JANE COOPER reports on the
visit of the nuclear warship USS
Texas.
“The USS Texas exists to protect the fun
damental human rights we enjoy in
democratic countries such as the United
States and New Zealand.”
Captain Andrew’s parting comments
leave little doubt as to the deeper implica
tions of flag-waving visits by US nuclear
vessels. Through the blur of doublespeak
comes a brutal warning — America is
prepared to safeguard its spheres of in
fluence with the threat of nuclear attack.
Protection of US interests requires the
bolstering of security alliances, the in
timidation of progressive governments and
the willingness to squash national libera
tion movements.
As thousands took to the streets, debate
surrounding the Texas conveniently cir
cumvented the crucial issue of New
Zealand involvement in US military
strategy in the Pacific. Politicians toyed
with ANZUS obligations, the media
polarised public opinion with inane
surveys, and N ational Radiation
Laboratory staff, monitoring mussels with
unquestionable expertise, declared trium
phantly that radiation levels in Auckland
harbour had dropped during the Texas’
visit.
Meanwhile, the US 7th Fleet patrolled
its vast Pacific preserve, the American
Lake which Admiral Robert Long predicts
“is most probably where we shall witness
confrontation with the Soviet Union.” And
confrontation according to Weinberger
means, “Any time you get into war, the
possibility that you will use every weapon
available must be left open”.1
So as Texas sailors dined to the strains
of free-world saviours, news of imminent
Tomahawk cruise missile deployment in
the Pacific passed relatively unnoticed. The
cruise debate may be raging in Europe, but
Doug Kidd and his 9 point peace plan fail
ed to recognise the immensely destabilis
ing nature of these highly accurate newgeneration weapons. Then again, our “con
cerned” National MP is also aware that US
military strategy is dependant upon tran
sit rights for nuclear vessels and
maintenance of a network of forward and
rear Pacific bases to project forces into
Broadsheet, October 1983

Cooper speaks out against the presence o f the USS Texas in Auckland, 5 August 1983.

Asia and the Middle East.
At the recent Nuclear Free and Indepen
dent Pacific conference in Vanuatu, atten
tion was drawn to the build-up in the
Pacific region of strategic and tactical
weapons systems and nuclear support
facilities. South Korea, Japan and the
Philippines were singled out as possible
flashpoints for nuclear attack, underscored
by increased militarisation and war exer
cising prevalent in these countries.
For many years now, South Korea has
escaped world attention as a strategic hot
spot, but the recent shooting down of a S
Korean airliner has exposed the dangerous
potential for an outbreak of nuclear war
in NE Asia.
The incident crystallises East/West ten
sions and points to the paranoia of the
Soviet people whose nation is hemmed in
on all sides by a web of US military bases
and C31 facilities.2 Whether or not the
Russian pilots mistook the Boeing 747 for
a US RC135 spy plane, the fact remains
that these aircraft, packed with radar gear
and listening equipment, fly regular recon
naissance trips along the borders of the
Soviet Union, leaving from bases in
Okinawa, S Korea and Alaska.
In March 1982, the Reagan administra
tion conducted the first nuclear wargame
involving the entire US global forces.
Code named ivy League, its starting point,
curiously enough, was the Korean
peninsula.3 America maintains 42,000
troops in S Korea, the ground forces be
ing on constant active duty. Backed by tac
tical nuclear weaponry, they are poised for
the limited nuclear war scenario, so dear
to President Reagan.

Preparation for such genocide is evinc
ed by the annual “Team Spirit” war
manoeuvres conducted in S Korea. These
exercises involve massive mobilisation of
US, S Korean and Japanese forces for land,
air and sea attacks against N Korea and
ostensibly the Soviet Union. 190,000
soldiers and officers participated in “Team
Spirit 83”. Learning of New Zealand
military involvement in these games, I
recently wrote to David Thomson,
Minister of Defence, requesting explana
tion. I mean aren’t the boys concerned
above all with regional security? The
response — “A number of NZ Army of
ficers training with 25(US) Infantry Divi
sion based in Hawaii, were deployed to S
Korea with the Division as part of their
training . . . It is necessary for our service
personnel to train further afield with our
allies to gain experience in working
alongside or in larger military units”.
Thomson knows full well that since the
adoption of Presidential Directive 59 in
1980, the US administration’s publicly
stated military aim is to be able to fight and
win a nuclear war. Should we not therefore
conclude that NZ armed forces are being
integrated into plans for nuclear war
fighting? In future, lay off the deterrence
bull shit, David.
South Korean dictator Chun Doo
Hwan, arrives in New Zealand on October
21 — the very man who ordered the
vicious Kwanju massacre in May 1981, in
which over 3,000 students and workers
were killed. US “contingencies in the Far
East”, forecast that a second Korean war
could be triggered by a Kwanju-type upris
ing. To counter this they are prepared to

Below: SPA NA (South Pacific Anti-Nuclear Activists) demonstrate in the foyer o f BP House,
Remuera, Auckland, 30 August 1983. Also Sandi Searanke (PPANAC), Karen Flick and Jane
Cooper at a similar demonstration outside the Australian Embassy in Auckland, 29 August. These
actions highlight BP’s involvement at Roxby Downs Uranium Mine. (Photographs by Gil Hanly.)

depend on allied support, whether
Australian hosting of C31 facilities, New
Zealand provision of PC 3 Orions for anti
submarine warfare or Japanese blockading
of straits in the Sea of Japan.
Exposure of rewards meted out to the
allies in return is equally important. For
instance, NZ military personnel attend the
US administered Expanded Relations Pro
gramme (ERP) in Hawaii, to learn how to
put down people’s movements in their own
countries. The implications of these ANZUS perks for the Maori sovereignty strug
gle are obvious.
The Texas’ visit therefore means much
more than a risk of radiation exposure. It
is a reminder of the expansionist foreign
policies we are supposed to uphold, the
nuclear build-up we are expected to
condone. □
1 US Senate Armed Services Committee
hearing, Jan 6, 1981.
2 Read SIOP, “Nuclear War from the In
side”, Peter Pringle and William Arkin,
Sphere Books, 1983.
3 Ibid.

ROXBY DOW NS
JANE COOPER reports on the
uranium they’re mining when they
are not mining uranium in South
Australia.

quell popular dissent in order to retain
supremacy in the Pacific, and New
Zealand as an ally, is hardly expected to
raise its voice in opposition.
Repression of people’s movements is
crucial to the protection of US strategic in
terests, a fact stressed time and again by
indigenous peoples in the Pacific, whether
in East Timor, Aotearoa or the Philippines,
to name but a few. The Philippines,
however, is critical as it hosts two of the
US’s most important overseas military in
stallations, Clark Air Base and Subic Naval
Base. Peace-activists in the Pacific are
predicting that the US is gearing up for a
counterinsurgency war there, as the Na
tional Democratic Front, demanding

withdrawal of the Bases, gains ground. It
is worth recalling that a couple of New
Zealand soldiers died when an M C I30
counterinsurgency aircraft crashed in the
Philippines.
Whilst recognising that the US isn’t go
ing to relinquish the vital components of
its military infrastructure without a fight,
at the same time we can prevent them gain
ing further footholds in the Pacific. Apart
from refusing access to nuclear vessels, it
is imperative that we throw our full weight
behind independence movements in the
region. Opposing NZ involvement in Team
Spirit and the March 1984 RIMPAC war
exercises in Hawaii would further weaken
their influence. US military strategy does

On August 27, over 1000 anti-uranium
protestors converged on Roxby Downs in
South Australia to mount a nine day
blockade of what is potentially the largest
uranium mine in the world.
Situated in the Sleeping Lizard Dream
ing Land, a vast terrain of undulating sand
dunes and scrub vegetation sacred to the
Kokatha people, Roxby Downs is the on
ly new uranium mine to be granted a
development lease from the Australian
government. It is the rationale behind this
decision which undermines the credibility
of the Australian Labour Party’s pledge to
phase out uranium mining.
In 1981 the South Australian Liberal
party signed an Indenture Agreement with
the Joint Venturers, Western Mining Cor
poration and B.P. Negotiations were con
ducted before an Environmental Impact
Study had been completed. When Labour
came to power it could have revoked the
Agreement, but chose to endorse it and fur
thermore commit $50 million of tax-payers
money towards the Roxby project.
By referring to an amendment adopted
at their 1982 Federal Conference, the
Labour government successfully cir
cumvented their “no new mines” policy.
The Hogg Amendment, passed by the nar
row margin of 53 to 46, allows the govern
ment to “consider applications for the exBroadsheet, October 1983
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port of uranium mined incidentally to the
mining of other minerals on a case by case
basis and on the criteria of whether in the
opinion of a Labour Government the min
ing of such minerals is in the national in
terest”. This loophole, created without any
prior consultation of the Party member
ship, was viewed by Australian anti
nuclear organisations as an expedient bid
to gain the support of the mining com
panies and the pro-nuclear media. To all
accounts, it seems tailored to the Roxby
project.
As a mixed deposit of copper, gold,
silver, uranium and rare earths, the Rox
by Downs mine holds uranium reserves
estimated at a total output of 1,200,000
tonnes. With an annual output of 3,000
tonnes of yellowcake, Roxby is destined to
about double Australian uranium exports.
The Joint Venturers are adamant that the
uranium must be isolated from the ore and
sold, if the mine is to be economically
viable. Such profiteering conveniently
dismisses the environmental implications
of uranium mining, not to mention the
nuclear weapons connection.
If Roxby goes ahead about six million
tonnes of radioactive tailings will be pro
duced annually. This toxic waste will be
left in mounds up to 30 metres high, cover
ing four square kilometres. The risks of
contamination from radium 266 and
thorium 230, present in tailings, are com
mon knowledge. Equally distressing is the
total disregard exhibited by the Joint Ven
turers towards the legitimate Aboriginal
land-owners. The Kokatha Peoples Com
mittee have spearheaded opposition to
Roxby Downs. When the initial En
vironmental Impact Study was prepared
they protested against the inadequacies of
the anthropological survey, and the failure
to ensure protection of their sacred dream
ing sites. The main mining shaft has
already been drilled through one site of
spiritual significance. The Joint Venturers
have ignored an independent report drawn
up for the Kokatha people. In mid-August
the Kokatha and Pitjanjatjara people
began to blockade bulldozers in the desert
area of Roxby Downs to prevent road con
struction to the mine. Their action has so

Greenham Common (Laurie Salas).
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far resulted in a move by the Federal
Minister for Aboriginal Affairs to in
troduce early legislation to protect sacred
sites.
The mine blockade coordinated by the
Coalition for a Nuclear Free Australia is
being countered by a major police opera
tion. Organisers hope to stop production
at the mine, and are calling on the Federal
Government to terminate the Special Min
ing Lease held by the Joint Venturers. □

Meanwhile, on Thursday September 29,
a large protest is being organised by groups
all over the country, entitled “Stop The Ci
ty”. Non-violent direct action in the form
of blockades and die-ins will be undertaken
to bring to a halt the City of London,
“militarism’s commercial heartland.” The
date was chosen as it is the conventional
day when accountants reckon up the sum
mer’s profits. Simultaneous activity is
planned in Manchester. □

ACTION FOR
PEACE

MAKING WAVES

SIGRID SHAYER reports on
peace movement activities in
Britain.

SANDI HALL reports on a new
Radio Access programme for Well
ington women.

10.16 pm August 5, over 1,000 peace mar
chers witnessed a beacon lit outside
Greenham Common Air Base, Berkshire,
England, in commemoration of over
200,000 people killed when the Americans
dropped the first atomic bombs over
Hiroshima and Nagasaki thirty-eight years
ago.
Most of the marchers had taken part in
the Star Marches organised by “Women
For Life On Earth”, and had walked from
twenty points around Britain, some taking
days, some weeks, to arrive at the symbolic
heart of the peace movement at the same
time as the marchers on the “Walk For
Life”. They had set off on May 19 from
the other symbol of the nuclear arms race,
Faslane nuclear submarine base, outside
Glasgow, Scotland. It is here that four
British nuclear Polaris submarines are soon
to be replaced by four others equipped with
more sophisticated and powerful American
designed Trident missiles.
Peace activists are very concerned about
the obvious media clampdown on peace
and nuclear related issues. After the
General Election on June 9, and the return
of Margaret Thatcher, the media is becom
ing increasingly silent as the days tick by
to December. Then the first batch of 160
American land-based Cruise Missiles, each
one fifteen times the strength of the
Hiroshima bomb, will be installed at
Greenham Common, where the women’s
peace camp is still strong.
BBC local radio stations have been sent
a circular from London instructing them
to monitor all programmes and items of
news related to disarmament. A monthly
report must be sent to London giving
details of the “format of the feature, who
took part and the names and the stances
of the participants”. They have also been
instructed to refer to the peace movement
as the anti-nuclear movement.

Wellington women have managed to clear
yet another tiny area inside all man's land
and declared it a woman’s zone.
On Sunday July 17th, at 4 pm, Radio
Access began transmission of Woman’s
Zone, a to-be-regular Sunday programme
by woman, for women, about women.
Cynthia Beavis, Pamela Fleming and
Barbara Wyllie are the three women who
keep Access on the air. They had been
working for several months towards the
consolidation into one programme of the
material about and by women that popped
up regularly throughout their two-day
transmission period. In early June, Cynthia
went to Australia and gathered informa
tion about the running of other Access and
public subscription radio stations. On her
return, the trio put together a list of
women’s groups who had used Access,
others that hadn’t yet, added names of
women in radio and other media who
might be interested, and called a meeting
at their offices. Twenty five women
arrived.
A collective of 18 was formed almost in
stantly, which included five women with
many years accumulated skills as profes
sional broadcasters.
The first programme had 20 minutes of
news, which was later picked up and
transmitted by the National Programme.
There is a great deal of pleasure in hear
ing news about women, from women’s
point of view, read by professional
broadcasters.
Val Murphy is composing a theme for
Woman Zone, but the first programme
was opened most successfully by Leonie
Hatherley’s selection of Shoulder to
Shoulder, sung by the Wellington
Women’s Trade Union Choir. The Sunday
30 July programme was run by the Maori
women on the collective, and marked the
beginning of Maori language week.

Woman Zone goes to air every Sunday
from 4-5 pm on Radio Access, 2YB Well
ington. We want to reflect as much about
New Zealand’s country of women as possi
ble. Plans are ahead in the very near future
to extend the programme to two hours,
then three, then . . . ? Wouldn’t our own
radio station be a good idealD

RAPIST TO STAY
Recently the Deportation Review Tribunal
overturned the deportation order on an
overstayer convicted of rape. Lasu
Quensell, aged 23 years can now remain
in New Zealand after serving three years
of a four and a half year sentence.
The two men on the tribunal said that
deportation would be unduly harsh
because he was married to a New Zealand
woman and had a young daughter. Dr
Priestly, an Auckland Barrister, stated that
there were mitigating factors such as a
“distressing argument with his mother
before the rape and his drunkeness”.
Quensell broke into a Mt Eden house and
brutally attacked an eighteen-year-old
woman there. Dr Priestly said that the
tribunal had to weigh up the offence
against Quensell’s excellent work and
home record and the interests of his family.
Mrs Bailey, the only woman on the
tribunal, voted against the appeal stating
that to allow Quensell to stay in New
Zealand was against the public interest.
A petition has been started by a Glenfield man to get the decision overturned.
Unfortunately one suspects that a number
of people will sign the petition for racist
reasons rather than a concern for a fairer
treatment of women. □ Miriam Saphira

GOVERNMENT GRANTS
WITH STRINGS
A condition attached to the government
grant to the National Collective of In
dependent Womens Refuges is causing
great concern to people in many areas of
the community.
The condition is that which states “that
refuges receiving a grant offer counselling
services to the entire family — the abused
partner, the children and the abuser”. Na
tional Co-ordinator for the Collective, Ms
Rosemary Ash, says refuge volunteers and
others are afraid that women and children
won’t feel safe approaching refuges for
help.
Since the grant was announced, Ms Ash
has received numerous calls of concern
from refuges throughout the country and
from people involved in other community
and welfare agencies. And also she says
“from women asking if their partners will
be able to find out where they are, and if
they will have to see them”.

Ms Ash says it’s most important to make
it clear that refuges will continue to offer
a completely confidential and safe place for
battered women and children. They will
also continue to offer appropriate help and
referral to the abusive member of the fami
ly, or to anyone who approaches them.
This distinction between a safe place for
women and children in danger, and ap
propriate referral for the abusive person
must be made clear. □

EIG H T W O M E N
ARRESTED IN
W ELLIN G TO N
On Saturday 7th of August about 200
women demonstrated outside the St James
theatre to protest against the film Centrespread. The film presents degrading and
violent acts by men on women and shows
the victim-women enjoying it. Centrespread was billed as the year’s most
erotic movie!
Tunnicliffe the chief censor saw no
reason to withdraw the film though admit
ting that he “had to see it twice because
it was so borderline”. An advertisement
was withdrawn from prime time television
after a petition of 550 names was presented
to Ian Shearer, Minister of Broadcasting.
At the theatre the police arrived in ag
gressively large numbers and protesters
were quick to point out the irony of the
police defending male rights to mutilate
women. They arrested eight women for
obstruction, resisting arrest, and
“assaulting” a taunting male. A complaint
was laid about one officer. Despite all the
action the film ran for three weeks.
“We women have all been violated by
the film being shown in the first place. And
this power abuse and women-hating has
continued with women being fined for
legitimate action. We need money to cover
the fines and costs. Send as much as you
can to Centrespread Fines, Cl- Hecate PO
Box 19117, Wellington, to support the
women and women’s rights to retaliate
against porn.”D Centrespead Campaign

LESBIAN M O TH ER’S
ACTIVITIES
In early July a lesbian mother’s weekend
with lovers and children was held at
Karanga Camp at Swanson. Problems
relating to custody, hyperactivity, relation
ships, child support and coming out were
discussed in informal groups. Several
young lesbians took care of the children
to enable the mothers to participate more
fully. There have been several meetings

about child support since the weekend to
allow mothers more contact in the lesbian
community, the emphasis being on com
munity support.
Lesbian mothers have also continued to
meet and two pot-luck dinners have been
held. Again the child support was arranged
by several lesbians who are not involved
in full-time child care.
During August a children’s dinner and
disco was organised at the Inner City
Women’s Recreation Centre. Everyone
shared a meal, and many said it was the
best night of fun they had had for some
time.
Another first in August, Miriam Saphira
gave a paper on lesbian mothers at the
New Zealand Psychological Society Con
ference. She argued that lesbian mothers
rear their children to accept difference and
therefore learn tolerance and cooperation
rather than conformity and control which
on a national scale leads to wars. The
psychologists displayed the usual range of
male fantasies with their questions in
dicating that the world out there is very
straight, conforming and narrow.
The book about lesbian mothers called
Amazon Mothers should be out by the end
of October. Contact Miriam Saphira at
Broadsheet for copies. □ Miriam Saphira

Sandi Beatie became Women’s Co-ordinatorfor
the Labour Party last month. The position has
been vacant since Pam Nuttal, first to hold the
post, left two years ago.
Sandi was national convenor fo r the N Z
Working Women’s Council between 1979 and
1981 and has worked as a field officer fo r the
Public Service Association fo r almost five years.
She will be attached to the Labour Party
Women's Council and her job will include pro
moting the role o f women within the party and
liaising with women s groups and trade unions.
Sandi will be based in Auckland. (Courtesy
Auckland Star).
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can sleep while the laminaria dilates the
cervix gently, and there are none of the
side effects of induced labour. Next mor
ning she has the placental tissue removed
by forceps, after being given local
THAW worker CH RISTINE
anaesthetic and a muscle relaxant.
BIRD explains how all is not well
The problem of deliberate obstruction of
with the abortion scene in the South
women applying for legal abortions hap
Island.
pens all the time. One Invercargill certify
ing consultant, refused, after writing a
was interested to read in the June
Broadsheet a letter from a woman who
referral, to make the appointment with the
believes that abortion “is now reasonably operating consultant, even when the
widely available” for NZ women. That .woman went back again to ask him to do
may be the case in Auckland and Well so. This woman also didn’t make it to
Christchurch till after 12 weeks. The fees
ington, but is certainly not the case in the
paid to certifying consultants (by the New
South Island. The Health Alternatives for
Women THAW gives out abortion infor Zealand government) totalled $443,577 for
mation and gets calls from all over the
the 12 months covered by the last ASC
South Island. We hear of women’s ex report.
periences, and their criticisms (we are easier
Women who are refused local help must
to talk to than doctors and counsellors), so
often travel hundreds of miles to
we know what’s going on. Knowing means
Christchurch, making excuses to family
and employers, facing the extra costs and
we can see through the bullshit in the
stresses of the travel. The Abortion Super
Abortion Supervisory Committee’s (ASC)
reports, we can see the manipulations of
visory Committee said in their last two
the hospital boards, and we can talk
reports that this centralisation has come
anyone down who tells us that the situa about because “for some women the
anonymity afforded by a larger centre is
tion isn’t so bad really. Well it’s not so bad
preferable.” A few women who contact
if you’re an educated Christchurch woman,
THAW feel this way, but the vast majori
or better still, a feminist in the know. But
if you live out of Christchurch and need
ty of women travel because they have to.
an abortion, you’re facing an ordeal.
The Seddon Memorial Hospital at Gore
A 16-year-old Invercargill woman went
had done no abortions since 1979, the Park
through weeks of searching before she
Trust Hospital at Invercargill none since
found a doctor who would write a letter
it was licensed in 1979, and Greymouth
none since 1979, but THAW regularly gets
of referral. She saw four doctors, including
one from the local Family Planning who
calls from women from all these areas re
told her that their branch could not be seen
questing information. There are no
to be pro-abortion (read pro-choice) because
operating or certifying consultants for the
they depended on local funding to survive.
whole of the West Coast. The chairperson
of the ASC, when asked what the commit
She eventually got a letter of referral but
had to get the operating consultant’s ap tee was doing about this, seemed to feel
pointment through THAW. By this time
there was nothing it could do. When I sug
she was over 12 weeks pregnant. At
gested that it could make public its con
Christchurch Women’s Hospital, to which
cern at this situation, she suggested that
the majority of South Island women have
instead I should ask some of the West
Coast doctors on our files whether they
to travel the procedure used for abortion
over 12 weeks is the long, painful induced
would apply for consultancy. I have been
labour using prostaglandins1. This 16-yearunemployed for eight months, my ex
perience, since it’s not validated by degrees
old, away from home for the first time,
went through 33 hours of induced labour.
or qualifications, earns me nothing, and
The THAW woman who was with her
THAW’s six years of experience in this
said that the painkillers frequently wore off field is continually ignored and belittled.
When the ASC was in Christchurch
leaving her writhing with pain.
THAW condemns this method of abor recently it wouldn’t even make time to see
tion as outdated, punitive and unnecessari THAW, saying that its “primary concern
ly painful. The side effects can be:
was to meet with hospital staff”.
vomiting, heart beat irregularities, asthma
From the last ASC report, it becomes
like symptoms, severe uterine contractions
obvious that its only concern is to control
to the extent of cervical lacerations, diar the numbers of women getting abortions,
rhoea, and others. Doctors like this method
and to work in the “safe” area of counsell
because they don’t have to be involved.
ing. Safer procedures and abortion
The doctor can administer the prostaglan methods don’t get a mention, nor does giv
dins then fade away, leaving the woman
ing a woman a choice of counselling or a
to deal with labour alone, or with the
choice of local or the more risky general
scarce attentions of overworked nurses. In
anaesthetic. Neither does the lack of
Australian clinics the method for over 12 facilities or consultants away from the
weeks is two-stage laminaria. The woman
main cities get discussed.2 THAW is con

YOU’RE N O T STILL
O N ABOUT ABORTION

I
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cerned that there is no information on the
complication rate for abortion at individual
clinics or hospitals or for individual doc
tors, and no information available on read
missions to hospitals for complications
following abortions. This makes it impossi
ble to regulate the standard of abortions
performed and to determine whether some
doctors are less competent. Methods of
abortion cannot be compared for safety
and there can be no comparison of clinic
and hospital environments. The Commit
tee has so far ignored these concerns.
A Christchurch abortion certifying con
sultant is a prominent opponent of abor
tion, a Timaru operating consultant refus
ed to see a woman whose doctor had writ
ten a letter of referral and made an appoint
ment for her. In the South Island the law
is well and truly in the hands of male “ex
perts”, they enjoy their power and they
abuse it. At a time when women’s right to
a paid job is being questioned, and
women’s standard of living is spiralling
downward faster than anyone else’s, male
power over our reproduction is more
dangerous than ever. For many women,
and especially working class women, abor
tion is still an issue.
We ask the women’s movement not to
forget this issue. We ask you to push for
the repeal of the abortion laws, to work for
safer, earlier abortions, and the widespread1
availability of menstrual extraction as the
safest technique of pregnancy interception.
It can be performed by any interested GP
who gets the simple equipment for use in
her/his surgery. Demand professional ac
countability of those doing abortions, even
if they are gynaecologists working in a
hospital environment, the choice of nonjudgemental counselling, and of local or
general anaesthetic. We expect women in
the medical profession to support our
demands, and women throughout NZ to
work for this most basic of women’s
rights. □
1Prostaglandin; Marketed by Upjohn, remember
that name?
2 At Christchurch Women’s Hospital women
cannot presently get local aneasthetics for abor
tions. An asthmatic woman with a cold, whose
best friend had died in an allergic reaction to
general anaesthetic, was refused local.
Ed Note: Women in Auckland and Wellington
can seek abortions at the local public clinics (Ep
som Day and Park View). Abortion is rarely
available locally for women in many other parts
of the North Island including central North
Island (Hamilton, Rotorua, Taupo), Bay of Plen
ty, Coromandel, Thames, Hawkes Bay, East
Coast and Taranaki. Women in these areas can
seek an abortion privately at the Auckland
Medical Aid Trust Hospital in Epsom. Abortions
at all these clinics are restricted to 12 weeks from
the last menstrual period. Second trimester abor
tions can be sought at Wellington or Lower Hutt
Public Hospitals and National Women’s
Hospital in Auckland. The abortion method for
late abortions is prostaglandins in Wellington;
in Auckland it may be D and C or prostaglan
dins. Women are still going to Australia.

NO LAUGHING
MATTER
“Sexual harassment is not a rare problem;
neither is it a new one but what is new is
talking about it and fighting back”, says
Dale Steele in her book No Laughing
Matter* which records the experiences of
eight women and their struggle against sex
ual harassment.
The particular scene is set in a large
motor plant (Ford’s Assembly Plant,
Lower Hutt). In the paint shop works a
close knit group, the majority of whom are
men but there is a small group of women
who scrub down the cars before they are
painted. All of them are in their late teens
or early twenties and have worked at the
plant for some time; all are Maori or
Pacific Islanders.
Sexual abuse — name calling (bag, slut,
whore), suggestive invitations, a hand bet
ween the legs or grabbing at breasts, had
at one time or another been experienced
by most of them. The perpetrator of the
abuse was white, male and the foreman
and as such he had a direct line to the boss.
He used his position to abuse women and
to threaten them with their jobs if they
complained.
Management’s treatment of the com
plaints was classic text book stuff of “all
boys together” and how dare those “mere
factory girls” accuse one of our lads. The
lad’s sickening but not uncommon
response was to claim that he had been
harassed by some of the women! With this
stance the women couldn’t see themselves
getting justice and therefore determined to
refuse to work under the foreman. The
management’s response was to then sug
gest a mediator. The women and their

union representatives were not happy with
this and understandably so. Mediators are
all men with little or no experience in deal
ing with this kind of problem. However,
some means of reaching a solution had to
be found and with the agreement of the
workers their union approached the
Human Rights Commission to conduct an
investigation.
Alongside the Commission’s inquiry the
plant’s management worked hard to
squash the complaints and endeavoured to
intimidate union delegates. An all up
meeting of the entire workforce followed
as did a meeting for all paintshop workers.
The meeting wasn’t easy, the women had
to get up and explain what had been hap
pening and convince their male co-workers
that it was a serious problem.
Despite the Commission’s report com
ing down in favour of the women, the bat
tle was not over. The Human Rights Com
missioner set down talks between the par
ties but also tried to get the women to ac
cept as a condition to these talks, manage
ment’s view that a union representative
was not to be present. The meeting finally
took place with the company in one room,
the women and their union representative
in another and the Commissioner was forc
ed to go to and fro between the two parties.
Three months after the initial complaint
had been laid, and a series of painful
negotiations, a final settlement was reach
ed which saw the foreman moved to
another area in the paintshop.
The recorded experiences of the eight
women at Ford is a useful resource for
other workers faced with similar problems.
The second half of the booklet discusses
sexual harassment in some depth, what it
is, why it occurs and what women can do
about it. No Laughing M atter by Dale
Steele is published on behalf of the
Women’s sub-committee of the Wellington
Trades Council. □
Sandi Beatie
^available at Broadsheet $2.50 plus postage.

“PRETTY PECULIAR”
BIRTHS
JUDY LARKIN reports on the
Nurses Amendment Bill and
notes that submissions are now
due.
“Women and children need to be proper
ly protected” from some “pretty peculiar”
births — this was Aussie Malcolm’s
motivation in introducing the Nurses
Amendment Bill to Parliament recently.
Some features of this Bill are alarming
and I think all women should be aware of
them. They are as follows:
1 The Bill discriminates between home
birth and hospital birth midwives. All
home birth midwives will have to be nurses
as well, whereas hospital midwives may be
professionally trained in a “direct entry”
three-year midwifery course. (England,
Denmark, Holland and Sweden train such
midwives). This clause (Clause 15) creates
a situation where, for example, a
professionally-trained English midwife who
is qualified to manage a maternity hospital
in England will be unable to attend home
births in New Zealand!
2 The Health Department’s Medical Of
ficer of Health has been given power to
suspend any midwife working outside a
hospital if he “suspects” her to be practis
ing in an “unhygienic manner” (Clause 15).
He does not need “reasonable grounds for
suspicion,” nor is “an unhygienic manner”
defined. To challenge a suspension, the
midwife has to go to the High Court —
an expensive process!
3 The legal confidentiality that presently
exists between a doctor and her patient will
no longer exist if the patient happens to
be a practising nurse (Clause 9). If the GP
feels the patient is unable to do her job pro
perly he/she may inform the Nursing
Council of this. So women currently work
ing as nurses will be unable to see their doc
tors about serious emotional or physical
problems without putting their jobs on the
line.
The Bill was introduced to Parliament
on 1 September and submissions were call
ed for within the next five weeks — but
better a late submission than none at all.
Don’t let railroad tactics put you off.
Copies of the Bill can be obtained from
the Minister of Health’s Office, Parliament
Buildings, Wellington, or seen at Broad
sheet. Submissions should be sent to The
Select Committee on Health and Welfare,
Parliament Buildings, Wellington.
If you wish to support midwives send $2.00 to
join “Women for Midwives,” 24 Ashton Road,
Mt Eden. In return you’ll receive a newsheet
with suggestions on action you can take and
you’ll be kept up to date about the progress of
the Bill through Pariament.
Broadsheet, October 1983
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A PROCESS
OF CHANGE
Ros Noonan has been a Wellington City Labour Councillor since
1980. She talks to Anne Else about women, feminism and local
government.
Will there be more women candidates this year?

There has been a deliberate effort to get women candidates for
Labour. But we’re finding it really difficult to get women to stand,
even though many have been involved in council issues recent
ly. It’s partly the economic situation. Those who are employed
are unlikely to be able to get even unpaid time off for the cam
paign, let alone paid leave, so they just can’t afford to take the
risk of losing their jobs. The socio-economic status of councillors
is, in general, much higher than that of the general population.
In Wellington 8 of the 18 councillors are women, and not all of
us are retired, as has usually been the pattern in the past — there’s
quite a wide age range. But we have above average income levels.
As well as the campaign costs and time, being on council itself
is an expensive exercise. I need to take a day’s unpaid leave a
fortnight for council business, and that costs me about $ 1000 a
year over and above the allowance we get. Hazel Bibby finds that
she spends double the allowance on babysitting alone. It takes
a minimum of 20 hours a week, throughout the year, to cope
with the work.
For most of the present men, it’s time and money well spent,
because councillors tend to be lawyers, property developers —
being on council is an asset to them in business, just through con
tacts, understanding, knowledge, etc. It’s not usually so for
women.
The issue of women getting onto councils has to be looked at
in depth. Attitudes are in fact the least difficult barriers to over
come. The present economic situation makes a mockery of
democratic participation; so many just can’t afford to take part.
We have nearly equal numbers of men and women on council
here now — but the women come from the same backgrounds
as the men, we don’t represent the community as a whole. There
are no Maori councillors or candidates, and Tala Cleverley is the
only Pacific Islander.
W hy did you first become involved yourself — and has it been
worth it?

I’d come to understand how the physical environment acts as a
constraint on women’s lives — for example in housing, town plan
ning, transport. I felt I needed at least to find out how all this
worked in order to understand it, and raise questions where the
decisions are actually being made. I saw it as part of moving
beyond “changing attitudes”. I believe in changing behaviour first
— changed attitudes follow.
The second thing for me, as a feminist and a socialist, was see
ing that socialists have a great deal of difficulty convincing peo
ple that their policies can actually work, that they’re construc
tive, not destructive. There’s a geat deal to be said for winning
power in an institution of this size. It’s big enough to have an
impact, and be taken seriously, but small enough to try things
out. Also it controls substantial resources, with a total budget
of around $200 million. That’s a significant sum — can those
10
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resources be used to promote what we believe in? I wanted to
find out.
Another aspect which interested me was the question of how
you get an institution to respond to different priorities.
Bureaucracy has its own impetus, and you tend to be able to get
superficial things achieved, provided you don’t challenge the
power of the institution itself. People who get elected tend to be
changed by the infrastructure — how does this happen? Work
ing on council can teach us about that. So it’s a learning process,
as well as a way to get things done.
Is it worth it? Well, I’m only just coming to the end of my
first term as a councillor, and I think it’s still too early to say.
I’ve seen some things begun, for example the working party to
develop an equal opportunity employment policy. Council
employs 2,600 people, but only 400 are women, all concentrated
in the lower areas of pay and responsibility. That’s clear evidence
of discrimination. It’s the same for Maoris and Pacific Islanders.
But it’s very difficult for some of the officers and older male coun
cillors to see that, because they believe they appoint on merit.
They also take a very narrow view of what is in the council’s
interests, so that, for example, they may decide not to appoint
a woman with children because she would need leave if they were
sick, and that wouldn’t be in the council’s interests, as they see
them. We’re trying to devise a practical equal opportunities policy
which improves things. If it works, our experience will be available
to other groups and organisations.
What about transport? Public transport seems to be mainly us
ed by women and children.

Yes, it is. By teenagers, too. Readily accessible, reasonably pric
ed public transport is vital to a healthy city, otherwise the stress
on women and on families is increased, for example, because it’s
difficult to go out.
When I came onto council, public transport was seen as an
albatross around its neck. It was seen differently from, let’s say,
the sewerage system — yet it is in fact a basic need, just as that
system is. We’ve achieved some improvements, for example the
day tripper ticket for an adult and two children. A bus driver

phoned me to suggest it, because it was becoming too expensive
for families to use the buses. It improves weekend usage too.
The other side of the coin is the battle to stop the development
of parking buildings in the city by investors. Profit is the aim of
investment, not jobs or production. Parking buildings are highly
profitable. But they are a wasteful use of resources — they don’t
create jobs, they encourage cars in the city, and they benefit main
ly the rich who can afford to buy an all-day space, as well as fur
ther undermining public transport. The real costs have to be look
ed at when such investments are considered.
You mentioned housing — what’s happening there?
Wellington City Council is the second largest landlord in New
Zealand, after the Housing Corporation. It’s been an area they
have believed in. Again, women are strongly affected by the hous
ing crisis. We now need to improve our housing, we can’t rest
on our laurels. Blocks of council housing only work when people
can feel secure and established, and there’s a mixture of ages, fami
ly stages, etc. At the moment our housing has to go to the most
needy, and that means, usually, solo mothers, so they find
themselves all together with other solo mothers, and they then
feel ghettoized. Now the Citizens group have introduced a policy
of reviewing tenancies every five years, to see if people still “need”
council accommodation. If tenants have become a little better
off, they’ll move them out to make room for someone more in
need — in other words, just moving people on instead of tackl
ing the real roots of the problem, and there are very bad spin
offs from that, and the community is broken up.
These are feminist issues. When resources are limited, we must
challenge the way they are allocated, or we’ll never make a dif
ference. Unless we do this, women who get onto councils will
just be helping to preserve the present system.
Do you find you can make common cause with the women on
council?
On the whole, the women as a group do have different priorities
from the men as a group, regardless of party. Their life experience
is different. But for this to be of real value, they need to develop
an analysis of what is happening. There are at least some of us
with an overtly feminist analysis, and a common approach.
On the whole, the women as a group do have different
priorities from the men as a group, regardless of party.

Women as a whole are much more prepared to challenge the top
echelon of council officers, whose whole life experience matches
that of the male councillors, so they tend to see eye to eye; and
the women recognise this is happening. Right through the debate
on equal opportunities, all the women stuck to their guns and
voted for it, regardless of party.
We have been able to meet as a women’s caucus this term —
it had been discussed before. However, it’s likely that as the elec
tion approaches, we’ll be divided more along party lines. There
have been signs of this already, especially since our Labour
mayoral candidate is Helene Ritchie, a woman, and politics in
New Zealand is very personalised. I would like to see the debate
focus on issues, not people.
What do you see as a major issue at the moment?
‘I think the whole issue of the public versus the private sector is
a vital one. Council controls a number of trading departments,
for example transport, milk treatment, electricity — these should
be developed to their full potential. Their success can show the

value of public enterprise, which must function efficiently, but
where the criterion is not maximum profit, but the maximum
good to the customer. There aren’t any simple answers, but it’s
important to see the implications of what is done. Unlike private
enterprise, public enterprise does offer channels for control by
the public. So we must not allow everything to be sold off, losing
those channels. The equal pay struggle was an interesting example
— the public sector led the way, because of pressure from
below, but it took ten years and legislation to force the private
sector to adopt it.
It’s important to see that large groups of people have become
disenchanted with the public sector because they feel they don’t
have any say. The council provides lots of excellent services, but
it needs to promote the community control concept, and works
to decentralise them. Otherwise people are pushed into the arms
of those who want to cut everything and abolish the public sec
tor. In Britain such issues are being debated at council level, but
there’s very little real debate here as yet. I believe very strongly
that public services affect standards of living, especially for
women, so we have to be there to try to begin a process of change,
making sure that resources go to those with the greatest need.
When resources are limited, we must challenge the way they
are allocated or we’ll never make a difference.

Feminist women have to put effort into really coming to grips
with what’s happening now, so that we can propose things which
will really make a difference. It is possible for women to get onto
council, but are we developing alternative policies?
But it’s difficult.
Yes. I’ve found it very hard coping with the conflicting demands
on my time and energy. I’d also become a bit complacent when
I worked with the Kindergarten Teachers Association, because
I was working mainly with women, and I’d been used to co
operative, consensus ways of doing things. Thdn I changed my
job and came onto council, and found it all very different! At
the moment what I’d most like to see is a radical feminist socialist
accountant on council . . . someone who both thought divergently
and understood the present system of financing, who could see
through all the figures. It takes ages to become familiar with ac
counts, and work out what are the right questions to ask. So if
there are any women like that around, we need you!D
A Comment by Christine H erzog

The way many local government political bodies operate is
significantly biased toward participation by men who are
wealthy and/or retired and against most women. For example:
• The election process strongly favours those who have
money for advertising and well-known names.
• The long hours of tedious debate discourage anyone from
standing for office who doesn’t have a great deal of spare
time at her disposal.
• Meetings held during the day mean that neither paid
working women nor unpaid workers can attend.
• The lack of creches during meetings and other local body
activities excludes mothers of young children.
The predominance of men on local authorities and the
absence of working class women and young mothers is not
only unrepresentative but also detrimental to the quality of
decision-making. Lobby your local councillors for conditions
that permit more women to participate. □
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M A IK I M A R K S M aori language teacher at Hillary College,
Otara and formerly at Birkdale College, Auckland, talked to
PEG G Y A S H T O N and D O REE N SU D D EN S about her early
life, dental nursing, racism in schools and the politics o f the staffroom.

I was bom in Rawene Hospital, May 24 1944, the oldest daughter
of Annie and Joe Williams. My father was brought up in the
Waikato. He still hasn’t told me about his upbringing. From what
I’ve gleaned his mother was a Maori and his father was a Pakeha.
His father didn’t marry his mother, he appeared, then my father
was born, then he disappeared again, then he appeared again and
twins were bom and he disappeared again. My father was brought
up in a Pa, and because he had the physical appearance of a
Pakeha he was ill treated by his peer group. Then when he went
off to the Pakeha school he had stones thrown at him because
he lived on the Pa.
My mother was brought up in a very, very different situation.
She was brought up in the bush in a nikau whare with a mud
floor and there were five girls and a young stepbrother. When
she was four years old her mother died and her father brought
her up.
My mother is a very strong lady, a very determined lady and
she influenced me in Pakeha things, I suppose. She’s a fastidious
lady, she believes that one should present oneself well, and at
the same time I think she wanted to run away from things Maori,
from the whole marae thing because she could see herself being
used in one particular area, like the kitchen.
At one stage her aunts wouldn’t talk to her, her father’s sisters,
she was so forceful. If she believed in something she said it, and
she did it, and when she was young she was very, very fiery. She
12
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was very like the women, like Hilda and Merata. But that was
out of place then, in the nineteen-fifties that was a no-no.
My mother spoke Maori at home. But my grand-aunt spoke
Maori to us all the time. I would have got all my love for waiata
and for all the poetic forms and the language through her. She’s
still alive, she’s in her late seventies. And I think she knew who
were the ones she should pass it on to, and remember this was
way back in the early fifties where the Maori awareness thing
wasn’t even there. The thinking was that you had to have a
Pakeha education.
However, my mother wanted us to be introduced to things
Pakeha and she wanted to find a good school to send us to, and
at the same time not to lose any Maori values. So she sent us
off to Queen Victoria, not knowing about it. She didn’t know
about the conditioning that went on there, in terms of the religion,
in terms of really isolating, of the assimilation. That was what
Queen Vic was all about. You went there, you were introduced
to the church, you were introduced to a particular way of life.
For the strong ones it was okay, but if you weren’t strong it wasn’t
funny.
When I went to Queen Vic I already had my language and
my knowledge. I think in School Certificate Maori we all got in
the nineties. We could write it as well as read it. People say how
come the Maori children today can’t read or write Maori. The
reading and writing of any language comes from an appreciation
of the growth pattern. In my case it was in the Ratana books
and the bible that we actually saw the written word. We chanted
away the chants, in the churches, and we looked at the hymns,
so we grew up with the patterns, with the reading and the writing,
and the seeing. But the children in the city today, they don’t see
the printed word in English, let alone the written word in Maori,

fluence there was a Pakeha woman, with the Play-Doh. It was j
: or hearing Maori.
unnecessary, you don’t have to have that and probably we would
: The good thing about Queen Vic was that there were a whole
have used flax and got into that sort of thing. The playcentre
: lot of girls and they were all Maori girls. A lot of them still spoke
group fell through as soon as our children had gone through, it
j Maori and so we would talk in Maori while we were washing
just didn’t carry on.
: clothes or ironing. There was a jolliness and a very close-knit relaI was also in the Maori Women’s Welfare League on the North
: tionship. I was 13, my schooling before that was all at the one
Shore, that was another eye-opener. There we had women who
• school, it was a native school, then it turned into a Maori school
had obviously come from a similar background and had had ex
j and now its just a school, Mangamuka.
periences similar to mine, we fitted in with the MWWL because
: I sometimes do put Queen Vic down but I must admit that
it’s such a right-wing sort of organisation. But we were different
: it allowed me, at a very, very early age to see another way, and
weren’t we? I remember the first conference I went to Betty
• to experience another way of thinking.
Williams went too, and when we introduced our remit, our think
j
In 1962 I went for an interview to go dental nursing. Your
ing was very, very different to that of the other women and that
: whole presence and your demeanour had to be that of a lady.
has remained so right to this year.
• You had to be a good public speaker — what the hell you had
The reason I took the one-year Maori Language Teachers’
; to be a good public speaker for I didn’t know.
Course and went into teaching was because Te Ao Wiremu went
: The girls I lived in the dental nurses hostel with would have
on at meetings saying “We’ve got to have Maori, we’ve got to
: been the snootiest . . . . O my God! I couldn’t believe that I had
have Maori on the North Shore”. That was part of the pressure
: come face to face with another breed. To all intents and purposes
but the other thing was that I thought if I taught it I wouldn’t
: they could have been from the planet Mars. For the first time
lose it. I wasn’t using it. I felt that keenly. If I went home, if I
: in my life I felt the differences; that some people were different.
went on a marae in the north, it would take me a whole day to
• That some people, for some unknown reason, were people that
get
back and to start getting the feel of it. So I thought, “ Right,
j left others in the cold. Still, I wasn’t bitter, I just sort of drifted
if I go teaching it will all come back again”.
: along.
I went off on the course and if I had to highlight my life I would
: I was good at sport whilst I was at Queen Vic, I represented
say that 1976-1977 was the best. The course was marvellous. I
j Auckland at the National Basketball championships two years
was the second youngest, I was 32, and the oldest would have
: in a row. And that was a good ego-boosting thing. So I had all
been Mere at about 58, she had been teaching Maori language
• those ego-boosting things as well as they did. I isolated myself
but didn’t have a teacher’s certificate, and people were getting
: from those women. That was when I got very close to a group
hacked off because she was such a marvellous teacher, but she
; of Maori women who were much older than I was, all in teaching.
wasn’t getting the salary she was entitled to. So they told her to
Not many Maori women were in dental nursing, I was the ongo off and do the course so she could get what should have beep
: ly one out my whole draft. In my draft we had a girl from Ghana,
hers. Anyway, getting together in a group and just doing things
i she had a miserable time.
Maori — oh it was absolutely marvellous. We tried to get a two
: Once my training was over I was put into Kaitaia school, that
year course going because we wanted to stay on. Everyone else
: was the main clinic and we had 34 sub-bases. We catered for all
was dying to leave training college but we were dying to stay on.
: the schools around Herekino, Ahipara and all those back to
I went to Birkdale College as the Maori Language teacher.
• Mangamuka gorge and Victoria Valley. But the Awanui clinic,
There were Maori children who weren’t even lasting at the col
i right up to Te Kao, none of the dental nurses wanted to stay
lege for six weeks. I am sure that the only reason why I was
: up there because there were no Pakehas.
employed there was to act as a salve to that boil that was bubbl
: In the country areas up north there were special Pakeha families
ing away there.
i who were slotted out to board these women. They had to find
I had come out of training college, after being with all these
; appropriate places with the people of the right coloured skin to
marvellous
people and we were determined wherever we went
: accommodate these “ladies”.
to make Maori the most sought after subject in the school. Well,
: Because Te Kao was a Maori community and they didn’t have
without a doubt, when I left Maori was most sought after sub
i boarding facilities of the appropriate colour, it was the practice
ject in the school. The German language just went out the win
; then to send the dental nursing sister and to second three dental
dow. At a cost of course because I left, I had to leave. When
: nurses, take them up wholesale, and they slept in the school.
I got to Birkdale it was obvious nobody wanted Maori there. In
: It’s one period of my life I’d rather forget about.
order to get Maori off the ground the input was phenomenal.
: I married a non-Maori. That was where the real conflict came
I had to politic. The methods that I employed I would do that
j in terms of who I am, or rather what I am, and it was then I
again and again and again. And those were basically to play the
: really had to make decisions as to what I’m all about. I married
game their way, to present whatever was acceptable to them.
• a man who was brought up in an orthodox Jewish household.
Because I was the only Maori teacher I got landed with every
; Meeting the Jewish community was a big shock to the system,
Maori problem and that’s happening to all Maori language
: probably initially there was a certain amount of envy on my part,
teachers. Most people were selected like me because the selec
: because they had it so much together, they had the language,
tion panels had to feel that you were like the social worker. I’ve
; they had the family, they had stability. Well, as far as I could
asked for the criteria for selection but I haven’t got it. They said
; see, looking in, they had everything which I would like to have
they would post it to me, but they didn’t. You had to be a native
: seen in the Maori thing.
speaker, of course, but there must have been other things. Your
: When I became a parent l was involved with helping devise
English had to be good. In the first two drafts at the training col
i and sustain a Maori playcentre group in Beachhaven, Auckland.
lege they picked superb Maori people and mucked them up.
: We were all young, we were all in our mid-twenties and here we
Because their English was not sufficient to get them through the
• were running this Maori playcentre. It was exactly the same as
yuckky staffroom situation. So when they hit the staffroom they
j Kohanga Reo. We would meet and we would have a karakia and
didn’t survive. If you don’t survive in the upper echelon in
: we would talk Maori, play stick games, do poi. But the other in
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; teaching
and that’s the staffroom — then you don’t survive
: at all. It’s dreadful in the staffroom. At the staffroom level is
: where the politicing goes on. It’s where the deputy principal, the
: senior mistress and the principal become influenced by the
: pushers, the manipulators, and the manipulators of course are
: ^ e teachers. When you have a principal who is the right-wing
i thinker, who is a bible-basher, he will select the people like himself,
: so you have that sort of thinking. So here’s the poor bloody Maori
j language teacher who goes into a school and if there’s that sort
; of guy at the top, and the bulk of the teachers who influence
: him have that sort of thinking, the Maori teacher hasn’t got a
I show.
:
A1 Birkdale I left behind the beginnings o f what has become
: a most successful Maori language programme.
:
Otara would be in my opinion, with the Maori and the Polynej sians, the most politically aware community in New Zealand.
: They are different in their thinking, including the children. The
: Maori children on the North Shore and the Maori kids in Otara
: are all on the same wave-length but it stops there. The Otara
: children are very much aware of Otara and how they fit into the
: community. I find it very moving that they identify so strongly
: with Otara. That gives them more strength within their communi• ty. I’ve taken children outside of Otara and they’ve tended to con: gregate closer, they ve tended to want to be physically closer to
: each other.
:
At Hillary College I was told, when I first arrived, that if you
: yell and rant and rave at the children you are seen as a good
: teacher. The third form told me, “You can’t be nice to any of
: us because we’re no good”.
:
When all you hear is someone screaming at you, and ranting
; and raving, when all you see is bash, bash, bash then you don’t
; trust people and if you get somebody who gives, and someone
: who tells you that you are lovely, you don’t trust them, it’s so
: different. Why should you trust them,
j
The people who live in the community are okay, they know
: who they are and what their community is and they are making
: steps to improve it. In the community I know of at least thirty
: small groups, Kokiri groups, women’s groups, church groups, all
: working for their particular purposes. It’s vibrant, it’s alive.
: Then you have Hillary College, and you have the personnel
: who are providing for these people coming from this community
j and very few of them know what the community is about. So
: what they are providing is not, in my opinion, enough and they’re
: not doing justice to the people they are supposed to be providing
: services to. They are not effective and that’s about it. It’s no good
; saying some of the staff are aware of this — you can’t swim
. against the tide. It s up to us to make ourselves a part of the com:
: munity. I suspect that this is why so many of us are standing
: as candidates in the local body elections.
:
Hillary College at the moment is 95 percent Maori and Polyne: sian. And all schools in South Auckland — Tangaroa, Hillary,
: Nga Tapuwae and the Polynesian and Maori section of Mangere
: College
don t get our fair share of examination passes. The
: kids are just not getting through the examinations, so if we’re
: not going to get an alternative to those examinations, some sort
: of recognition, then it will just mean that the school has to justify
j itself for being what it is. Why should we forever stand there and
: present something where the kids are just not going to get through.
: The low self-esteem, especially with the Maori kids I find
: frightening and so unhealthy. You get them to talk about
j themselves; one of the activities I give them to do right at the
. beginning of the year, I ask them to write three good things about
: themselves and three negative things. They write pages of negative
14
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things. You have to build up the self-esteem.
:
I have found there is a cycle of poverty in Otara. Poverty, in •
my opinion, is where not only do you have little money to pur- !
chase necessities, there s a lot of unemployment, and most families :
are not eating enough of the nutritious food. Some children I know I
of only have bread and tea for breakfast and nothing for lunch :
and have something meagre for tea. People are caught in a trap, j
Financially, socially, educationally, and you can’t get out of it. •
Here we are educating for a piece of paper and teachers know I
damned well who will pass and who won’t pass. For so many :
of them you can honestly say they won’t pass.
I would like Hillary to continue going the way it was suppos- :
ed to have been going when I went there. The only reason I went !
there was because it was the only state school that was offering j
an alternative to the present system. And the alternative was that :
it had introduced a whanau. I thought that they were going to •
be looking at each individual child and building them up in a small I
group, with a group of teachers. The teachers getting to know j
the students, getting to know their families, because that’s what •'
whanau means, family, then creating exciting educational pro- :
grammes that would build up the person. So in the building up j
of the person, then any education beyond that is limitless. But j
at the moment it is straight academic. Straight to the subject. The j
emphasis is put on the subject rather than the person. Now the :
whanau is there in name only. The change of principal has made I
a difference in this respect.
j
If the school doesn’t give them self-esteem they will be going :
to the other groups within the community. I feel it is imperative !
that all pupils should be given the opportunity to discover •
themselves at school.
j
I, personally, have decided that I’m not going to allow anything •
to upset me because I want to stay teaching. And as long as I i
stay teaching, I’m going to be more effective if I have a balanced j
mind, remain sane and not become too excitable.
I’ve become involved with local politics, I’m standing for the I
Hospital Board. Having all these extra additional channels to !
broaden one’s education and outlook is perhaps one of the positive j
things that teachers can do.
j
I think having been through one very traumatic teaching situa- !
tion, and this one becoming rather traumatic, I have come to the j
conclusion that teaching is an incestuous occupation, in that the :
poor and the lonely and perhaps the incompetent congregrate .'
together and so they feed the incompetence. The good teacher I
is isolated and becomes indifferent or becomes arrogant. At the :
moment we have some pretty deadbeat teachers, people with some !
very, very narrow thoughts about education.
j
South Auckland schools seem to attract an odd bod, the sort j
of people who invariably are hung up over a religious dogma, j
have a certain view of themselves, of what they are, of who they
are, and the belief that these things are the be-all and end-all, and j
that they have these wonderful things to offer. And what they j
have is all perfect and that the recipients should be ever so grateful :
to be receiving it. I find that quite sickening, and very, very :
dangerous. We don t need that, the children and the community ■
they don’t need it. They need bolstering, they need support, they :
need confirmation for everything that they’re doing on their’own, !
because they re quite capable of doing that. When you have peo- •
pie coming in from the outside, playing God, you just confirm j
that they can’t think for themselves.
•
People in the community should feel free to use the school, I
they should feel free to come and go. If Hillary College is to be j
honest in its approach, to be part of the community, then it must :
be a two way thing. □
:

POLITICS IN
THE PLAYPEN
ANNE ELSE discloses why collective
bargaining is necessary for early child*
hood education.
The eighties have seen education more
politicised than ever before, because:
• The ends and means in educationare being questioned and argued;
• Our society is questioning many of its
basic assumptions, and education is integral to the way society works.
Early childhood services are included in
this trend towards politicisation, and the
growing strength of union work in the services is a healthy indication of this political
development. Politics is about power, and
power is about the allocation of resources
and the definition of values.
The area of early childhood education
occupies a unique position with regard to
paid employment in general, and the
education system in particular.
It shares with housework the problem
of being the only kind of work which is
“normally” done by a group of people —
women at home — with no training or
qualifications, little support, and no set
economic payment.
'w
**
So it’s not surprising that employment
in early childhood education does in fact
display the major characteristics of secon
dary employment — almost no career
structure, and low wages which take no account of the actual skills required.
The idea that the care and education of
young children is generally not something
to be paid for affects all the “lower” levels
of the education system. A great deal of
lip-service, but little else, is paid to the con
cept that the most important period, for
education, is first the preschool and then
the primary school years. In practice, the
older the pupils/students, the more
resources per head are made available by
the state, and the greater rewards and
status are to be had for working with them.
There is also a “chicken and egg” effect:
because it is women who care for and
educate young children in the home, it is
also, overwhelmingly, women who do so
elsewhere. Whatever is seen as “women’s
work” is devalued by society, and early
childhood education is no exception.
Moreover, the old arguments about there
being no need for women to earn a “bread

winner” wage are brought into play as a
justification for the low rates of pay
generally applying in early childhood
education, and especially in childcare.1
At the same time, as Ros Noonan has
pointed out, men are heavily involved in
early childhood education wherever there
is status and financial reward to be gained, that is. in departmental positions, on
consultative committees and commissions,
and in training colleges and universities. In
short: “An analysis of the staffing structure of early childhood education services
reveals a disproportionate number of
women at the bottom, and an equally
disproportionate number of men at the top.

The workers are almost exclusively female,
the consumers are children and their
families, the decision-makers are men”.2
Not all institutions in early childhood
education are accepted as being part of the
education system. Kindergartens and
playcentres come under Education;
childcare of other kinds comes under Social
Welfare. The implication is that the first
type of early childhood education is a
desirable but not essential educational supplement to the (free) work done by
mothers; the second type is an undesirable
but regrettably sometimes necessary
substitute for the (free) work mothers
ought to be at home doing. At the heart
of the distinction is the assumption that in
the first case, mothers are standing by
J available to help out. whereas in the second
case they are themselves in paid employment and must therefore pay for a surrogate career.
Workers in childcare centres and

kindergartens are almost all women and
the focus of their work is the same: the care
and education of young children. But the
organisations which represent each group
of workers and teachers are different, large
ly because of two factors. Firstly, the loca
tion of the struggles of the two organisa
tions representing these groups are in dif
ferent spheres: the public sector for the
Kindergarten Teachers Association (KTA)
and the private sector for the Early
Childhood Workers Union (ECWU). This
arises out of the second factor, discussed
above: the idea that care and education can
be separated in early childhood services,
In the past decade especially, those who
work in early childhood care and education have generally disputed the division
made between care giving and educational
services. Historically, although attempts
have been made to provide early childhood
services catering for the diverse needs of
children(physical,emotional,social,educational, care giving, etc.) time and time
again, divisions have been made between
care giving services (for example, day care,
children’s homes, family day care) and
education services (for example, playcentres, kindergartens).
Cook3suggests this is because there has
been too much conflict between the ideal
ised view of the role of women as mothers
and homemakers, and the reality of work
ing women. She suggests this conflict has
meant that the need for childcare has gone
unnoticed, ignored, unspoken for by the
country's decision-makers. An inap
propriate division between educational and
care services has strengthened the case to
provide government support for educational services, while ignoring the need for
similar support in childcare.
For example, compared with childcare
workers, kindergarten teachers are better
paid and receive salary rates which are
standard throughout the country,
However, there is the similarity that in the
private sector, childcare workers receive
some of the lowest wages and poorest con
ditions of service, while within the public
sector teaching groups, kindergarten
teachers are the lowest paid with the least
adequate conditions of service,
Lack of Government support for.
childcare has resulted in a very fragmented
service and the ECWU is now only a year
old, with collective action by members being developed only slowly by volunteers
within the union. There are no staff paid
by the union, and the branch and organisational structure is only just beginning.
With Government and community sup
port, the kindergarten service shows much
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more cohesiveness (and conservatism), and
KTA is now 30 years old. It employs one
staff member at a national office and has
a strong branch structure which is based
on volunteer help. Collective action has
been undertaken.
However, within the union world both
KTA and ECWU stand together in con
trast to other unions, because of their very
small size, their female membership, and
their lack of financial and other resources.
Unlike some other women-dominated
occupations which have had a longer
history of unionism (e.g. clothing workers,
shop employees, cleaners, etc.) women in
early childhood education were slow to
form collective bargaining structures. Some
suggested are as follows:
• Firstly, the strong voluntary and/or
charitable component of early childhood
education has acted against unionism.
Resources from the beginning were scarce,
and the workers who were paid saw their
cheap labour as a contribution to a service
they believed in.
• Secondly, working with young children
was seen as a suitable lady like occupation
for young women, and one too, that gave
excellent training for motherhood. Alas,
one could say that shades of this belief still
remain. Many women have passed
through childhood education on their way
to marriage and family, with only a few
making a commitment to a service that has
little career structure and few material
rewards.
• Thirdly, early childhood workers, from
whatever service, do not work together in
large groups. Unlike factory workers or
even city, office and shop workers, who
work within a similar physical space, early
childhood workers are fragm ented
throughout town and country, city and
suburb. Their loyalties tend to be localised,
which works against collectivism.
But slowly a collective consciousness has
emerged, and that consciousness has mov
ed beyond a belief in the value of the ser
vice being provided, to a consciousness of
being workers in a system that has
demanded quality expertise without quality
pay and conditions.
The KTA and ECWU can provide an
effective forum for the debate over the
values and beliefs surrounding the role of
men and women, community and state,
and their responsibility for childrearing.
These unions: represent a women-based
industry; use the collective energies of
women; enable the development of
women’s leadership and negotiating skills;
but without the resources and trappings of
bureaucratic structures; and most impor
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tant, can provide a political base for ques
tioning the values that underlie the provi
sion of early childhood services.
With these common interests and objec
tives there is a need to be wary of succum
bing to the “divide and rule” politics which
seem to be an inevitable by-product of the
political and administrative system, par
ticularly in a time of economic restraint,
falling rolls and high unemployment. In
novation and change are essential to en
sure that the respective services are capable
of adapting to and providing what
members want for themselves and for the
families they work with.
In a time of cuts to spending, small
organisations such as KTA and ECWU

must continue to fight to maintain any
slice of the cake, let alone a fair one. Early
childhood services have always been
underfunded and have never been given
the recognition that they deserve for their
contribution to society. Not only must we
fight to maintain and boost funding, but
it is essential that there is equitable fun
ding between services.4D
' Treadwell, Nicky (1983), “Child Care on the Cheap”,
Broadsheet 107.

2 Noonan. Rosslyn (1977), “Play Doh and Power
Politics: The Kindergarten Service, A Women’s Move
ment from the Beginning”, Broadsheets 50.
Cook, Helen (1983). The Politics of Childcare: and
Analysis of Growth and Constraints, unpublished MA
thesis, Victoria University of Wellington.
'Adapted from a paper presented to the Hamilton Ear
ly Childhood Convention. 1983, by Kate Clark, Helen
Cook and Jean Pearson.

C HA LK TALK
It’s tough being a feminist and it’s tough
being a primary school teacher but the
toughest thing of all is getting the men who
clog up the system off our backs.
Realising this Wellington primary school
teachers organised the Rank and File
Teachers’ Organisation (RAFTO). Now,
two years later, RAFTO activitists
RAYGUN MACDONALD, ANN BAL
LANTYNE and PETRA VAN DEN
MUNCKHOF gathered for a panel discus
sion on the issues facing feminist teachers.
Ann: I’m a teacher in Wellington. I’ve been
teaching for five and a half years with a
break of six months for childcare leave. I
teach in an inner-city school and I’m ac
tive in the New Zealand Education In
stitute (NZEI) and the Rank and File
Teachers’ Organisation (RAFTO).
Petra: I’ve been a teacher in Wellington
primary schools for four years. At the mo
ment I am unemployed but I am at Univer
sity doing a part-time course in teaching
English as a second language. I hope to go
back teaching sometime but with broken
service that’s becoming rather difficult. I’m
not active in NZEI because I’m not
teaching, but I’m very involved still with
RAFTO.
Raygun: I’ve been a teacher now for five
years and I’m a basic scale teacher active
in NZEI, working on the editorial collec
tive of the local branch publication
Chalkface and also RAFTO.
What made you decide you wanted to be
a teacher?
Petra: I saw a lot of things that were hap
pening to kids in school had a great effect
on their future and I didn’t like what was
happening so I thought right, time to ac-

tually go and see what I could do about
it. I found it difficult to change anything
because initially you are so isolated.
Ann: As a feminist and a teacher you’ve
got to be sharing ideas and moving forward
with other people and if you happen to be,
as most teachers are, isolated in a single
classroom, surrounded by people in other
classrooms who think differently or don’t
think at all, it’s very hard to fight off the
enormous pressures. The community is
demanding the three R’s. You must be
teaching these children to read and write
and do maths and if you’re not then
nothing else is really going to count. So
that is pressing in on you and then the
whole administration and organisation of
schools too . . .
Petra: Everything you do you have to
justify beforehand and have proof that it
will work, there’s no sense that you can ex
periment. To try something different you
are putting yourself up to be judged by
everyone without getting a lot of support.
Raygun: I remember in my first year
teaching, on 7 March, International
Women’s Day, I decided that we would
stage a small liberating event to give my
class a decent dojlop of understanding
women’s liberation. This meant liberating
the kids from their school uniforms for the
day and of course what it meant, because
I didn’t get permission from anybody, was
that I was immediately called into the prin
cipal’s office and confronted by an enrag
ed elderly gentleman. He has been known
to reduce women to tears and I could ac
tually hear the way he was attempting to
do it. He was talking, then pausing, talk
ing very forcefully then pausing and I
could feel myself being totally intimidated.

Members o f the Rank and Fite Teachers' Organisation picketing the Annual Conference o f New
Zealand Educational Institute and the guest, the Minister o f Education. M ay 1983.

It was only because there was one other
person on that staff who supported what
I was doing and was also in a position of
authority, that I survived that year. I
haven’t done anything quite that disrup
tive or radical since.
Ann: It gets harder to do it because you
start off with confidence and faith in what
you are doing and you make these allies
and then you’re knocked back and you
start getting ground down and less likely
to push forth unless you have support.
Primary schools are interesting because
the influences that come to bear on
children are some of the most important
in their lives. At the same time those ii>
fluences are the most reactionary part of
society, sex role stereotyping, the kind of
stereotyping and narrowing of views that
goes on is more intense in the primary
schools.
Petra: Stereotyping is one area which is
really difficult to deal with. Headmasters
or principals will come into your class and
say: “Can I have six strong boys to go and
lift something” and you say. “Right, I want
six people”and you choose a random group
including some girls. Of course the girls feel
threatened because they are going to do
something that breaks the role and they
won’t go, they won’t do it. It’s difficult to
encourage those sorts of things when you
don’t get support from other teachers.
Ann: Apart from the directing and shap
ing of children, there’s the whole business
of what they see as the model of sex roles
in the school where the principal marches
in and tells you not to do something you’ve
just done, in front of the class. This public

dressing-down of women by men, which
happens all the time in school, is giving
children a very strong model, so strong that
in a school where there’s an acting tem
porary woman principal the children won’t
consider that woman as principal at all for
the simple and sole reason that she is not
a man, so she can’t be the principal!
What do you see as the difficulties in be
ing a feminist teacher?
Ann: You’ve got two difficulties or prob
lems. One is the area with the kids and
your vision of the terrible importance of
teaching and the contribution you can
make to the liberation of boys and girls.
Then there is the second problem and that
is the structure and the fact that the vast
majority of principals, inspectors and depu
ty principals are all male. It undermines
your role with the children and what you
say to them. They have this sense right
from the beginning that there’s somebody
above you and that you’re being ordered
around and you’re not a real authority in
yourself, not a man.
Petra: It’s very hard to impose your own
understanding of discipline in the
classroom because there’s already the struc
ture of the authority figure in the principal.
You’re perfectly happy with what’s going
on in class because what you think is im
portant is the work, rather than the
authority and the discipline. But when
someone visits your class you instantly
think “I hope these children keep quiet”
and you get on edge and feel threatened
because there’s no recognition or value
placed on different carrying out of

classroom programmes.
Ann: Even if you don’t feel threatened the
children see your form of control and
management in the context of the overall
hierarchy and in relation to whatever the
ultimate authority in that school is, and
that’s almost inevitably a male.
All sorts of functional things happen to
make it easier for men to shoot through
the system, mainly the fact that men are
running the show. The position women
hold is devalued by a whole system of
mythology that backs up that hierarchy,
like the Senior Teacher of Junior Classes
(STJC), or the idea that the money the
woman is earning is pin-money, or the
woman who rushes home at 3pm because
she’s got children of her own hasn’t got her
heart and mind on the job. The discrediting
of the role of parent, so that the woman
who comes back teaching after raising her
own family, if she can get a job today, is
somehow run down, useless; the spinster
stigmatism, the women who are STJCs be
ing the butt of sexist jokes.
Raygun: In our area this year they needed
a temporary deputy principal for one year
at another local school and the inspector
chose a guy from my staff who was a basic
scale teacher. Now, while I personally have
nothing against this teacher, he was chosen
from a large group of teachers, the majori
ty women, much better qualified, who
were never approached about the job.
When I spoke to this inspector, also a male,
he expressed surprise and defensive in
nocence and justified it by saying this guy
was unable to get ahead within my school
because there were no likely “openings”
there and that the experience would be
very good for him. We have to query every
incident of this sort because they are very
quick to answer in myths, women don’t
apply for top jobs.
Ann: The common statement “Oh, women
don’t apply,” in fact is denied by the reali
ty of the women who fill the role of STJC
or what was known as infant mistress. This
is a senior position involving more plan
ning and keeping of records, more
organisation and working closely with
other teachers because of the more inten
sive kind of teaching, and yet there’s still
a sense that the STJC is not a real posi
tion of authority or leadership.
I don’t think that women need to be seen
going for senior positions in order to be ac
cepted and respected. One of the dif
ferences between men and women in
teaching careers is that women have tend
ed to want to remain as classroom teachers.
Men have tended to want to become
organisers of other people and not be
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classroom teachers at all and that’s the
system by which recognition is given. If
you are able to change that then you may
be able to break down some of the hierar
chical ideas that are being handed on.
Can you think of any incidents which
reflect this?
Ann: Well there was the case of the teacher
who was seconded into a non-teaching ad
visory service in his third or fourth year
without having the requisite grading and
he was allowed to come to my school and
borrow a handful of handpicked children
and be visited by an inspector and graded.
That could only happen to a male in our
system.
Petra: There’s a strong sense of support of
the young male teacher in the school. The
principals will often take them under their
wings and suggest possible areas that they
might go into because that means that
they’ll be promoted that much quicker.
Raygun: This only happens when the male
teacher falls into the stereotypical category.
If you get some men, admittedly a minori
ty, who do not fit the role normally ex
pected of a male teacher, for example one
I knew coached netball, another spoke to
women on the staff as humans, another
supported non-sexist, non-racist stances in
staff meetings; these men fall outside the
old boys network and face similar barriers.
It’s when the small things you do have
such an enormously threatening effect on
the hierarchy that you realise how large
or long the battle is. I put a rape crisis
notice on the noticeboard in the staffroom
a few years ago and it disappeared. When
I asked about it the principal said he had
disposed of it. Now the original reason I
had decided to put it up was that he had
told me at the beginning of the year that
girls from our school had been assaulted
in the nearby park. His message was clear,
nice teachers and girls don’t get raped. This
sparked off a staffroom discussion which
was successful in liberating the noticeboard.
Petra: When responsibilities are being
handed out women tend to get things like
washing the teatowels and organising mor
ning tea. Another thing which irritates me
is the myth that women never get out and
take sport but totter about in high heels.
This is used to justify the tagging of jobs
to ensure male success in applications.
That is a grim picture, the combined forces
of mythology and the hierarchy as it ex
ists. How does your union support you?
Petra: Well basically the union is run by
principals who are males. They seem to be
interested in protecting their own rights
22
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and not interested in basic scale teachers,
the majority of whom are women, so
there’s nothing being done for us and very
little representation.
Raygun: The mere fact that it took four
years for the Annual Meeting of the NZEI
to accept in principle the Working
Women’s Charter gives you an indication
of the welter of reaction you’re up against
in NZEI. What I have noticed though is
that more articulate women are coming to
these meetings, women who a couple of
years ago would quietly put a note in front
of me with the message “good on you, keep
it up” and so on. These same women are
standing up and making their own voices
heard.
Ann: The NZEI is fighting off its back foot
all the time now and the idea that it might
start generating new support systems,
courses to support non-sexist, nonstereotypical education is really
unimaginable at this time. Things will have
to change somewhere else before they’ll
change in NZEI because fighting to save
superannuation is about the level they
operate and maybe a few perks and
privileges for the men in their old age.
Petra: The mere fact that they haven’t con
tinued to support young teachers in their
struggle for employment means that they
are not really interested in anyone apart
from those at the top.
Why was the Rank and File Teachers’
Association formed?
Petra: We were just pissed off that nothing
ever happened and we were never con
sulted about anything. We knew there
were hundreds of teachers out there who
disagreed strongly with what the NZEI
was doing and yet there was never any way
we could put forward our beliefs or ideas
and get them across.
Raygun: RAFTO also grew out of the
dissatisfaction with the NZEI handling of
the salary case. Stopwork meetings were
called off by the NZEI National Executive.
Our interpretation was that once again
.these so-called representatives would not
listen to us, they wouldn’t trust us with in
formation and would not allow us to take
any active part in the salary claim. The ma
jority of teachers are basic scale teachers
and 82% of those are women. RAFTO is
a true reflection of this which is why the
acronym is sometimes fondly referred to
as the Radical Feminist Teachers
Organisation.
We also got involved with the struggle
for full employment for teachers and have
been very active writing press releases,
picketing, writing songs, sharing anecdotes,
because in the final analysis all this comes

down to the type of education that we are
being asked to collaborate in and most of
us are parents as well as teachers.
Already secular education has become
something of an illusion in this country,
we still have corporal punishment, soon
we’ll have one type of education for the
rich and one for the poor, the poor by and
large being also distinguished by their
brown skins.
Ann: Because RAFTO up until now has
had so much work to do, fighting for the
rights of basic scale teachers, the work the
NZEI doesn’t do and could do, we haven’t
had time to do what is obviously another
area of need and that is to mount an at
tack on the system. We need to develop
a support system for ourselves as feminist
classroom teachers, to build up resources,
materials to use with children, ideas and
techniques, and to consider various ways
in which schools can be organised.
Another idea which has been voiced in
the New South Wales Teachers’ Union is
one of shared leadership or changing
leadership. Until we do break down the
hierarchy in schools we will inevitably go
on providing inappropriate models for
children because, whether they are sexist
or not, they will be models of a nonliberated hierarchy. □
RAFTO can be contacted at P.O. Box 300,
Wellington. They have copies of Chalkface, the
publication referred to in this article. Raygun
MacDonald transcribed this interview.

Do our secondary schools provide success for young women or
sell them short? Broadsheet asked members of Feminist Teach
ers to write about their perceptions.
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passion as education does. It is under constant debate. Everyone has an
opinion on it because everyone experiences it at least once. People with
children experience it anew as each child wends her way through the
labyrinth of schooling. Groups with an interest in education are legion,
each with a different view on what the school system is and is not doing
and ought to be doing. In the continual debate, mindless slogans, simplistic
thinking, nostalgia for a mythical golden age, dogma and starry-eyed
idealism jostle with each other for ascendancy. Those who demand the
most from education and believe that miracles can be wrought by it are
often lacking in practical experience of a classroom with thirty assorted
children.
At present, controversy in New Zealand exists over the examination
system, the role of schools in preparing students for the work force, stream
ing, health and sex education, Maori language, remedial reading program
mes, corporal punishment, the European bias of schools, open plan primary
schools, literacy and numeracy standards. Many interest groups who believe
the public should be better educated socially call on schools to take on
the task. In the last year alone, they have been called on to include educa
tion on peace, alcohol, smoking, safe driving, relationships, parenthood,
outdoor survival skills, nutrition, control of litter, Maoritanga, rape.
More and more, schools are being expected to take on educative and
social tasks once carried out by families, communities and churches. Many
schools make valiant efforts to provide varied experiences and program
mes for their pupils. Teachers faced with conflicting demands from society,
urged to take on more and more responsibilities, often feel frustrated and
bewildered.
I believe that most teachers begin their careers with high ideals and
a strong commitment to their pupils but the daily stresses and strains of
a multitude of human and administrative demands often lead to exhaus
tion and a lessening of commitment for sheer self-preservation.
Education is fraught with paradoxes and dilemmas. It has always been
a social instrument and yet is often accused of being removed from the
“real world”, seen both as a means of selecting and perpetuating elites
and as a means of promoting justice and undermining elites. It is defined
at present as sexist and racist and yet has been the means by which some
women have gained economic independence and some Maoris have gained
influence and status.
It is useful to remember that mass education is a very recent
phenomenon — primary since the 1870s, secondary, only since World

War II. Until results proved otherwise, many educationalists believed that
schools could have the power to overcome poverty and social inequality.
The Catchcry was equality of opportunity. But in Britain and here, the
percentage of children from working class backgrounds reaching univer
sity has remained stubbornly the same. In the United States, Operation
Headstart has not been the success it was hoped to be.
Schools do not exist outside society and that society is an unequal one.
They both reflect and serve it. One of the major functions of secondary
schools has always been to prepare children for their slot in the economy
and the main ways of doing that have been streaming and the three-tiered
exam system with its fixed pass rates. Children tend to aim for the type
of jobs their parents do and schools reinforce this by making assump
tions about pupils according to their backgrounds. Millicent Poole of
Monash University has done extensive research on subject and career
choice of adolescents and has established that the major influence in these
areas is parents. Vocational Guidance officers, counsellors and some
teachers make earnest efforts to persuade pupils to expand their horizons.
Girls are more likely to be pressured to keep on vocationally important
subjects such as mathematics and given information about non-traditional
occupations in girls’ schools. It should be said that the material produced
by the Vocational Guidance Department and the attitude of officers is
very carefully non-sexist and most encouraging to girls.
Teachers may try their darndest to persuade girls they can be and do
anything they like but if their own homes, life outside school and their
own friends tell them that certain behaviours and roles only are suitable
for them, why should they believe teachers? Schools have been able to
do very little to break down racism, sexism and class differences because
society at large is racist, sexist and has class differences. Which doesn’t
mean that schools and teachers shouldn’t and don’t try, but the way is
hard and littered with disappointments and failures.
Many of the people who call on schools to bring about instant change
in the behaviour and beliefs of children seem to think they come to school
as blank slates to be programmed. Even at five, children have a well-formed
view of the world. At 15, it is often impenetrable. When a teacher tries
to get students to consider a subject like nutrition for example, telling
them the dangers of a diet high in fat, sugar and starch, and that is the
diet they get at home, the teacher is really asking them to criticise their
own families. Questioning of what children have been brought up to believe
is right and proper, in any area from punishment in families to the
behaviour of trade unions, can bring strong rejection by children of alter-
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native views or direct parental hostility. Teachers, particularly secondary,
are permanently liable to complaints about books used, assignments, discus
sions, their own comments, and few principals welcome irate parents. The
principals themselves may have equally conservative views and direct staff
to avoid certain topics or censor material.
Curriculum is probably the most contentious area in secondary schools.
What should children learn and who should decide? Review of the core
curriculum (Forms 3-5) is being undertaken at present, and challenge made
to the university’s power to set the curriculum at Form 6 level. Teachers
constantly try to influence curriculum change to suit the needs of their
pupils but they are only one group who has a say on what is taught. Mr
Muldoon told a conference on 8 September that decisions on education
were too important to be left to professional educators. Opinion of any
curriculum is subjective. What is taught now is regarded as sexist, racist
and middle class by one pressure group alliance and at the same time,
socialist, feminist and pro-Maori, therefore racist, by other conservative
groups.
Because New Zealand’s education system is centrally controlled, cur
riculum change is a long drawn-out process but centralisation also pro
tects individual schools from strong conservative pressures as is happen
ing in America. It has just taken 10 years to change the Form 5 English
syllabus and about five to introduce a few new Infant Readers.
On whose shoulders rests this mighty task of removing society’s in
equities, of helping children acquire skills for adult life, of giving individuals
a feeling of self-worth, of producing the unfettered woman and man? That
lucky group of people whom the community considers have short hours,
long holidays and get paid too much!
Teaching in New Zealand has never been a high status occupation and
one of the major concerns of teachers has been to raise their status, to
be ranked with grander professions. Their unions’ efforts have mostly gone
into improving conditions of service rather than into changing curriculum
or philosophic areas. That may seem selfish but it is one of teaching’s
dilemmas — an occupation with poor pay and conditions won’t attract
energetic and ambitious people. These can be proved by analysis of recruit
ment patterns for both primary and secondary teachers.
Many secondary teachers especially have skills that can command a
good price in the private sector. Because of its service nature, teaching
attracts idealists and those who like children but few political radicals.
The hierarchical structure of schools makes it fairly easy to keep extreme
reformers out of positions of influence or even squeeze them right out.
Becoming a teacher has achieved for most, upward social mobility and
economic security. The primary service is about 68% female who have
mostly been conditioned out of assertiveness and into acceptance of
authority and the dominant position of men in the service. Secondary
teachers, 40% female, are more individualistic, more questioning of
authority and cover the whole range of political opinions but still basically
accepting of the status quo.
Most teachers work very hard, sincerely doing whatever they can to
help their pupils but they too are products of society and the school system.
Some are sexist, racist and nearly all would support capitalism.
Schools have undergone many liberalising changes in the last 20 years,
minor though they seem to be to those wanting radical change but they
cannot be vastly different from the society they serve because the socie
ty wouldn’t allow it. They are sexist, racist, serve capitalism and the mid
dle class because that’s the way the world is. They can try to initiate change
for their pupils and sometimes manage to but they cannot perform
miracles. Teachers are not magicians but must deal daily with complex
and difficult situations.
There are measures which would help schools do more for individual
children: reduce class sizes in pre-school to tertiary institutions, improve
teacher training, especially to include consciousness of sexism and racism,
increase in-service training (cut by 30% in 1982), implement the Secon
dary Staffing Report, increase text book allowances, abolish corporal
punishment, revise curricula, dismantle the examination system, adequately
fund and staff school libraries, restore the position of Education Officer,
Women (abolished in 1982), promote more women to positions of in
fluence. That would do for a beginning!
These would all be political and economic decisions made by Treasury,
the Minister, the ruling party and the Department of Education. The
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teachers’ unions press for all these things and feminists do have a high
profile in the Post Primary Teachers Association (PPTA). Feminists and
liberals in education must keep on struggling to bring about change in
their own schools and (through their unions) in the system in general.
They also need the support of people in the community so that Equality
of Opportunity and Education for Life become more than mere slogans. □
A feminist at work in a patriarchal world must expect to live with con
tradictions. Feminist teachers are no exception.
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some of the contradictions
I work with and perhaps to suggest how and why I continue teaching.
All my teaching experience has been in state co educational secondary
schools. Of the two I’ve worked in, I’m happier where I am now, because
I am faced with less conflict between my own values and the daily prac
tices of the school.

A feature of the New Zealand education system which mostly militates
against change is the autonomy of the secondary school principal. State
schools vary enormously and the major factor influencing their individual
character is the principal’s philosophy of education (or lack of it). Paradox
ically, however, this does mean that when (rarely) a visionary slips through
the selection procedures, she or he has the power to develop a different
kind of school, although within the constraints of staffing, finance and
the Education Department’s red tape.
I am fortunate enough to work in one of the few schools where this
has happened. It is by ho means an educational paradise, but at least its
stated policy is to value the students as people first and within human
limits, this philosophy is put into practice. The principal (male) has had
the courage to run a school without uniform or corporal punishment and
with almost no streaming despite initial suspicion from the community
and even from some staff. Hence I needn’t have pointless confrontations
with students over studs in ears or purple nail varnish. I don’t have to
watch boys being brutalized for failing to do homework they didn’t unders
tand, or suffer the irony of hearing self-righteous male teachers find ex
cuses for caning bullies to teach them that violence is not the answer.
Indeed, the whole ethos of the school reinforces what Christine Dann
described in the July/August Broadsheet as “the peace process” — “the
non-violent negotiation of just and equitable solutions to the problem of
conflicting desires”. And if, as she affirms, we believe that “this understan
ding is learned, not inherited”, and that “a man can learn peaceful, nonexploitative social and political behaviours”, then there is still a case for
teaching as a feminist in a co educational school with these aims.
I mention this because a recurrent theme in feminist educational debate,
is that of the merits of single sex schools for girls over co-education.
Research provides some compelling evidence of their benefits for
girls’academic achievements and for the positive role models they can pro
vide of women as decision-makers. Yet I’m still at odds with myself over
this question.
One bonus of my present work place is that, although women are

numerically fewer than the men, we support each other and have a very
high profile on the staff, with the tone set by a strong, supportive and
highly competent Deputy Principal. Liberal attitudes prevail amongst the
men also. Doubtless a minority of conservatives on the staff think their
private anti-women thoughts, but they rarely voice them openly in staff
or PPTA meetings.
Another major concern in writing about women in education is the
sexist nature of the entire curriculum, in which knowledge is that which
has been defined by men as worth knowing. I find myself under less
pressure in this area because of both the atmosphere of the school and
the subject I teach — English. There is no essential clash between the
current approach to teaching English and feminism. If English teaching
now is sexist we should look at schools and teachers rather than the
syllabus, which values the personal experience of students and allows an
open-ended choice of activities to cater for students’ differing needs. There
is no reason other than teachers’ lack of vision (and perhaps, schools’ lack
of money) for the widespread failure to teach literature by and about
women. In my school we can and do. Of course I don’t deny the dilem
ma or teachers of other subjects bound by tunnel vision syllabi — but
for me there is very little conflict.
Finally, the major item in my teaching survival kit has been the sup
port and stimulation of Auckland Feminist Teachers. From my involve
ment in this group I have formed some of the most important friendships
in my life, which have given me mutual acceptance and love, feedback
when I need it, emotional and intellectual respect, the excitement of
feminist and political debate and the strength to continue.
Too simplistic to be true, you’re thinking? What about the contradic
tions? Certainly the climate of my school is kinder than most, but it would
be naive to see it as a feminist ideal, and in any case we cannot insulate
ourselves totally from the harsher zones outside the school gates.
Not all my colleagues are enlightened. Only last week the Daily Notices

announced defensively that the boys’ soccer team had only lost by a nar
row margin after a hard-fought game, then slipped in as an afterthought
the decisive victory of the girls’ team.
Choice of subjects is another vexed area. Both sexes are free to choose
as they wish, but of course most reflect the attitudes of their parents and
intermediate school teachers in their conventional decisions. It is interesting
to note that whereas boys are welcomed into Home Economics and Typing
and a number stay on at senior levels, those girls who do venture into
the traditionally male technical subjects seldom stay on past the fourth
form. Does this reluctance stem from their own attitudes or from an un
comfortable experience in a hostile and predominantly male environment?
In any case girls still take an unquestioning view of their own futures
in our school. Any “rebellious” spirit generally limits its expression to a
desire to travel overseas before settling down to a heterosexual relation
ship and the production of a family. For many, this will be part of their
life experience, of course. But many see their choice of a career as nothing
more than a time-filler between school and children. Few consider seriously
that most women with children return to work after a relatively short
time. What’s more, many react with suspicion and hostility to any sug
gestion that other choices might be open to them. I don’t think the school
can take all the blame for creating these myths, but it doesn’t do enough
to dispel them.
,
Perhaps most frustrating of all for me is the recognition that research
into classroom interaction is borne out in my own teaching, despite my
own best endeavours.* To survive in a co-ed classroom the teacher learns
to handle the boys — and in many cases, to ignore the girls. 1 think I
avoid the worst excesses pinpointed by the research — forgetting girls’
names, over-estimating boys’ ability and allowing boys to do all the talk
ing. However, I can’t deny that in junior classes it’s often the ill-motivated
boys who claim a lot of my attention to get them working.
Since reading the findings I’ve taken to monitoring the time I spend
with each sex with a series of ticks beside names to indicate the students
I’ve spoken to. At times I rebel and ignore vociferous male demands, but
it requires a fair amount of determination and certainly piles on the ten
sion. I wonder how many non-feminist teachers would think it worth the
effort.
There is no doubt, too, that teachers in a co educational school face
different problems if they wish to organise something for girls only. Several
years in a row our women staff attempted to set up a discussion group
for female pupils and staff. The girls stayed away in droves and those
who did brave the mockery and suspicion of the boys found themselves
sometimes outnumbered by teachers. At that age, in the throes of defin
ing themselves as female, perhaps they find it too threatening to expose
their fragile self-concepts to ridicule from the boys whose approval they
want. For the moment we’ve given up on that idea, hoping that instead
we can approach the issues within our classrooms as they arise, where
the girls are often prepared to defend themselves most vigorously.
Some feminist groups, too, may inadvertently be disadvantaging girls
in co-ed schools by a policy of refusing to speak to males. Recently, I
arranged a visit by members of Auckland Rape Crisis as part of a senior
social education programme. I understand the reasons why collective
members prefer to speak to a women-only group, and we were prepared
to separate boys and girls, but because no speaker was prepared to speak
to boys alone, (although rape is an issue on which they undoubtedly need
some straight talking) only some of our girls were able to take part in

*Spender, Dale, “Talking in Class” in Spender, Dale and Sarah, Elizabeth
(eds), Learning to Lose, The Women’s Press, 1980.
other Resource Books
Byrne, Eileen, Women in Education, Tavistock.
Brighton Women and Science Group, Alice Through the Microscope: The
Power of Science over People’s Lives, Virago.
Dale, Roger et. al, Schooling and Capitalism, Routledge and Kegan Paul.
Entwistle, Harold, Class, Culture and Education, Methuen.
Lortie, Dan, Schoolteacher, University of Chicago.
Sharpe, Sue, Just Like a Girl, Penguin.
Silver, Harold, Education and the Social Condition, Methuen.
Spender, Dale, Invisible Women: The Schooling Scandal, Writers and Readers.
Stanworth, Michelle, Gender and Schooling, Hutchinson.
Taylor, Lesley, Reading Rights for Girls, Department of Education.
Teacher Career and Promotion Study, Department of Education.
Woolf, Virginia, Three Guineas, A Harbinger Book, Harcourt Brace.
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women-only groups. The rest were perhaps stifled by the presence of boys.
This brings me back to the earlier question about the merits of single
sex schools versus co-education — and I remain ambivalent. If we argue
that biology need not be destiny, can we afford to ignore the destructive
influence on our society of single sex boys’ schools, where over-grown
boys teach smaller ones the lessons of violence, hierarchy, competitiveness
and women-hatred? I am familiar with the arguments for letting the op
pressors learn for themselves how to stop oppressing. I find it seductive,
but in the end, I doubt they’ll ever do it. It’s not in the interests of men
as a class to teach boys what it could mean to be a human being, even
if enough of them knew for themselves.
I’m not suggesting that feminists flood into boys’ schools and put all
their energy into helping the poor dears learn to cry. Simply that there
is a case in an imperfect world for working in a co educational school,
supporting strength and tenderness in both sexes, challenging their assump
tions and opening them to the possibility of other choices. □
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women-staffed school is not the feminist haven one might imagine. The
structure we work in is the same as elsewhere: male, white and inflexi
ble. There may be minimally more compensations than in other schools,
for example, the girls achieve better academically, and they see strong
women in professional positions as role models (except in schools where
the top positions are held by men and there are a scandalous number
of these!), but the restrictions are the same.
I attended an all-girls secondary school from 1968-72. The staff were
predominantly women, except at senior level when I had three teachers
over five subjects and two of them were men! We were streamed (that
primitive practice designed to keep people in their racial and socio-economic
groups) as professional — Latin and French, General — French only,
and Commercial — no languages, Home Economics and Typing. Our
curriculum opportunities were narrow and directed and our careers ad
vice was minimal. I think a careers advisor was appointed while I was
at school, but I never saw her.
All the jobs, organisation and leadership had to be tackled by women
(staff and students). This did not, however, translate into any conscious
message coming across to us as students about equal opportunities,
women’s strengths, or the need to counterbalance male domination out
side school. Non-traditional courses never entered the curriculum and nontraditional careers choices were never mentioned.
An attempt to involve the students more in the “running” of the school
was made while I was there, with the formation of the school council.
Very useful skills were acquired by the able students but I never saw the
“C” stream girls. The benefits of attending an all-girls school (apart from
the relief of not having adolescent boys around) were these skills which
were developed at an early age. We ran councils and committees, organised
clubs, produced plays, conducted choirs, led house activities, made
speeches, arranged trips .. .
But the traditional values for women were reinforced by uniform regula
tions such as the wearing of berets.
Life as a teacher in an all-girls school has got to have some advantages
over a co-ed school. For example, some of those problems of which Dale
Spender speaks in “Learning to Lose”* do not arise. You cannot give
most of your attention, however unwillingly, to the boys in the class
because they are noisier and demand more attention and disciplining.
The difficulties exist in other areas and they are difficulties common
to all feminists in all schools: the system itself and its enshrined racism
and sexism, the attitudes of your colleagues, and the attitudes and values
of the girls themselves. Exposing other points of view to adolescents who
parrot their parents’ opinions can tend to earn you the label of “freak”
or “fanatic” or even “feminist”!
Armed with these labels, students can dismiss any alternative a feminist
might offer as “here she goes again!” or “you’d expect her to say that”.
So it becomes a matter of strategy: construct things in the classroom so
that the conclusions they discover for themselves are feminist ones.
The definition of “feminism” in this instance is of course very basic.
Its extent at times, except with the very questioning girls, is to convince
them that there are other things they can be apart from wives and mothers.
In a survey in some of my classes recently, 98% or thereabouts saw
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a permanent relationship and usually marriage as part of their future,
and the same proportion saw child-bearing as part of their future also.
After a recent discussion with my fifth-formers about weddings and mar
riage, all except two said they wanted a church wedding, a special frock,
(not necessarily white but it was preferred) and all the pomp and ceremony
because, after all, “it would be the most important decision of your life”
and “the day you look forward to”.
Society and the effects of its conditioning are concentrated in the
classroom. Working with these girls can bring despair at the snail’s pace
of change, but every now and then I see one or two girls who move
through the school and show the makings of strong, independent young
women. I’m still not convinced if that is reward enough or not.
But at the same time, the girls are developing skills which they may
not in a co-ed school. The curriculum has not changed hugely (we don’t
have woodwork or metalwork at our school), but the careers advice work
is much more aggressive about exposing girls to non-traditional occupa
tions and training schemes. The availability of resources in this area makes
this much more feasible now.
What needs changing in the education system is much more fundamen
tal than can be achieved in even the most far-sighted and visionary all
girls school. Only the revolution can do it — perhaps some of the revolu
tionaries are in my classroom !□
A Cookery Demonstration at Richmond Road Manual School.
Practical Work at Richmond Road Manual School, N Z Graphic, 1
August 1903. (Courtesy o f Auckland Museum.)

not know one lesbian feminist teacher who is ‘out’ to all her
colleagues and certainly do not know of one who advertises her les
bianism to her students. The pressures on lesbians in schools are such
that they are forced to remain invisible. As a result, no one lesbian
was prepared to bare her soul in an article full of personal anecdotes
about the difficulties of being a lesbian teacher in a heterosexist educa
tion system.
Besides, the problem is not simply an individual one. The follow
ing is then, necessarily, a group statement about a group experience.”

THE HETEROSEXISM
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A T T Education is meant to teach children
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to develop self-awareness, respect for
others, and the ability to question the world around them. But because
schools mirror society as closely as they do, there are some areas of
life which may never get through the classroom door.
In developing self-awareness, somehow the subject of sexuality is
almost ignored — almost, that is, except for one hour in a sixth

form liberal studies course, perhaps. Adolescents sop up every image
and stereotype which is fed to them by their parents, the media and
the silent school community. When they are struggling to understand
and accept the changes in their own bodies and the strange, confus
ing feelings they begin to experience, the only role model they are
usually presented with is a heterosexual one. And it remains one area
which students are not encouraged to question or explore.
In investigating alternative lifestyles in sixth or seventh form courses,
how often is a lesbian couple with two children in their charge in
vited to speak about their lifestyle? Any teacher who dares to introduce
the topic of lesbianism or homosexuality into a class discussion in
evitably risks several things: first, their relationship with their students.
Many students, informed by their parents, their peers and social
attitudes, are already well equipped with a thoroughly negative im
pression of lesbians and homosexuals. Consequently, if a teacher were
to say “I’m a lesbian”, the student’s instant reaction would be a negative
one. Anything else she said or taught from then on risks being dismissed
out of hand.
Secondly, the teacher would put herself in an extremely vulnerable
professional position to the extent of risking her job. Pressure from
parents, suspicion from colleagues, fabrications of disturbed students
all act as very effective devices for closing closet doors on lesbian and
homosexual teachers.
At present then, the dilemma is this: if you wish to expose students
to the idea of lesbianism or homosexuality, you have to find a sym
pathetic and “known” (that is, married with children) heterosexual
to do it for you. That is akin to finding a sympathetic man to talk
to a class of boys about feminism!
At a time when adolescents are experiencing strong attractions to
their own sex as well as the opposite sex, there is nowhere they can
go to discuss their difficulties, ask questions, resolve the unavoidable
conflicts and remain safe. The school certainly does not provide this
facility, unless they have a counsellor who is able to communicate
effectively with the students and earn their trust. Any open discus
sion receives such scorn and ridicule from their fascinated and frighten
ed peers, that it takes an exceptionally strong adolescent to cope. We
teach them to question assumptions which are handed on to them,
and to think for themselves, but we never even cause them to see
their heterosexual assumptions, let alone challenge them.
Because most teachers are heterosexual the issue is not perceived
by many. If some do perceive it, they remain silent because of the
fear of antagonising parents (“I don’t want my children taught by
perverts”), the hierarchy (“keep your personal beliefs out of the school
curriculum — that is brain washing and not what you’re here for”)
and the students (“did you know Ms . . . . is a lessy?”).
Presenting an alternative viewpoint in a school is difficult at the
best of times. Somehow people never see it as a move towards correc
ting an imbalance or giving students more choices. Presenting a les
bian or homosexual viewpoint is impossible. The people who pay for
their attempt are the people who are paying an enormous cost already.
Maryan Street, Shona Hearn, Gay Simpkin, Helen Watson.
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How is it different between Epsom Girls Grammar and
Metropolitan College?
At Epsom Girls teachers treat you as if you’re something they
HAVE to teach, and you treat the teacher as just a distant per
son. Like you call him or her Mr or Mrs. And the lessons are
all formal and they tell you what subjects they want you to take.
They plan your education for you, but they give you choices.
Like I wanted to do music, art and drama, and they told me that
was quite a lot of non-academic subjects, and that it would be
better if 1 took Economic Studies. They were manipulating me
into what I was going to take. We didn’t do metal work or wood
work at Epsom Girls.
At Metro it’s an alternative school — we plan our own educa
tion, we call the teachers by their first names, and it’s a lot more
relaxed. We’re almost on an equal basis with the teachers, which
makes it a lot easier. Like when there’s a class on, teachers
sometimes come to the class, because they want to learn about
it. Normally if we were talking to teachers about things, you can't
talk. You can’t have a TALK talk, I find, at Epsom Girls Gram
mar. Teachers don’t really think of you as being people, eh. You’re
things, objects that have to be taught. And if you answer back
you’re bad, and if you sit down and fold your arms and smile
you’re good. They’re too formal, their job is to teach you and
not to help you. The teachers at Metro — 1 know it is their job
— but they take on more than their job — they look after you,
they’re really nice.
I think schools should be made so they have smaller groups
so people can care and you do want to work. We come to their
room and say “I forgot my homework” and they say “Are you
having difficulties, do you want me to help you?”
And that’s what you need — in certain subjects I do need ex
tra help. I think there should be about one teacher to ten pupils
at the most. Cos you do need individual attention, and people
to help you along. We had 34 in our class at Epsom Girls. It’s
too many.
The only way I could get my Maths teacher at Epsom to help
me was to throw a little tantrum in front of her. Tell her that
“I can’t cope with it, and I'm not coming back anymore because
I’m just too much of a trouble to you.”
I think at Metro you get to choose, and plan your own educ
tion. Like in the mornings we have this meeting and decide what’s
going to go up on the board. We decide what we're going to do
and I don’t have to go to any lessons if I don't want to. I work
more because at Epsom I didn’t want to do French, and I used
to find every excuse to be late in the mornings for French, and
I used to think of excuses to leave early. I wouldn’t work, I’d
just connect myself into another little world. But if I wanted to
do French at Metro, I’d work because I’m on a one-to-one basis
with the teacher and there's less people which is better.
How many are there in classes?
Eight, sometimes 16, it all depends. But there’s only 110 people
in the school, and I’d say on a good day 80 would turn up.
Broadsheet, October 1983
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Do you get detentions at Metro?
You don’t get anything. For a punishment it’s usually brought
to a school meeting and people decide what they’re going to do
about it. Whether they’re going to suspend the person, or whatever
punishment. If anyone’s been violent or anything, they’re brought
to the school meeting.
What about politics in school?
When I was at Epsom there were certain groups we wanted to
have in but we weren’t allowed to have them. It took us a year
and a half for Amnesty International to come and have a group.
You stop, you give up once it takes a year or two years to get
a group in
Why did it take that long?
Because we had to keep on bugging the headmistress till she let
us. She’d say no, it’s too this or this and she’d use excuses for
that. And I wasn’t even there when they first wanted to get
Amnesty through.
What other groups were there that you wanted to have in?
We wanted to have a peace one, and we wanted to have one about
apartheid, racism. The one about racism was really strong, but
she said we couldn’t have it because it might offend people.
At Epsom if you try to be something different and political
and do extra-curricular activities or non-academic subjects, they
really put you down.
:
$
1
Is this teachers or . . .
Everyone. At lunchtimes, because it’s our only free time, I used
to go to lots of meetings, but my friends didn’t want me to go
because then I couldn’t be with them. So I stopped going to
meetings.
Our careers officer — she was also our social studies teacher
— we were talking about pygmy tribes, who did this really fun
ny movement with their pelvis. And she was telling us it was really
good to do them because we would make good childbearers. And
it was not very good for us to try to go into the Army because
women don’t have very good parts and if we get pregnant or we
get our period, it might make the whole routine upset. So she
was discouraging us from joining the army and saying they still
need nurses and all this rubbish, and she wasn’t encouraging us
at all.
When we were asking about rape in the fourth form, they
almost refused to speak. “That’s not really what we’re talking
about.” At Metro, you can talk, you can do politically anything.
We had whole classes on politics. We organised our own speakers.
It’s not really the men can do this and the women have to do
this. We don't really have roles so much. We try and fight to
get out of it. But even though we’re trying to say women are just
as good as men we still are not really out of it. It’s really hard
to explain. You can be political and do what you believe and have
classes about it, but it’s never going to get any further than that.
They're not building you up to the system, they’re not telling you
what it's going to be like in the outside world. You’re still in your
own little world of Metro. And when you get to the outside world
it’s going to be a really big shock.
How do they respond to lesbians at school?
If you say anything, even to the girls, if you try to say your mother
is a lesbian, the reaction was just total hysterics. I told two girls
and one just stopped being my friend, and the other who was

a really, really close friend stopped coming round to my house.
If you try to tell the teachers, their reaction is “Don’t worry, I
won’t tell anyone,” — hush hush. I said to the guidance counsellor
my mother is a lesbian and she goes “Yes, yes, that’s all right,
close the door” sort of thing. It wasn’t all right, it was a totally
wrong thing to be.
I was a radical feminist at Epsom, I was called things like a
lesbian because I told the teacher that she referred to men as
men and to women as girls! And she said that she found it a com
pliment to be called a girl at the age of 40. And I was really
awful and radical for saying things like that.
Is there any chance of getting lesbians to talk at school?
I reckon so — if there were enough people who wanted to listen.
I’d like to talk about that, being a lesbian, but people would just
giggle about it. If you tried to tell some of them that you’re a
lesbian, sure there’s some girls that could take it, and others go
“Are you really, or are you just joking” and laugh. And you don’t
want to say “Well, actually I’m not joking”, because you’re almost
in hysterics yourself at the fact that these people are laughing
at what you’re trying to call yourself.
How is it different being at a girls school to being at a school
where there’s boys, and which do you like best?
I found it really hard after being at Epsom for a year and a term
and then going to a co-ed school. I felt it and in a lot of ways
I really loved the girls school because there was all girls and no
men putting us down, and no men taking the top positions in
the school. But then I really hated the way all the girls talked
about was boys. “Guess what, I’ve got a new boyfriend” and they
had to have this boy for their identity. After school we couldn’t
just go to the movies together, that was shameful, we had to have
two boys.
My friend, she was part Samoan, part Tongan, part Maori and
part European, so she was quite dark, and really beautiful. We
went to this social, and she wasn’t asked to dance. And one of
the girls said “Oh, it’s most likely because she’s black; mind you,
I don’t blame the boys.” And I thought “My God, that’s the most
revolting remark”. And I said “Oh you’re all just jealous”. My
friend was really upset, she was sitting down and I was sitting
down in the corner with her. And a guy comes along and calls
us lezzies for just sitting together in this fucking corner, for god’s
sake. And then when I got up to dance with her because she
wasn’t having any fun we got called lezzies and queers. And they
said you shouldn’t hang around with her you can’t be in our group
if you’re thought to be a lesbian. It really, really got to me.
If you wanted to change something about Metropolitan, like if
you though it was sexist or racist of something, how would you
go about it. Do you think you would have much of a chance?
For Metropolitan to be that most ideal school, I'd like to leave
all the boys and all the men teachers there and just have an all
women alternative school. I think that’s impossible, because the
main people in power are Andy, Richard and John and they’re
all men. And the people under them in power are Ernie and John
and the women come way down. I’d like to have more women
teachers in the most powerful positions. I’d like to have a woman
Director.
Something I really object to is having men teachers at a girls
school. There was one who used to look down girls’ dresses and
stuff. Someone like that, and I really mean this, should be locked
away. He made you stand up on mufti days, so he could see what
you’re wearing and judge it. A sexist creep. I went to the guidance
counsellor and she said “Oh, yes, we’ve had lots of othe com

plaints about him. And I said “Aren’t you going to do anything
about it?” “Oh no.” I said “I find it really offending, I don’t real
ly like having all these men. They don’t have women teachers
at boys schools”. And she said “You know it’s a lot better to have
men teachers, because they do know a wider range, cos their
brains are more . . . ” (consternation).
Do you find it difficult to stay sane, to just survive?
It’s not possible at Epsom. To stay sane there you had to let the
teachers try to run you. You had to almost be a zombie, so that
they could tell you what to do. And they’re so agist.
The thing about the education system is, I don’t see why the
fuck we should bother with it if we’re not going to get a job at
the end of it, because there’s no jobs. You’re either too overqualified or under-qualified. And you’re forced to do things you
don’t want to — forced to take history to make up your fifth
subject or something. So I think it’s actually a real waste of time.
Except that some of it’s fun.
1 like going to school for fun, but I don’t think I’ll sit School C
and UE. I don’t really see it’s worth it. What are we going to
get out of it — doing a job we don’t want to do? It’s all right
for people who want to be lawyers or doctors, but I don’t. Or
a typist or a professional banker. I wanted to be an actress, but
I was told I was being too unrealistic, and to give up that idea
totally. □
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I haven’t yet failed the education system. But I do think it’s fail
ing me.
I am learning but only conventionally. I have learnt to accept
and to repeat what I am taught, but not to question. The
bureacracy of a school provides no security in which to mature.
I can’t afford to develop as a person because that might pre
vent me from getting U.E. I take a traditional course because
I want to go to varsity. Hopefully there I will be able to take
the subjects that could give me the scope to learn to understand
the world around me more logically.
But the thing is, I don’t want to wait that long because I want
to start analysing society now so that I can help change it.
I get so frustrated at school: at home my opinions are impor
tant but at school that doesn’t happen. There is so much I want
to do but there isn’t enough time to do it. There’s the conflict
of conforming to pass an exam and there’s the desire and need
to really become a unique person — not a number.
School can be stifling because there are no challenges. The ex
am might be termed a challenge but it’s not what I need to in
dicate my strengths. It’s really a vicious circle. I can not perform
to the best of my ability in an exam as that situation doesn’t suit
my temperament. And yet if there were no exams I beleive I would
actually do better because the pressure of succeeding wouldn’t
be there.
The pressure of the exam system means there is not time for
discussion. For example I really believe in abortion on demand.
I feel that it’s a woman’s choice. The school health syllabus does
not yet provide for discussion on abortion, or on contraception,
rape, sexuality and relationships in general. These are really vital
areas that all young people need to talk about. They are such
important issues of today.
There has to be a real change in attitudes towards learning.
Things just can’t continue as they are. The system is so afraid
of itself that it’s creating havoc by passing the buck — and we’ve
ended up with a system that doesn’t suit anybody. □
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Well, what are the things you’d like to change at Takapuna
Grammar?
I reckon with some of the teachers, that they should be given
courses in how to relate to kids. So they’re not really a social
worker, but sort of. Some of them say, well it’s our job to teach,
but that’s teaching as well. I mean you can teach the syllabus
but not teach the kid a thing. And teaching the syllabus isn’t really
going to help them for life, because that’s what the whole idea
of it is supposed to be — preparing you for life. You’ve got to
teach them to learn how to cope, how to think for themselves.
That’s not only the teachers though, you have to change the
syllabus.
Yeah, but some of the teachers just don’t think that way. They
think it’s their job to teach the syllabus, nothing else, and they
don’t give a damn about anything else. But some teachers are
really excellent, they’ll really TALK to you, but to others, it’s
just a job, just like an office job. They do it, nine to three and
that’s it. And they probably go home and don’t think about the
kids anymore. Well, they’re probably giving them hernias . . .
Some of the teachers just don’t care, or think that it’s not their
place to care. So you’ve got to change that attitude.
What things prepare you for life?
Well, some kids have to learn how to handle rejection or criticism.
Some kids have to learn how to co-operate with other people,
some kids have to learn how to work on their own. I don’t regard
education as just books, but as a learning experience for life. Of
course most of it’s going to be books and the syllabus and stuff,
but more of it than there is now should be training you for life.
How to handle interviews, especially nowadays, because you don’t
get taught that anywhere else.
What happens if you’re terrific at interviews but you still don’t
get the job?
Because there’s so many people? At school, not so much now
as before, you got the idea that as long as you passed all your
exams really well, you’d get a job. It isn’t a guarantee. That should
be brought into it — that it doesn’t matter what you did at school,
you might not get a job. To be able to face that, and not think
of yourself as an outcast or not good enough. And perhaps how
to think of your own ideas to do things for yourself, so that you
don’t start getting bored or feeling worthless if you’re on the dole,
and you've got nothing to do. Things you can do for yourself
or for other people.
Well, what changes should there be in the syllabus?
I reckon maybe it should be a bit more flexible, but that would
be a bit difficult because you’ve got exams like School C.
And you think School C should stay?
Yeah. You need a guideline throughout the whole country,
because one school’s School C might be miles easier than another
school’s exam. So you need something that you can say “He’s
got School C” or “He hasn’t got School C” and you know that
they were judged on the same thing. Mind you, it changes from
year to year, so it isn’t that good anyway.
30
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How is school different here from Singapore; what they teach and
how they teach it? In Singapore you were mixed race at a mainly
Malay school — is that right?
Mostly Chinese, some Malays and some Indians, and I was the
only kid like me. So that was a bit tough. By then I was regarded
as white. By the other kids that I saw in the weekend at the
Tanglin Club, I was Chinese, So I never really had the chance
to build up proper relationships with anyone because I was dif
ferent from other people.
M
At school you didn’t question the teachers. They were there
to teach you and you were the pupils and you didn’t question
them. There was a lot of pressure. In some ways that was good,
because you didn’t have to think about whether you were being
treated fairly as a person, because it was accepted. That was the
way things were. But here, there’s questioning, and if the teacher
treats you some way that you don’t like, you make faces or say
“What a wanker” or something. You didn’t do that there. You
mightn’t like a teacher but it wasn’t the same. It was quite good
because we went through things quite fast, and the way they
taught things was very good. Especially English, which I ignored
because I got a bit snobbish about it and thought “Well, I can
do English, for them it’s a second language, but I don’t have to
worry about it.” But we used to have little films and jingles and
things about verbs and nouns. I can still remember that from two
or three years ago — I can still remember the songs. Whereas
in class here all we do sometimes is write it down and do exer
cises about it, and you don’t really remember things that way.
There’s a lot more class discussion over here. And scope for in
dividuality — not as much pressure on the kids to do well. There,
you’d have a class of 40 or 45 and each one’s parents would be
wanting them to come first and only one out of those 45 could
make it.
Do you ever feel the same here as you did when you were the
only European student?
At the beginning I did but I don’t now. Because everyone’s dif
ferent at school. Everyone, no matter how wonderful they are,
will get some sort of flak. You expect that and once it’s over,
you put it behind you. It was a bit rough at times. It was the
done thing to do, I suppose.
In Singapore, did they have teaching in different languages —
like Indian education for Indian students at the same school as
Chinese education for Chinese students, or was it all the same.?
We had different languages we were taught. Most of the Indian
kids would take Indian, and the Chinese kids would take Chinese
and the Malay kids would take Malay. But we were all taught
in English, and you weren’t allowed to speak your own dialect
in school, which was great for me. I used to speak a pidgin
Singapore English/Chinese. It was quite funny because at home
I’d speak English, at school among my friends I’d speak that
Singapore pidgin and in the class I'd learn how to speak Malay
properly.
Do you think many of the young women in your class now make
up their own mind about political things?
Everyone’s influenced to some extent, no matter how much they
disagree, by their parents. I disagree with mum at home, but at
school it would probably be a mixture of what she thinks and
what I think. I reckon a lot of the girls in my class think for
themselves. They’re very strong minded anyway. But that
wouldn't be typical of the school, I don’t think. The senior novice
debating team is all girls and all from our class. It’s the top fourth
form class.

If you wanted to change things at your school — say you wanted
a lot more political things at your school, like having gay rights
people in and anti-nuclear people in, what chance do you think
you’d have of doing that? Do you have any of that happening
at all?
Gay rights, no way. Communists, very unlikely. Anti-nuclear,
environmentalists probably.
If you wanted to have those people coming in as part of your class
discussion . . .
I’d get told that maybe that was a bit too . . . hot? And forget
about it. I think the teachers would be quite embarrassed if I
brought that up.
Do you think there’d be a chance if several of the people in the
class wanted it of getting those groups in?
It would depend on the teacher. Some of them would say “No
way, what are you thinking of?”.
So they never do things like teach you how to try and change
the system?
Hell, no. Can you imagine a social studies project — How To
Change The System?! □

p-i'S0' Gr^y spoke ^p'3oce
What do you feel about education?
I feel some of what you are taught is irrelevant — like, if you
decide what field you want to go into, why take unnecessary and
irrelevant subjects when they will be of no value later on?
I think our education system in New Zealand is set up quite
well. There is a lot of strain on six subject kids, with a full
timetable and no study or electives, but then again, it was our
choice. The education system doesn’t appeal to everyone; there
will always be an unsatisfied minority. I feel many school don’t
put themselves out enough to the kids who aren’t so “run of the
mill”. Some schools, like Auckland Girls do try to cater for a
broader range of students with schemes like Work Exploration,
and with sending kids on programmes like STEPS. Unfortunate
ly these “jobs” are just fill ins, substitutes. There is no guarantee
of a job at the end.
What are the qualities you look for in a teacher?
I look for tolerance, and understanding and patience. A good
teacher should be more than an authoritative figure, she should
also be an approachable person as well. She needs to act as though
she’s teaching people, not just trying to achieve a high exam pass
rate for herself. In the third and fourth forms, many teachers use
School Certificate and other external exams as threats for unenthusiastic pupils. “Look, you are not going to pass unless you work
harder. This is simply not good enough to pass your exams.” I
used to hate barked comments like that from teachers. There’s
no need to psyche kids up and threaten them in the Junior School
when they are going to feel the stress of exams in the near future
anyway. The exam scare teachers can give doesn’t help people
pass, if often puts up barriers.
What do you think of streaming? Of exams?
In the long run I think it’s a good idea. It groups kids of similar
levels together and makes teaching much easier for the teacher.
It can also be very destructive. Streaming affects the way you
think about yourself. Near the bottom of the top class I felt really
stupid and wondered if I wouldn’t be more comfortable “further
down” the system. The top classes are really competitive and the
teaching, even in third form, is exam orientated. In the lower

streams the teachers teach to accommodate the ability of their
pupils, they know their boundaries and don’t push the kids beyond
their mental capacity. The more academic; French and Latin
option classes have the importance of exams stressed from the
first day. School Certificate becomes an insurmountable obstacle,
University Entrance is impossible, and Bursary is just not thought
about. The overstressing of exams, I think is unjustified, and scares
a lot of kids into making dumb mistakes. Most of my friends get
queasy thinking about exams.
When I entered secondary school, I’d heard a lot about it, and
I was scared of four things: maths lessons, getting lost between
classes, my TB injection, and exams.
I’d better go and do some more swot now. Hold on class, don’t
leave me behind! Where’s that damn history textbook gone?D
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(zrd-form)

I think education could be one of the great experiences in life.
Not only do you learn things but you meet friends, you get to
speak out, you can talk to important people and go on outings.
I also think education has been well set out because: you start
school at five years, you go to school five days a week, you learn
for six or seven hours a day, you have three sets of holidays dur
ing the year, you leave school at 16, 17 or 18 and you still have
plenty of time to enjoy yourself.
The bad things about education are . . . . There are grouchy
teachers, you are expected to have all your school needs, you have
to constantly buy stationary, there are detentions, there are big
bullies, you don’t get enough exciting outings, you are always
exhausted by the end of the day, a lot of teachers get fed up with
your questions, you can be accused unfairly by teachers when
you haven’t done it.
Education is good in some ways and bad in someways but we
are taught education for our own good.D

When asked, “What do you think of education?” I reply, “I don’t,
it’s sexist and traditional”.
I think young women need to be encouraged to gain all the
knowledge they can but I think education is “locked in” by tradi
tional views — what are girls subjects, what are boys subjects
and what should they be taught?
At school we are encouraged to work hard and go out and join
the workforce, but we aren’t told, made aware of what it is like
out there, what to expect. It is a whole entirely different world.
Subjects like woodwork and metalwork are not made available
to us — they are boys subjects, girls don’t want to do those sorts
of things. Men are here to do that sort of job, not us “delicate
little ladies". Education still teaches us how to be a good mother,
housekeeper and of course, good wife. Education does not cover
what we should know, what we need to know. Sex education
and information on contraception should be made available to
us in schools.
We should be taught about “life”. “What’s this place all about?”
Go and ask your mother, um, ask father, sister, uncle, grandma,
brother, cousin. “What’s the big secret, tell me please?”
Do we go to school to learn or be disciplined, put in our place,
out of the way, to be made acceptable to society? If it’s to learn
they don’t teach us the important stuff, so it must be to be
disciplined. We all look the same, are made to do the same, and
toe the line. Stripped of all identity, just another face, “be like
so and so, do such and such, wear this. Conform . . . □
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IRANDA JAKIC wonders if STEPS is just another scheme to
short change job seekers.

M
U

nemployment is a rapidly growing problem in New Zealand society.
In response to it the Government has published glossies like Jobs
and People, called on employers, unions and other organisations to work
together and devised a series of job programmes — all part of a propaganda
smoke-screen to con the New Zealand public into thinking positive ac
tion is being taken. In fact the only action being taken is the promotion
of major business concerns, whilst the need of individuals who are not
riding the crest of the “think big” wave are ignored. People with power
are supported by the system to further increase that power and for those
who miss out there is the notorious prospect of a Government lollipop
— a job-creation scheme or training programme.
ince 1975, a variety of schemes have been implemented, modified and
replaced in response to changes in the perceived nature and magnitude
of the unemployment problem. From 1980 onwards the new program
mes increasingly incorporated “training” rationales and objectives in ac
cordance with an official diagnosis of unemployment. The moods these
schemes have operated under have Been temperamental with many
tightening-up or watering-down stages. Their interpretation has been im
peded and frustrated by obscurity and disconnection with economic reality,
leading to endless administrative hassles and power politics.

S

he creation and promotion of these delectable lollipops are based on
the same dynamics used in selling cigarettes, alcohol or detergent.
The product is dreamed up by a team and released in a blaze of PR and
media fanfare. Honey-coated platitudes tell us we need it, like it and it’s
even good for us. Public safety and real needs are overlooked in the ex
citement generated by the promotions dazzle. In this case, a Task Force
blueprints a work scheme. The community is not consulted beforehand.
We only learn of the programme through its final hard-sell which seduces
us into believing it is a sincere attempt to tackle our unemployment pro
blems. The Government cuts a concerned hand-over-heart figure, the pater
nal concern for the unfortunate unemployed oozes out of accompanying
political speeches; we will all train, become job-ready, gain heaps of con
fidence. And confidence will do the trick.

T

onfidence and training are favourite words in the Government’s latest
show-case schemes STEPS — the School-leavers Training and Employ
ment Preparation Scheme. A Department of Labour Head Office memo
of December 1982 says STEPS is “a new programme which is intended
to bring together the best elements of the existing range of programmes
for eligible 15 and 16 year olds.” It goes on to say that STEPS will “assist
young people aged 15 and 16 to move confidently into working life by
offering individually tailored combinations of training and work experience
which will enhance their job opportunities and which can serve as a
springboard for subsequent training and career development.” Although
well-meaning on paper, the scheme is out of touch with reality. Confidence
for what? Springboard to where? No amount of confidence and training
will provide the jobs that no longer exist for people whether they are 16
or 36. As with all its previous sister-schemes, STEPS is deceitful for it
fails to acknowledge that the fault does not lie with the young people
but in the whole economic system which services those with power and
money but neglects those without. The Government masters that deceit
by playing their policy into the hands of the powerful, then masks it by
saying to the powerless — all you need is a bit of confidence to come
right and we’ll help you get it, so just take a lick of this lollipop.

C

ow does STEPS propose to go about the business of instilling young
people with confidence? The Government has called on educational
institutions, employers, community organisations and local authorities
to come forward and act as “sponsors” by offering training modules. Young
school-leavers will then be placed on these modules at the discretion of
Department of Labour staff for periods of time ranging from several weeks
to one year under the supervision of the sponsoring body. The PR blurb
implies that young people will eventually get a job providing they take
their modules seriously enough. But official Head Office pronouncements

H
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conflict with admittances made recently by local Department of Labour,
staff that “there are very few jobs on the books, if any, for 15 and 16
year olds.” There are only four officers in the Department of Labour to
do all the initial screenings of modules and young people and there are
over 2,300 unemployed 15 and 16 year olds now — so there is no way
they will manage to cater for anything like that number. In fact, last month
they conceded that they would only be able to cater for 200 young peo
ple in Auckland at least for the first six months. For various reasons (short
staffing, inefficiency, unrealistic Head Office directives), the Department
of Labour has previously driven many community organisations to distrac
tion in their slow processing of schemes and referral of job applications.
Although the public never comes to learn of it, many months of poten
tial payment to an unemployed person have gone to the wind because
the Department has sat on the project proposal, quibbled some minute
point or lost time sending along a suitable applicant. How then is a hand
ful of officials going to streamline itself into a smooth enough operation
getting hundreds of school-leavers on and off modules of only a few weeks
duration when previously they have been known to take six months to
a year to approve a scheme and appoint personnel? You’d have to be
one for believing in miracles.

OUT OF
he new programme has been received with considerable criticism and
not everybody wants to play the game. Reactions from Workers
Education Association and Community Volunteers spokeswomen go so
far as to say STEPS is “nasty” and “dangerous.” WEA’s Adult Literacy
believes Government is merely reshuffling resources from PEP to STEPS
and that “not one extra cent is being spent on job creation.” They say
the scheme will serve to stagger young people so they do not appear on
the unemployment statistics. In his booklet Once Bitten Twice Shy, Martin
O’Connor of Auckland City Council’s Employment Department says,
“STEPS is a temporary holding-pen. The effect is to keep young people
in limbo until such time as the economy demands their full employment
again. This period of limbo is indefinitely long, since nobody really knows
how long large-scale unemployment will continue.” The Unemployment
Rights Centre condemns STEPS as “an attempt to transfer the blame
for the unemployment of young people from the Government to
themselves by implying they are not capable of working without special
training.” The Federation of Labour has issued a critique of the scheme,
expressing fears that STEPS gives employers all the rights with none of
the responsibilities of employing workers. It has been noted already in
Wellington and Invercargill that school-leavers are being exploited and
are losing jobs because of STEPS. Instead of taking a school-leaver to
do a low-level job, some employers are putting themselves in as STEPS
sponsors to get free labour. They use young people for three weeks at
a stretch, then drop them. It is not surprising STEPS is open to abuse
on this level when its very nature is exploitative. How can it be fair to
pay 15-year-old trainees only $15 for up to 40 hours training and ex
perience in the work place a week?

T

ther community organisations have reacted on a “something is
better than nothing” basis and have half-heartedly committed
themselves to a working partnership with the Department of Labour.
Youthline supervisors say they will orient STEPS towards teaching lifeskills, building up young people’s self-image, improving their ability to
understand how the system operates, guiding them on how to be
resourceful. Cushla Dodson of the YWCA says their programme will not
offer young women the false promise of jobs. “We are fully aware that
STEPS won’t create one single job, but we’re not buying into any myth,
we’re trying to buy into reality. If STEPS is well run, young women will
come out of it much better prepared for the reality than young women
who go straight from schools.” Ten years ago, school-leavers did not need
such preparation and the transition into the work-force was not a pro
blem for most of*them. And who is to say that young people now are

O

not just as capable for work and do not require rehabilitation into the
workforce but that there are simply no jobs to send them to?
harmaine Poutney,Headmistressof Auckland Girls Grammar believes
STEPS can be used “to empower” young women and “to help them
develop life-satisfaction.” We decided not to take young women into such
a scheme pretending that it was preparation for jobs as such because we
know those jobs do not exist. We decided to devise a scheme where we
can actually help young women to grow strong enough to be citizens who
participate in making decisions, political decisions, so that they can share
in changing society if society is bad which it is at present. It’s preparing
them for a more positive view of alternative futures. What the STEPS
programme can’t do is restructure the whole of the country’s economy.
What we can do is to empower young women in changing the structures
of this country.” Again, who is to say that young women are not already
strong, but that they lack jobs because of racism, sexism and the economic
depression?

C

e-interpreting STEPS is all well and good, but the programme is
officially oriented towards work preparation. These organisations will
have to juggle behind the scenes if they are to extend STEPS beyond
its “official” goal of placing people into non-existent jobs. The whole pro
cess is like a double-think with the Department of Labour not conceding
the absence of jobs and organisations not admitting their real motives
for subscribing to the scheme. With all previous work-schemes, Govern
ment officials have had hernias when organisations have attempted to
use schemes realistically or creatively. Is it not a farce for the Depart
ment to say they want friendly co-operation when any slight shift of power
from their domain results in a clamp-down? A farce also to say they im
plement schemes to assist unemployed people when they come down heavi
ly on organisations who attempt to juggle criteria in the best interests of
getting unemployed people to do meaningful rather than futile work?

R

TEPS is riddled not only with administrative flaws but with major
social oversights. The Task Force behind it shows no recognition of
the complex needs of a society that has women, minority groups and people
of different cultures in it aside from the usual white middle-class males.
STEPS steamrolls everybody into a flat formula of approach. That is,
experience STEPS whether you’re male, female, black or white, then go
out there in this nice, equal world and get it. In this sense, STEPS is a
sad reflection of the worst misconceptions our Government and society
suffer from. One is the out-dated and ill-informed kiwi attitude that
anybody who is pioneering, hard-working and painfully honest will make
it. If the public would finally accept that this ethic no longer holds water
in the harsh 1980s, then the Government would not be able to dupe us
with statements that play on such a moralising mentality. There is a reluc
tance to face that society must change radically within before things can
get better for the bulk of the population, that schemes like STEPS are
mere band-aids administered by an unseeing Government and not real
solutions.

S

STEP
omen, people of different cultures and minority groups have been
traditionally short-changed in our society and STEPS is but another
example of crass policy which demonstrates no sensitivity or awareness

W

whatsoever in perceiving and dealing with these areas. It is monocultural
and therefore helps to perpetuate a society in which Maori and Polyne
sian people are not accommodated on equal terms with whites. Women
are encouraged only to work within the existing patriarchy, not in
dependently of it. Modules on STEPS are being organised around the
social stereotypes and school girls will be taught traditional catering and
retail skills. Possibly “to empower” them to cater for influential
businessmen or sell chocolates and flowers to those better off than
themselves. People with any other physical, social or emotional difference
or disabilities are simply given the polite gas chamber. In other countries
you can expect to be killed. In New Zealand now you have the luxury
of being ignored, rendered powerless, left to rot. Social democratic policy
is so liberal — it permits you the freedom to go mad as you please, when
you please, how you please.
ho might really benefit from STEPS apart from exploitative
employers are the supervisors who will get a year’s employment
out of the entire sham. Hopefully, they will not mind the transitory nature
of their own employment. And hopefully, they will be adept at building
up fast-working relationships with young people they will encounter briefly
before passing them on to oblivion in the unemployment pipeline.
Somewhere in their lifetime these supervisors will need to have learnt
to be emotionally tough, resilient mavericks. They probably will be since
the majority of them will come from the register of long-term, highlyskilled unemployed people. That should really give the school-leavers
something to go by. They can look at their supervisors and aspire to the
same unemployment treadmill, embark on a few years of training in
everything under the sun, then settle back to collect the unemployment
benefit in their late 20 s. As Martin O’Connor says in Once Bitten Twice
Shy, “From STEPS to WSDP (Work Skills Development Project). From
WSDP to PEP. From PEP to the dole and back to WSDP. This is no
joke. It happens.”

W

he truth about Government work-schemes is that they have served
as a useful political platform but have achieved little to alleviate
unemployment. The public is informed these fabulous temporary schemes
exist for the unemployed who have not as yet acquired the skills or con
fidence to land a “real” job. More often than not what happens is that
the many good schemes get declined on some technical pretext, are reduced
to a trickle or drowned in a sea of red tape. How much concern for
unemployed people does it in fact show when the Department of Labour
prefers to shelve a scheme and deny somebody employment because it
did not fit criterion number 17 or because the bureaucrats suspect —
heaven forbid — that somebody is manipulating the system to get — of
all things — a JOB!

T

t is time these games stopped and the people in power got down from
their pedestals. How absurd it is that we pride ourselves on being superior
in humanity to totalitarian governments when our own social policy is
only to the advantage of a few people at the top and revolves around
a huge lie. The public is misinformed about policy which is imposed from
above and is kept secretive by channels of closed Government. People
can’t claim their basic rights without being told they are cheating the
system. To maintain the system is properly respected we have hit squads
monitoring the poor and the oppressed. The system is paramount like
a massive inanimate machine run by political mechanics whose
megalomania has put them totally out of touch with public feeling. In
this context, STEPS is just the latest piece of evidence that social policy
in New Zealand is not for the people — it is just for political expediency.
Martin O’Connor says in his Elegy on the Late, Great Standard of Liv
ing, “At the grassroots levels, the stresses of unemployment and frustrating
experiences with the job creation programmes have convinced many people
that present Government economic strategy and job creation policies in
particular, are NOT in the interests of substantial numbers of New
Zealanders.”

I

erhaps the Government would be wise to remember one thing as
they plug the word “confidence” in their policies regarding unemployed
people. And that is — confidence is the forerunner to anger.□
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CATHIE J
DUNSFORD
Cathie Dunsford has recently won a Fulbright Scholarship to study
lesbian poets at Berkeley University. In her interview for the
scholarship, Cathie was asked why these particular poets and she
said that she was a lesbian. She remembers feeling incredibly ner
vous as she recalled Ngahuia Te Awekotuku losing her award
because she put that she was a lesbian on the visa form. That was
ten years ago but Cathie is still uneasy.
Before Cathie left for California she spoke to MIRIAM
SAPHIRA about being an open lesbian while a lecturer at the
University of Auckland.
I’ve been teaching for seven years, beginning as a part-time tutor.
My lesbianism was there before then. I knew it was there but
I did not admit it, and it was some time before I was able to sort
it out. I had relationships that I thought were aesthetic and
platonic. They were always with poets, writers, artists or musi
cians. You could get close to each other through what you were
sharing together so for years my lesbianism was really clouded.
It is hard for me to know which came first, lesbianism or feminism.
I think the political awareness came about the same time because
for me, I wouldn’t be able to understand the whole thing without
the political awareness. They go hand in hand so closely.
Coming out was a gradual process. In my undergraduate years
I couldn’t call myself either feminist or lesbian yet there was an
awareness that something was wrong. I was succeeding in the
system — getting my A pluses — yet I felt alienated. So I did
what I suspect a lot of women students do, I identified with the
male liberal left — the Springbok Tour stuff. Then I suddenly
realised that they were not my allies, they were not my brothers
at all. It was the same split the feminists of the 60 s had with
the Civil Rights movement.
I remember when a friend and I had a battle in our MA years.
We realised that even simple things like the supposedly democratic
staff-student committee was just a wank. They didn’t keep minutes
so there was no herstory or history of what happened. At that
stage I thought all students were not taken seriously, which is
true, but there is the particular case that women students are taken
less seriously than anybody else. We threatened them. This was
just after the Head of Philosophy had been chucked out. We said
we would publish everything — that the department had not kept
minutes and the staff were sleeping with students, etc, etc, and
this caused so much of a stir that they agreed to all our demands.
I used a similar tactic in 1982 when over 90 people squashed
into the staff common room for my seminar on Feminism and
Literature. Basically I used an academic situation to express the
problems my own women students were encountering. I appeal
ed to the male liberal left, using their guilt and awareness of racism
to draw relevant parallels with their own sexism. It worked a bit
too well: it was an explosive scene! Can you imagine Sandi Hall
taking on Karl Stead with her articulate anger, and Karl feeling
so threatened he began demanding her “qualifications” to be there!
It was a delight and joy for me!
Now I think that we have to learn more subtle ways of going
about things. There is a difference between 1976 and 1983.
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Farewell Cathie Dunsford, 3 September 1983, (Diane Quin).

Recently Don Smith put a statement in Metro that feminism was
slow to grow on campus and that women’s studies was peripheral
to studying literature. He said that if we were going to have a
paper on women writers then we might as well have one study
ing homosexual literature. Right away many students and one
staff member said that they wanted a paper on homosexual
literature, and asked when it was going to start! He also said that
women students wanted more women writers on the course but
that there weren’t enough to go around. We have just spent three
years showing staff that there are lots of excellent women writers.
That’s what I resent and the students resent. We did all the
research for the staff yet they are paid over $30,000 a year to
do this.
The women’s studies paper at Stage III is still conservative but
I include more lesbian writers in courses at Continuing Educa
tion. One Continuing Ed. course I run is 85% lesbian but again
it’s tactics, for you don’t say that. You call it something vague
like Twentieth Century Women Writers. You can’t be specific
about having men or not, so I always ask a question that is
directed specifically towards women, about their lives in relation
to the literature. No man could answer the question so no men
came on the course. It’s quite simple really!
The Stage I University course on “Twentieth Century
Literature” is nearly all male writers. When I first started teaching
that course there were no women writers so I argued that it should
be a representative paper. The first women writers were predic
table such as Sylvia Plath, that is, the “woman as victim”. They
were seen as less threatening as they all committed suicide and
reinforced the patterns that women aren’t good enough anyway
(though I think Sylvia Plath can be taught with an amazing
feminist awareness now).
If you can only include one woman writer it has to be Adrienne
Rich. You can teach her poetry and On Lies, Secrets and Silence,
and cover so much of the feminist movement. There is no way
you can ignore feminism or lesbianism if you are teaching
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Adrienne Rich!
Lesbianism becomes an issue when the students themselves
say “I am a lesbian and how can we talk about Adrienne Rich
and not talk about lesbianism?”; but unless that happens it is
almost a non-issue. Being an open lesbian on campus encourages
many of them to come out and allows heterosexuals open dialogue
too. Apart from my own courses I don’t think homosexuality is
dealt with on campus very seriously. There is such a strong
heterosexist reaction.
I don’t start my classes by saying I’m a lesbian but gradually
it comes out. I have never hidden the fact. In Stage I where you
are teaching a lot of law students, on the one hand they enjoy
my energy and my liberal tutoring but they often resent my
feminism and lesbianism. The fact that I am a lesbian can work
in good and bad ways. They identify all feminists as lesbian
anyway and lesbians are man-hating rather than woman-loving
so it is best to avoid those stereotypes at first.
I usually do the Rich lecture at Stage I, and I would deliberately
word the lectures in the most radical way possible to cause a reac
tion. There is amazing turmoil. I quoted Miriam Saphira’s statistics
on rape in New Zealand and said that some of the men in this
room were potential rapists just by the statistics and that they
would know their victims — their sisters, their girlfriends. I looked
at the Adrienne Rich poem on rape which says exactly that and
said don’t say it is the black man in Ponsonby, it’s going to be
one of you. About ten students rushed up to the head of Depart
ment and said Cathie Dunsford says that all male students are
rapists and she’s lesbian anyway”. It causes tremendous conflict.
I was never directly confronted but there were remarks about
toning down and perhaps someone else should do the Rich lec
tures next year, and I did find myself unemployed this year.
It does make the students think and one of the best essays about
Rich I have ever had was from a young male student. In a way
the staff are sharp enough to realise that if they’ve got one stir
rer it does balance the conservatism. There are some staff that
won’t talk to me, but others do while they might not agree and
Del threatened.
Being a lesbian has made me look very critically at what male
critics have called good or bad literature. It’s made me look at
women’s writing in a totally different way. I have no literary stan
dards that say good or bad anymore, but I have standards that
say, yes, fascinating, interesting, those sorts of things. It is that
that conditions it. How can you put Audre Lorde’s Zami: a New
Spelling of My Name in any kind of category? Yet it is absolute
ly fascinating. This is one of the reasons I did a doctorate on gothic
literature. The male literary critics said that it’s junk, it’s popular,
it’s second rate. I thought, well I found a lot in that literature
that is interesting and important and when I looked closer, I found
90% of the writers were women. We don’t know how many were
lesbian. Gothic literature spanned from 1764 to 1825 and gave
birth to fantasy and science fiction. The effects of the French
Revolution were felt and they needed to have a cover for what
they wanted to say. The gothic writers tended to be anti-religion,
anti-right-wing, young, and many were homosexual. So in these
novels there is an amazing amount of information. You know,
Mary Wollstonecraft was married to William Godwin (a gothic
novelist), and had a daughter Mary Shelley who wrote Frankens
tein. The Vindication of the Rights of Woman was an extraor
dinary book for its time. It affected everything that came after.
So sure, we are teaching Rich at Stage I, but the largest thing
about my being an open lesbian feminist on campus has been
my availability to lesbians and feminists all over the University.
They know I’m in the English Department so they come up to

An extract from Cathie Dunsford’s open letter for Gay Pride
Week, Craccum, 1983.
I believe it is the responsibility of every homosexual or les
bian teacher and student to consider seriously the implications
of coming out. The psychological effects of leading a double
life and maintaining the heterosexual status quo, thereby en
suring that other teachers and students will remain oppress
ed, are vast. It is crucial for each individual to choose his/her
time to do so. The later it is left, the harder it becomes. But
the public needs educating, and only we can take on that role.
At first outraged, the public begins to get used to seeing
homosexual men and women not as ‘neurotics’, but as people
who derive their strength from their sense of identity. Witness
media/audience growing response to the public ‘coming out’
of the Topp Twins. Admittedly, it’s still more acceptable in
entertainment than in education, but I’d rather work towards
an education system that suits our needs than conform to one
which suits theirs. What about you?
“ . . . our past invisibility has been harmful not only to us,
but to all students and teachers, to anyone, in fact, who trusts
education to ‘lead out’ to comprehensive views and a tolerance
for diversity.” (from Lesbian Studies: Present and Future,
Feminist Press, New York, 1982.)
EDUCERE: TO “LEAD OUT”: That might be all I learn
ed from University Latin, and all I needed to learn! □
my office. You don’t turn people like that away when they want
to talk. So as well as lecturing I’m counselling. I have been reluc
tant to send students to Student Counselling. I know one Stage
II student who came from a Catholic family and was confron
ting the problems of coming out. This was a very painful time
for her. She went to one of the counsellors and was virtually told
that she was abnormal, that she should undertake counselling
and become normal. I’ve heard of many students being told the
same sort of thing. No matter how good the counselling is, the
attitude is still heterosexist. So for homosexual students, I find
I deal with them from my own experience. All you can do is be
really honest with them about your own coming out and how
difficult that was.
I don’t know why it took so long for me to come out. My family
is so accepting, no strong religious upbringing for we had an open
situation. So if it was hard for me to come out just imagine how
hard it is for others. For the younger women there are now so
many lesbian students on campus that are open. It’s just amaz
ing. It’s a whole new situation. You can see the difference bet
ween the sixties and the eighties. There are things like lesbian
newsletters around now and they provide a forum as well as say
ing there are a bunch of other dykes besides you.
I decided it was worth it to be open. For me to survive in the
patriarchy and not to be open was like suicide, life half surviv
ing. In my contact with teachers who are feminist I see so many j
lesbians who feel that they can not be open in the secondary :
school system. They are living double lives all the time and the I
way I see it coming out in nine cases out of ten is through alcohol, j
They are the hugest drinkers I have ever seen. They see it as nor- :
mal and they can afford it. I find it really disturbing. They haven’t !
worked out what it is that they feel unhappy about but I feel i
it is the double life thing. It is really up to every individual les- •
bian to choose when she can come out.
:
When you are involved in politicking you give up part of your •
life but it’s not really giving up because I can’t lead a double life. !
Materially I could live without it but it’s not worth it.D
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THEORY:
BREAKING TH E
RACISM BARRIER
White Anti-Racist Work
The following is Part II of a two-part piece that
was published in the September 1983 issue
of Broadsheet. This article is taken from a
report prepared by Donna Landerman and
Mary McAtee of the Sexual Assault Crisis Ser
vice (SACS) on work done in Hartford, Con
necticut to overcome the white domination of
SACS. This work took place as part of a larger
project of outreach to Puerto Rican and black
women in Hartford.

BARRIERS BETW EEN W H ITE AND
TH IR D W ORLD W OMEN
There are many barriers that make it hard for
white women to interact and communicate with
black and Puerto Rican women in respectful,
honest and constructive ways. To be mutual,
respectful and honest, communication and in
teraction between white and Third World
women requires the commitment by both par
ties to fighting the racism that cripples our
society. Each woman must believe that,
despite mistakes, disagreements, and the dif
ferent positions of Third World and white
women in that struggle, the other has an im
portant role to play in fighting racism and that
each of these roles deserves respect. We
must be honest to our own perceptions, and
take the risk of saying what we think and feel.
We must communicate in ways that indicate
our openness to hearing reactions, but do not
belittle or put down our perceptions. We need
to communicate our faith in each other’s abili
ty to change. This does not mean that we will
not anger or hurt each other. It does mean that
we will see ourselves as different parts of the
same struggle and will try to communicate our
anger and hurt in ways that do not damage the
overall struggle. This can be extremely difficult
— political differences can be confused with
personal differences and the real struggle tem
porarily lost.
W h ite R esistance to Seeing W hite
Racism
Perhaps the single greatest barrier to white
women relating to Puerto Rican and black
women at SACS was in our reluctance to see
our own racism. It is a painful and difficult realiztion, one that does not happen all at once. See
ing how we buy into the racist attitudes and
structures around us, how they seep into vir
tually every aspect of our consciousness, is
something that we do gradually and
continuously.
We have many ways to avoid seeing and
fighting our racism. These include becoming
immobilized by guilt, pretending that we do not
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see people’s races — “ we’re all just women”
was heard often at SACS — pretending that
we were not brought up racist because our
families did not participate in blatant racist
behaviour, and kidding ourselves that, because
we have a few Puerto Rican or black acquain
tances, we are not racist. Valerie Young gives
a clear and useful discussion of these games
that whites use to avoid confronting our racism
in her excellent article, “ Towards an Increas
ed Understanding of Whiteness in Relation to
White Racism” , which was very helpful to white
women at SACS.1
Another reason it is so difficult for white
women to interact with black and Puerto Rican
women is that many of us are drastically illprepared for these interactions by our pasts.
We have experienced years of socialization in
a racist, culturally oppressive society. Unfor
tunately, attitudes can be harder to change
than intellectual understandings. Even though
we may have decided to stop being racist we
have to contend with years of internalized at
titudes and a society set up to promote racism.
White feminists, in order to begin to understand
how hard it can be to rid ourselves of racism,
might think of how hard it can be for even the
most well-intentioned man to overcome his
sexism. For example, some white women in
the first Anti-Racism Group* were able to recall
only a few experiences with black people.
Those we did recall included knowing blacks
in terms of “ cleaning ladies” and maids, or
elevator operators. Others could remember vir
tually no contact or only contact in the form
of a parent’s racist comments as they drove
through a black ghetto neighbourhood. One
member, even though she had almost daily
con tact with blacks in high school,
remembered knowing very clearly that she
could not date a black student. Women in the
group generally had fewer experiences with
Puerto Ricans than blacks.
An example of how stereotypes are un
consciously internalized and held fast in our
minds is an experience I recently had: My mind
instantaneously labeled a black man I saw on
the street on garbage collection day as the gar
bage man. I had to consciously say to myself,
“ no, he could be anyone,” to overcome that
stereotype in my mind. It is similar to the man
who immediately assumes that any women in
an office is a secretary. As I feel how that sex
ist assumption hurts and angers me as a
women, I can begin to understand how my
response might feel to the black man. It takes
conscious and constant effort to break down
those ingrained automatic responses. Most
white women have personal histories scarred
by racism to overcome in trying to meet Third
World women and men on respectful grounds.

W h ite s ’ Lim ited E xp e rien ce w ith
T h ird W orld W om en
Many white women have simply had very lit
tle contact with women of other cultures and
races. This was certainly true for most white
women participating in racism awareness
workshops and in the anti-racism groups. Such
a situation is only possible for the dominant and
majority race/culture. While black and Puerto
Rican women in this country have had to be
aware of and deal with white culture to survive,
white women have often lived in racially and
culturally isolated situations. As Beverly Smith,
a black women, points out, white women try
ing to overcome our racism are in a position
of having to learn as adults what is normal to
learn as children. This can be hard.
“ I’m not saying that women can’t grow
after a certain age. Of course I believe
that is a part of what it means for us to
be feminists. But it’s much harder.
There are so many years of living pull
ing against it. It’s hard because it re
quires the courage to make one’s self
vulnerable and also because there’s
almost no help out there. No guides
because this is something the society
does not want done. It goes totally
against the grain.” 2
So, ill prepared, we are bound to make
mistakes.
B a rrie rs P a rtic u la r to Fem in ists
Often our identity as feminists — and this is
clearly true in the feminist response to rape
— is based on seeing ourselves as strong,
adult, competent women. Our self-definition is
based in part on a rejection of the passive,
Childish role traditionally assigned to and rein
forced in women.3. It can be hard for us to ac
cept the very infant level of our skills and our
limited experience in relating to Third World
women. This contradicts our perception of
ourselves as adult and competent. Therefore,
it becomes especially important to have sup
port systems to validate us for the ways in
which we are strong and competent.
The primary theme identified by the White
Women’s Anti-Racism Group reflects this issue
— support and challenge; not only do we need
to be challenged on our racism, but we need
the support from other whites to help us do
it. This support can be helpful in balancing the
contradictory perceptions of ourselves. For
whites at SACS, the Anti-Racism Group
became a place where we gave and received
this badly needed support. The support has
allowed us to push ourselves to overcome bar
riers of relating to Third World women and to
be less frightened and defensive in our interac
tions. It has also allowed us to find the strength
to confront other whites about racism. It is im
portant to realize that the Anti-Racism Group
does not provide uncritical support to white
women, which can reinforce racism rather than
combat it. The support is carefully balanced
with honesty,' critical questioning and
challenge.
Another contradictory situation in relating to
Third World women is that generally feminists
have a strong ;sense of ourselves as members
of an oppressed group. Interacting respectfully
and honestly with black and Puerto Rican

women requries that we recognize ourselves
as part of an oppressive group as well. It is im
portant for us to develop an understanding of
ourselves and oppression that makes sense
of our being oppressed in one setting, and op
pressor in another.
Realizing that we did not choose to be white
and racist can help us accept the reality of our
role as oppressor; we were born and socialis
ed into a racist society. More importantly, we
can choose to fight our racism by becoming
anti-racist. It is important to recognize that,
although we cannot change our whiteness, we
can change our participation in and support of
racism.
For feminists, there is the danger of falling
into the trap of competing oppressions. One
way in which white women and Third World
people are kept apart is through the notion that
oppressions such as racism and sexism can
be ranked, and that we must choose one over
the o th e r. It is possible for white middle-class
feminists to feel that their oppression is in
significant in comparison to that of poor and
Third World women and men. Third World
women, perhaps, responding to the tenden
cy of white feminists to ignore the fact that
racism and cultural and class oppression
create real differences in women’s lives, can
trigger our insecurity by emphasizing the
primacy of racism over sexism. People are
members of more than one group as defined
by sex, race, class and culture; individuals can
be in both oppressed and oppressor roles at
the same time.
All oppressed groups deserve to be free of
oppression and in order for change to occur,
we must all fight together. This understanding,
tied to a realization that different forms of op
pression are related, is crucially important and
keeps us on track in our fight against
oppression.
M isp lacin g R esp on sib ility fo r Racism
A w aren es s
Another barrier that has kept Third World and
white women from interacting with honesty and
respect is a struggle over who should teach
white women about racism. On many occa
sions at SACS, Third World women have ex
pressed anger at being in the role of teaching
white women about racism, pointing it out
when we did not see it. In addition to Third
World women letting us know that they do not
want to teach us, Ellen Pence’s article “ Racism
— a White Issue” was extremely useful to
white women at SACS in helping us under
stand this point. As Pence states:
“ The history of racism in this country
is White history, we know it; it is the
story of our parents, grandparents and
ourselves. Why do we call upon those
who have suffered the injustice of that
history to explain it to us?” 4
White women at SACS have made substan
tial strides in overcoming this barrier. Through
racism awareness workshops led by whites for
whites, and through on-going White Women’s
Anti-Racism Groups, we have developed ef
fective mechanisms by which whites can teach
ourselves and other whites about racism. The
use, at racism awareness workshops, of in
dividual racism herstory timelines is an effec
tive way to help whites begin to uncover our
knowledge of racism and how we are socializ
ed to be racist. By reading, studying, looking
into our own pasts, and talking with each other,

white women committed to becoming anti
racist can begin the process of teaching
ourselves; we have the advantage of being
more prepared when we do begin to com
municate with Third World women, and
hopefully our interactions with them will be less
marked by pain. Third World women will not
have to put so much energy into teaching us
and will be freer to do work that they identify
as important. Also, by beginning the work of
fighting against white racism before we ap
proach Third World women to work towards
shared goals, we are more likely to deserve
and earn trust from them.
This does not mean that Third World women
should never teach white women. There is no
one right way of learning about racism. In fact,
the teaching by Third World women can be in
valuable. In order to enable such teaching to
occur in a non-exploitative way, it is essential
that white women play an active role in the lear
ning process. This means taking the initiative
starting the process of teaching ourselves.
It means going to the library and reading about
Third World women, asking other white women
what they know and questioning racist actions
or attitudes around us. We can prove our com
mitment to learning about racism by taking ac
tion ourselves, not expecting Third World
women to spoon-feed us information. In this
way, white women can begin the process of
breaking down the barriers to respectful and
effective interaction.
As the barriers crumble, as we learn more
about ourselves, about Third World people and
about racism, we will be more equipped to
have interactions with Third World women in
which we both learn and grow. This is perhaps
one of the most rewarding experiences for
white women resulting from racism, we will be
more equipped to have interactions productive
communication can be seen in the two articles
by Ellen Pence and Ella Gross in Aegis, which
Pence, a white women, speaks of the respon
sibility for whites to teach themselves. It is clear
that she and Gross, a black women, have over
come barriers and communicated in ways they
both consider valuable.5 White women at
SACS have begun to have similar experiences
with Third World women and value these first
steps in what we hope will be an on-going pro
cess of building paths of communication,
honesty and respect toward each other.
L ack of tru s t B etw een W hite and
T h ird W orld W om en
When Third World and white women meet
together, we bring with us the effects of our
particular place in a white racist society. For
white women, this is usually a lifetime and
history of stereotypes, misinformation about
Third World people and oppressive attitudes
and beliefs; for Third World women, it is a
lifetime and history of oppression by whites,
it is a set-up for mistrust. Why should black
or Puerto Rican women think we are any dif
ferent from other whites? In fact, in many ways,
we are no different. Our white racist socializa
tion scars every aspect of our mind and spirit.
The only thing different about us is that we
have chosen to fight that reality of race and
class privilege by trying to become anti-racist,
and, given the very hard goal we have taken
on, we are virutally guaranteed to make
mistakes. Every mistake can reinforce that lack
of trust by Third World women. Our good in
tentions are not enough to build trust — only

repeated, constant, and honest attempts at at
tacking our racism can do that.
This lack of trust can frighten and hurt white
women, especially if we do not realize that the
common kind of trust-building that is necessry
in a situation of meeting a new co-worker (paid
or volunteer) of the same race/culture is pro
bably going to be insufficient in a mixed
race/culture situation. We may be easily hurt
or angered in these situations: Why doesn’t
she talk to me more? Share her feelings? Why
do I feel afraid to ask her out to lunch? Once
we realize that the dynamics of oppression in
fluence trust-building in a cross-race/culture
situation, we are better prepared for the testing
and trust-building period to take longer, and
to realize that the level of intimacy we might
want or are used to with white co-workers may
not be possible immediately or at all. This can
be frustrating or disappointing to whites eager
to overcome the barriers that divide them from
Third World women. It is essential for whites
to remember that there are real differences
between white, black and Puerto Rican
women. One of the ways racism hurts us is
that we are robbed of close trusting contact
with Third World women; their personal and
cultural histories with oppression teaches them
not to trust us and our racial socialization
teaches us not to value or trust them.
A n g er
Along with the lack of trust comes the intensi
ty of some Third World women’s anger. This
anger, a result of a lifetime of oppression, can
be close to the surface. Of course, not all Third
World women are in the state of feeling or ex
pressing that anger. In my experience, it is
clear that some Third World women have not
yet connected with that anger. Others have
and express it often. The intensity of their
anger can be frightening to whites. Anger at
a particular event can be intensified by the
deep reservoir of anger the Third World women
carries with her as a result of her life ex
periences. Some women seem to be at a place
where they feel anger, but have control over
it and express it only when they feel it
appropriate.
I compare these different positions in rela
tion to anger with white women’s anger toward
men because of sexism. Before I was aware
of sexism, I did not feel anger towards men.
When sexism became real for me, my anger
became intense. What I have learned from
Third World women’s anger is how it feels to
be on the receiving end of such anger. It
makes me try to have control over my own
anger and to use it carefully. I realize that anger
can make a person feel defensive and hurt,
which can make it harder to be open to learn
ing and change. Understanding this is useful
to me in my interactions with others; if I ex
pect the possibility of change, uncontrollably
expressing my anger may not be the most ef
fective strategy to use. This comparison helps
me understand Third World women’s anger
toward white women’s racism, and is helpful
in overcoming feelings of defensiveness or
sense of defeat in the face of such anger. Third
World women’s anger is part of the price
whites pay as a result of our racist culture.
Whites often cannot hear the underlying
message of an angry interaction with a Third
World woman because of the intensity of feel
ing with which it is delivered. In our experience,
this anger can be an icy knife-edged coldness
Broadsheet, October 1983

37

or a boiling rage. The white women at SACS
have begun to develop a useful way to cope
with some of these situations. By not respon
ding immediately, we can get together with
other white women committed to anti-racism
and clarify our perceptions of the situation and
carefully develop a response. Sometimes, if
the anger is directed at one or a few in
dividuals, other white women with less emo
tional investment are able to pull the situation
apart more objectively. Within the supportive
atmosphere of the White Women’s Anti-Racism
Group, for example, white women could
critically and carefully examine the situation and
try to come to honest conclusions. What is true
about what the Third World woman was say
ing? What can we learn from it about racism
and interacting with Third World women? What
can we actually do now to respond in a useful
way? This is not to say that Third World women
are always fair and accurate in the things at
which they are angry. White women must not
let white guilt blind us to self-respect and limply
agreeing with any criticism made by black or
Puerto Rican women.
By not responding immediately, and by
evaluating the content of Third World women’s
angry criticisms with care, honesty and selfrespect within a group of committed anti-racist
whites, white women can find a way to not run
away from Third World women’s anger but to
respond to it in constructive ways. This is a
process we have just begun at SACS and,
although it has not been tested to any great
degree, we do recommend it to others. It
enables whites to be held accountable by a
supportive and critical white anti-racist base.
It is more likely to produce honest and wellthought-out repsonses than if individual white
women, in the midst of complex and emotional
interactions with Third World women, respond
hastily as best they can. Of course, it is not
always possible to put off a response in order
for a group to meet and analyze it, but it may
be more possible than we first think. Our ex
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perience has been that often things can wait
a few days for a response.
One problem to avoid is that of discussing
and analyzing the issue with a group of sup
portive anti-racist women, but not sharing the
conclusions with the Third World women
originally involved. Several times at SACS, a
Third World woman would express her anger
at something; we would not respond or re
spond just enough to avoid a blowup, then
discuss and analyze it in the anti-racism group,
and that is as far as it went.
It is often hard to know if every conflict must
be pushed and confronted; sometimes it
seems better (easier) to wait until emotions
have cooled down before bringing up an issue.
It often then becomes easier to just let the
issues slide without confronting them. Our ex
perience has been that letting things slide on
ly postpones the problem, and sometimes
adds resentment that can build with silence.
Conflicts and differences do not seem to just
go away if you ignore them. Developing
positive skills with which to tackle them seems
preferable. This technique of giving ourselves
the time and support to hear and honestly
evaluate Third World women’s criticisms, which
can be painful even when not delivered with
anger, has been helpful at SACS.
F e a r and G uilt
Another major barrier that has inhibited white
women’s ability to interact with Third World
women is fear: of being called racist, of the
unknown, of being rejected, of making a
mistake, and of being hurt. Fear kept white
women volunteers from coming into the SACS
office after the staff was no longer white. Fear
of conflict keeps white women from speaking
up when they disagree with Third World
women. Fear of seeing the ugly effects of our
racist socializtion keeps us from honestly look
ing at ourselves, our privileges, our pasts. Fear
of seeing the devastating truth of racist oppres
sion keeps the volunteer from believing the

presentation of a black woman in the training
program; it is easier to believe that the black
speaker must be “ exaggerating,” that all the
information cannot be correct. Fear is a real
element in white women’s attempts to interact
with Third World women and to overcome our
racism. It takes strength and courage to act
in the face of fear. Creating reinforcements and
forms of recognition for women who take risks
is important.
Once we begin to turn our commitment and
learning into action, we often fear the reaction.
For example, when the White Women’s AntiRacism Group decided to come out publicly
as an anti-racist group of white women by of
fering to do a workshop for whites at a local
university’s conference on racism, we were
afraid: afraid of making mistakes, afraid of the
reactions of Third World people, afraid of reac
tions of other whites. Overcoming our fear is
an important part of confronting our racism and
doing anti-racist work for whites.
Vying with fear for a top place as a barrier
preventing white women from interacting
respectfully and honestly with Third World
women is guilt. Once we become aware of the
staggering dimensions of the racial/cultural op
pression that black and Puerto Rican people
have experienced for so long, we feel guilty.
We feel implicated in the horror of racism, even
overwhelmed with self-hatred because of our
whiteness. We lose our ability to think clearly
or critically, and worst of all, to act. It seems
to be necessary for whites to go through our
guilt before we can begin to take responsibili
ty for what we ourselves can actually do to fight
racism. One purpose of a white anti-racist sup
port base, such as a White Women's AntiRacism Group, is to encourage and help whites
get through this inevitable guilt without getting
stuck there too long.
Problem s Id e n tify in g Racism
A first step in the process of attacking racism
is, of course, to identify it. For white women
who have so little experience with Third World
people, our skills at identifying racism in any
given situation are limited. White women learn
ing how to confront racism often feel high
levels of guilt. Consequently, we are often very
vulnerable to other people’s perceptions, par
tic u la r those of Third World women, of what
is or is not racism. Our commitment to change
tends to make us more vulnerable. In some
ways, it is reasonable for us to look to Third
World women for leadership in defining and
identifying racism in our interactions, but this
is another form of expecting Third World
women to teach us about racism. Third World
women have their own issues to deal with,
especially in a white-dominated organization
such as SACS. They are also acting out of a
lifetime of oppression, and reactions to that op
pression; they may have few, if any, ex
periences working in mutual respect and
honesty with whites. It is unrealistic to expect
them, under these difficult and complex cir
cumstances, to always be clear and accurate
in assessing the way racism is influencing our
interactions. It also denies our responsibility
to learn about and clarify racism for ourselves.
When Third World and white women come
together within SACS to identify and fight
against institutional and individual racism, con
fusion and conflict are common. Many of these
struggles are defined in terms of racism, when
they in fact involve ideological differences or

practical work problems. For example, a Third
World woman might resist doing some part of
her job (making a contact that scares her) or
avoid confronting a difficult ideological ques
tion (how to respond to men's accusations that
.rape is a white issue) and when her avoidance
is confronted, she may, instead of dealing with
the real issue, focus on any racism within the
confrontation situation. In turn, a white
women’s guilt may leave her unable to see
what is going on and force her into defending
herself, when her racism is not really the issue.
This is a destructive cycle of interaction that
robs energy, builds animosity, and wastes
valuable time that could be more constructively
used.
It is important to recognize that in our socie
ty, racism is on some level always part of the
context in which white and Third World women
interact. By learning as much as possible about
identifying racism — in ourselves, our organiza
tions, and in general — we can separate racism
from other issues in our interactions with Third
World women. Overcoming guilt is a major step
necessary in this process.
D istin g u ish in g P erso n ality C o n flicts
In any interactions in a workplace, it is impor
tant to separate conflicts due to personalities
and individual differences from conflicts due
to larger ideological differences. In the con
text of a multi-racial/cultural organization, white
women’s lack of experience with individual
black or Puerto Rican women often makes it
difficult for us to sort out what is part of an in
dividual’s personality and what is part of one’s
race or culture. If one black woman reacts to
us in a certain way about a particular issue, we
may expect other black women to do the
same. With more experience, white women will
be better able to see Third World women as
individuals, and separate personality issues
from racial or cultural issues. We will be less
likely to stereotype Third World women and
more able to react to them as individuals as
well as black or Puerto Rican.
Prom ising More Than You Can D eliver
A particular barrier between white and Third
World women in a situation such as SACS,
where a white-dominated organization recruits
Third World women to join the organization, is
that more may be offered to Third World
women than can be delivered. For example,
when SACS hired Third World staff for the Pro
ject, we did not clearly explain to applicants
our stage of development as whites fighting
racism. The job advertisement indicated that
“ All applicants must be committed to working
in non-sexist, non-racist office” which implied,
of course, that SACS was at the time “ non
racist.”
One Third World staff member, in the midst
of struggles within the organization between
white and Third World women, stated that she
had thought that SACS was going to be ex
ceptional, a “ non-sexist and non-racist” place.
She realized when we spoke, at least a year
into the Project, that she had been naive. Given
the way we presented ourselves and her
desire to have it be true, however, we created
a situation where the reality was less than the
expectations and set her up for frustration and
anger. If we had more accurately described
SACS as just at the beginning of a struggle to
confront and attack its institutional and in
dividual racism, perhaps we could have avoid

ed some of this problem.
C onclusions
White women at SACS have had experiences
which have led us to identify several barriers
to white anti-racist work. We hope that by
pointing them out and discussing the ways we
have developed to begin to overcome them,
others can benefit from our experience. The
following is a summary of suggestions to help
white women overcome barriers to relating with
Third World women.
• If white women are going to interact with
Third World women in respectful and useful
ways in feminist organizations, we must be
ready and willing to admit how we participate
in racism, and to begin actively trying to
change. Only when we stop avoiding or de
nying our racism can we use our energy to
work against white racism. It may take white
women some time to come to this point of see
ing our racism and we need support and help
from each other along the way.
• We must begin to examine our pasts to
learn how we have been socialized to develop
racist assumptions and attitudes. Looking back
into our experiences with Third World people
and with white racism, we can begin to under
stand some of the thoughts and feelings we
have as whites about race and racism.
Feminists can use our understanding of how
sexism infiltrates the behaviour and attitudes
of men to understand how racism so over
whelmingly affects us. Experience at SACS
workshops and the Anti-Racism Group in
dicates that it is useful for white women to push
ourselves to make these past experiences, at
titudes and thoughts explicit, to pull them out
of our past and present lives. As we examine
them and become more conscious of them,
we can gain more control over them. We have
found the personal herstory timeline to be an
excellent exercise to use in beginning this
process.
• Because we often have little experience
with Third World people, we need to educate
ourselves about Third World peoples and their
cultures. This can be done by reading, going
to cultural events by and/or about Third World
people, and taking to others who know more.
Taking the step to learn about Third World
cultures on our own, without asking Third
World people to teach us, is important. Ask
Third World women you know to suggest
readings that might be helpful. Take the in
itiative in learning.
• We must be prepared to go through the
difficult period of learning as adults something
that is more naturally learned as a child. It is
hard to overcome our pasts and our limitations
in relating with Third World people. We must
persevere and not let small failures stop us.
We will make mistakes, receive anger, feel
confused and hurt. We must remember why
we are doing it and continue.
• White women should arrange necessary
support systems to help us through the difficult
steps.
• White women must broaden our analysis
of women’s oppression to include an
understanding of differences among women
and our experiences of sexism. To be able to
put together the pieces of seeing ourselves
as both oppressed (as women) and oppressor
(as white) is essential to our finding a way to
accept ourselves as white feminists and to
struggle against our white racism.

• White women need to clear up our expec
tations of Third World women before we begin
interacting with them in our feminist organiza
tions. We need to have some understanding
of our role in teaching ourselves about Third
World people and about racism. To have
developed that understanding before we begin
to interact with Third World women will enable
us to move more quickly and easily on to the
business of working together toward what we
hope will be shared goals.
• White women must push past the fear and
guilt that immobilizes us. An anti-racist support
base such as a White Women’s Anti-Racism
Group can be helpful by supporting and
challenging women to do this.
• White women must be clear when we do
work with Third World women to not present
ourselves in such a way that they think we are
farther along in our anti-racism work than we
are. This only helps create a setup for frustra
tion and disappointment. □
The material and ideas presented here are based on
Donna Landerman's experience as a white feminist
active in SACS. She initiated and played a major role
in SACS efforts to combat racism and transform itself
into multi-cultural/racial and anti-racist organization.
Donna was Director o f the Outreach Project during
its two-plus year life from April 19 78 through June
1980. She has worked with SACS since 1975, as
both a volunteer and a staff member. She was
founder of Neighborhood Women Against Rape, a
local prevention and self-defense group. Currently
she is working with the Connecticut Citizen Action
Group, Connecticut’s largest citizen group. She
presents this report as a first step in a long but essen
tial process.
Donna thanks the many women, Puerto Rican,
black and white, who helped her learn enough to
write this article. For more information or to obtain
copies of the full Outreach Project Report contact
SACS at 135 Broad Street, Hartford, CT 06106,
(203) 522-6666. This paper was prepared for SACS
with support from the National Institute for Mental
Health’s National Center for the Prevention and Con
trol of Rape, under Grant No. MH 30620-02.
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by the Feminist Alliance Against Rape and the Na
tional Coalition Against Domestic Violence and is ob
tainable from Box 21033, Washington D.C. 20009,
USA. A year’s subscription (four issues) costs
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about violence against women, and the experiences
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health centres, women’s centres.
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GWEN GARWITH looks at positive characters in books for
younger readers and a sk s_____ _________ —* 1

t WHERE HAVE ALL
1 THE READERS GONE

I

As a feminist, specialist children’s and school librarian, I am frequently
invited to “Tell us about sexism in children’s books”, “Talk about
stereotypes”, “Give us a list of non-sexist, non-racist books and publishers”.
It seems all too easy to fall into the trap of reading like a radar scanner,
bleeping every time one encounters anything that could be interpreted
as sexist or stereotypical.
Take the first lines of Beverly Cleary’s Fifteen:
“Today I’m going to meet a boy, Jane Purdy told herself, as she walked
up Blossom Street towards her baby-sitting job. Today I’m going to
meet a boy.”
Bleep! Bleep! Bleep! Narrsty, sexist, stereotypical. Bleh! Yuk!
That’s easy, but what to do is not so easy. Ban it from the library shelves?
(fascist?) Write to the publishers? (If people didn’t want to read it, they
wouldn’t buy it. And buy it they have — in staggering quantities since
it was first published in 1956, including some 19 reprints of the English
edition of the American original). Have a vigorous campaign to convince
girls that they don’t, in fact, want to read dated, slick American sexist
rubbish that has no relevance to their lives as 1983, NZ adolescents?
(You’re kidding! They’ve proved that they want to read it by continuing
to buy it for themselves for 27 years.) Who do we blame?
• Ms Cleary for writing it in her zany, easy-to-read, slick entertaining style?
• Her wicked, money-grabbing publishers for ensuring its survival?
• The generations of her readers who have supported countless reprints?
• Librarians who, on the assumption that to read anything is better than
to read nothing, have perpetuated its popularity?
• Teachers who continue to promote it because it ‘works’ with kids who
otherwise reject reading?
Why attack this particular book anyway? It’s harmless. Why indeed,
except that it highlights the issues that make a par6dy of any simplistic
attempt to bleep about sexist content in children’s and teen books. It il
lustrates the contradictions and anomalies that everyone dealing with
young readers must face, whether as publishers or writers reconciling
market demand with literary and feminist ideals and principles; as teachers
reconciling pupils’ reading ability and interests with material available,
as librarians reconciling quantities of unread sensitive, superb children s
novels with disintegrating bundles of Fifteen and the like; as parents whose
teenage daughters are starry-eyed purchasers of Wildfire romances.
My own standpoint is unapologetically categorical, middle-of-the-road
and blunt. I don’t give a twopenny damn if the ubiquitous Blyton’s books
are or aren’t racist or sexist. If we stopped bleeping about her grotty little
books maybe they’d be “were” instead of “are . What I do care about,
passionately, is that more people, adults and children, read the best of
what is currently available — books that are good . . . warm, witty, human,
caring, sensitive, enriching, thought-provoking. Many of the best writers
alive today are writing for children and teens: Russell Hoban, Jane Gardam, Katherine Paterson, Alan Garner, Leon Garfield, Susan Cooper,
Penelope Lively, Ursula le Guin. The characters they create are not ob
viously any sort of “-ist”. They are superbly, richly, fully human. They
have likes, dislikes, strengths, weaknesses, biases, prejudices, just like any
of us. They are characters not caricatures. They include some interesting,
strong, sensitive girls and boys. Any child’s life is the richer for encounter
ing them. Who are they, and in books written for what age groups?
Picture books for pre-schoolers feature a few memorable female pro
tagonists, like Pat Huchins’ Rosie the hen of Rosie’s walk or the Berenstains’ perennial He bear, she bear which examines career opportunities
for bears. John Bumingham has given us Shirley who challenges the sugar
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and spice notion of girls’ fantasy lives in Time to get out of the bath, Shirley
and Come away from the water, Shirley. The Hobans tackle the ques
tion of male dominated sport in Best friends for Frances with humour
and tenacity, and Bedtime for Frances features an all too rare warm, loving
fictional dad. Burningham’s The avocado baby introduces the innovation
of a sex-not-mentioned baby whose avocado-induced strength allows
her/him to perform feats of hilariously heroic proportions.
Slightly older picture book readers can rejoice in Margaret Mahy’s The
man whose mother was a pirate, an offbeat tribute to non conformist
women. Another New Zealand contribution is Grandmas’s teeth by Dinah
Bradley, with illustrations by Sally Hollis McLeod. The sophistication of
the illustrations, verging in places on the surreal, is just right for the story
of this intrepid pioneer of women’s cricket and aviation. Jean Strathdee s
view of New Zealand life in The house that grew is a positive, warm,
child-view. Sadly this child-view is often lacking in the many books that
appear to have been written to promote a point of view, highlight an issue
or convey a message. Jennifer Zabel’s story of Miss Priscilla, part-time
pillar of respectability and part-time pirate, Miss Priscillas’s secret, perfect
ly exemplifies this child-view. So does Mary Rayner’s Garth Pig and the
ice cream lady which features Sorrel, a spunky piglet, who rescues
her brother (kidnapped by the wolf in disguise) while Mum scrubs the
floor and reads, appropriately, Spare Rib.
Picture books that reach up a level in sophistication to the eight years
plus group include Benjamin and Tulip. Tulip’s tongue ( You re cruising
for a bruising’) and muscles are well-honed instruments. It is Benjamin
who needs self-defence classes. Helga’s dowry: a troll love story by Tomie
de Paola joins Michael Foreman’s teen picture story All the king’s horses
in poking superbly satirical fun at the inevitability of handsome princes,
simpering princesses, love and marriage. Helga declares:
“I wouldn’t marry you if you were the last troll on earth. I’d rather
be doomed to wander forever than be your wife! You never planned
to wait for me. I want to be loved for who I am, not what I’ve got!”
One can by contrast, have Too many husbands as Miss Feather discovers
when her wish for a husband with plumbing and other domestic skills
comes true. Sheila Lavelle is also the creator of plucky Ursula Bear who
features in a series of adventures in the Hamish Hamilton Gazelle small
book format for young readers who want to tackle a “real” book for
themselves. Ironically it is often female animals who have exciting adven
tures. Adventuresome girls like Pippi Longstocking are thin on the ground.
Memorable adventuresses are John Yeoman’s and Quentin Blake’s Wild
Washerwomen. They star in a raucous rampage that results when their
male employer is overturned (literally) and the intrepid band sallies forth
in their goat cart (goat called Lysander!) to confront, wait for it, seven
woodcutters! Michael Foreman’s story “Fair’s fair in a picture book for
mat anthology entitled Winters tales examines the role of Mrs Claus:
“ ‘it’s all right for you,’ said his wife. ‘I work all year wrapping presents
and cooking your dinners and you never take me anywhere.
‘I’ll take you to the pictures after Christmas, or maybe the pantomime,’
said Santa Claus.
‘My life is a pantomime and the cinema has been closed down,’ replied
Mrs Claus.”
Sensitive boys are almost as rare as adventurous girls in books for
younger and middle reading levels. Hallelujah for Tomie de Paola’s Oliver
Button is a sissy. Oliver desperately wants to dance. His father capitulates
“just for the exercise,’ but Oliver has to come to terms with peer opinion
of male dancers. Delightful, warm, funny, but the point is made. Shirley
Hughes in Dogger paints a sympathetic picture of a little boy, devastated
by the loss of his precious toy, helped by an older sister. Her equally
delightful Helpers features a competent adolescent male babysitter and
unparalleled scenes of domestic chaos a million miles from the tweety
world of Kate Greenaway.
The eight-ten reading years reflect a conspicuous lack of positive girl
and boy images. Bully for Dido Twite, intrepid heroine of Joan Aiken’s
wild pseudo-historical romps like The wolves of Willoughby Chase that
delight readers who revel in words. Robert Munsch s The paper bag
princess is an easy-read story of a resourceful paper bag-clad princess hell
bent on getting her own back on the dragon that has absconded with
the prince. Jay Williams has provided a range of capable princesses in
The practical princess and other liberating fairy tales, and a lot of laughs.
Louise Fitzhugh’s Harriet the spy has been upstaged by Lois Lowry’s

Anastasia Krupnik. Anastasia is a formidable articulate, zany, devastating^
analytical fun character. Tyke Tiler in The turbulent term of Tyke Tiler
is a close rival. Chris Powling’s Mog and the Rectifier provides another
spunky girl model for kids who like more action than contemplation in
their books.
Animals play a different role in fiction for the pre-teen group, especial
ly in stories for boys. Colin Thiel’s Storm boy, Penelope Farmer’s The
seagull, Joy Cowley’s The silent one and Aidan Chamber’s Seal secret
all use the relationship of a sensitive, caring boy and an animal to develop
stories that are deep and poignant. They are badly needed to counteract
the ‘might is right’ values of the Hitchcocks and Hardy Boys that dominate
boys’ reading at this level.
The seventies emphasis on publishing special ‘young adult’ books was
a mixed blessing, resulting in a spate of “problem novels” featuring issues
and “ isms”. However books for this age group contain more positive,
sensitive girl and boy protagonists than books at any other level. There
are girls like the rough, tough Gilly from The great Gilly Hopkins who
desperately wants to be accepted and loved by her mother. Her attempts
to achieve this are hilarious and heartrending. Miyax in Julie of the wolves
and Karana in Island of the blue dolphins are two well-known heroines
who have to fight for physical survival. Survival as a metaphor is the
theme of books as varied as Jane Gardam’s Bilgewater in which
‘Bilgewater’ is learning to survive as a brainy, untrendy teen, The witch
of blackbird pond where Kit is trying to reconcile her flamboyant nature
with the austerity of her new Puritan family and, finally, Jan Mark’s Hairs
on the palm of the hand in which Eileen, in the story ‘Chutzpah’, uses
her well developed sense of anarchy to disrupt an entire school in a single
day. War is another frequently used theme for metaphorical and literal
survival stories. Esther in Esther Hautzig’s The endless steppe epitomizes,
for me, the many strong, thoughtful female figures which emerge in
historical and war stories written for this age group.
More recently boys, too, are facing their share of problems with strength
that is moral, not physical. Simon in Bernard Ashley’s Dodgem has to
take full responsibility for his father who is incapable of running his own
life. A sensitive girl-boy friendship is explored in Katherine Patersons
Bridge to Terabithia. When Leslie is accidentally killed, Jess has to ac
cept the responsibility that is implicit in friendship.
Apart from The silent one, Julie of the wolves and Island of the blue
dolphins all the books mentioned so far have white protagonists. Positive
black fiction characters are few and far between at the 11-13 level. Louise
Fitzhugh’s Nobody’s family is going to change is a milestone, featureing
a middle class black American family. The plump, ungainly daughter wants
to be a lawyer. The son’s ambition is to dance. Lawyer Dad doesn’t unders
tand or want to. Another milestone is Theodore Taylor’s The cay which
depicts the relationship between a young white boy and an elderly black
man in a Crusoe survival situation. Barbara Smucker’s Underground to
Canada is a taut, moving, disturbing account of the flight of slaves through
the ‘underground railroad’ to freedom in Canada. Toeckey Jones’ Go well,
stay well translates for teens in other lands, through the friendship of a
'black girl and a white girl in contemporary South Africa, what apartheid
really means in terms of human relationships. The sound of the gora by
Ann Harries also looks at black/white friendship in South Africa but has
as a parallel plot the ruthless extermination of the Bushman population.
Lena, in Ouida Sebestyen’s Words by heart has to come to terms with
being a clever, articulate black girl in the American South and her story
highlights the savage distortion of values and hypocrisy that is the reali
ty of adult society. In the absence of any New Zealand books that por
tray the black in stories suitable for the 10-13 reading level, these books
deserve wide readership.
These are only a handful of titles that show that there is no dearth
of strong, interesting, challenging fictional role models, male and female.
There is, however, a horrible dearth of readers. My own research in New
Zealand confirms overseas findings which report a sharp decrease in volun
tary book reading between the ages of 10 and 14 and the appallingly nar
row range of such reading as does take place — almost entirely consisting
of “series ’ and “category” books, adventure, crime, mystery, horse,
romance. Alfred Hitchcock, Willard Price, the Hardy boys and the like
are read by both boys and girls. “Nancy Drew”, “Sue Barton”, “Trixie
Belden”, “Meg” and the Wildfire-type books have an exclusively girl readership. The crux of the issue is not whether any one of these

authors/titles/series contains material which is racist, sexist and
stereotypical. Most do. It is the fact that this is practically all that is
being read.
The superb, sensitive titles, like those mentioned above tend to be read
only when promoted by enthusiastic teachers. Especially in New Zealand
where we neither train nor employ professional school librarians, the
teacher is critical in creating a bridge between children and books.
To persuade teachers that, added to all their other areas of responsibility
and professional concern, they should read and promote the books they
would like to see their students reading is a daunting task. Parents,
librarians, feminists and the media could all do more by reading and pro
moting the sort of books they would like to see read, rather than not read,
but it isn’t easy. We’ve flooded our screens with instant story, garish col
our and crass emotionalism. We cannot expect children to reject books
that reflect the same instant-oomph emotion-substitutes. Getting today’s
children to explore subtle nuances of feeling, thought, character, through
bare print is a hellish job. Writers and publishers are producing the
wherewithal. Are we meeting them half way?D
A B O O K L IS T FO R Y O U N G E R R E A D E R S

PICTURE BOOKS FOR YOUNGER R EAD ERS
BERENSTAIN, Stan and Jan: He bear, she bear
Collins/Collins
BURNINGHAM, John: Avocado baby Cape
Come away from the water, Shirley Cape/Lions
Time to get out of the bath, Shirley Cape
HOBAN, Russell: Bedtime for Frances Puffin
Best friends for Frances Puffin
HUTCHINS, Pat: Rosie’s walk Bodley Head/Puffin
PICTURE BOOKS FOR R EAD ERS S IX E IG H T YE AR S
BRADLEY, Dinah: Grandma’s teeth Alister Taylor/
Alister Taylor
MAHY, Margaret: The man whose mother was a pirate
Dent (OP)
RAYNER, Mary: Garth Pig and the ice cream lady
Macmillan/Piccolo
STRATHDEE, Jean: The house that grew Oxford
University Press
ZABEL, Jennifer: Miss Priscilla’s secret Warne
SOPHISTIC A TED PICTURE BOOKS FOR READ ERS
E IG H T YE AR S PLUS
DE PAOLA, Tomie: Helga’s dowry Harcourt Brace
FOREtyAN, Michael: All the king’s horses Hamish Hamilton
Winters tales, Benn
LAVELLE, Sheila: Too many husbands Hamish Hamilton
Ursula Bear Hamish Hamilton (OP)
WELLS, Rosemary: Benjamin and Tulip Kestrel/Puffin
YEOMAN, John and Quentin Blake: The wild washerwomen
Cape/Puffin
IN TERESTIN G BO YS IN BOOKS FOR YOUNGER
R EAD ERS
DE PAOLA, Tomie: Oliver Button is a sissy Methuen
HUGHES, Shirley: Dogger Bodley Head/Lions
Helpers Bodley Head/Lions
STO RIES FOR REA D ER S E IG H T TO TEN YE AR S
AIKEN, Joan, The wolves of Willoughby Chase and other titles
Cape/Puffin
FITZHUGH, Louise: Harriet the spy Gollancz/Lions
KEMP, Gene: The turbulent term of Tyke Tiler Faber/Puffin
LOWERY, Lois: Anastasia Krupnik Houghton Miflin
MUNSCH, Robert: The paper bag princess Scholastic
POWLING, Chris: Mog and the Rectifier Abelard
Schuman/Knight
WILLIAMS, Jay: The practical princess and other liberating
fairy stories Chatto & Windus
Continued on page 46 ►
Broadsheet, October 1983

41

HCGWASH

Co N T K \ ^ u

t \o n

4 u c tL B /y p

1i y

F o r r e a l ^ e e tr Avet^6'

s

^ n / ? 0 su* ‘ " w

’S H E * * " .

’Lm ... 0"**» vo„ySO
%SCre,arI° "»ums 1

Zatte
b ?rnrg^sor fac^r lSd sTtellers
ance
P

tcve^- t t e « r
r - "

"

'6 R .O A D S H££T7

" ■ « I » " 8,1 89« ^ ' 7

a4> ^

^

TO

gox 5 7 79

the

* i-

S

s

s £ r * X

0' f r

director, John Cargher, who a l l o Z t ut th* t i s th» llet
wrote it, says that boys often 0/
^ere £ ] * £ arts
turn up quite keen at first as S S * * * male
*«e ballet ers
40
but when
they
find the sstage
t a g e-? mn/+
Tte
elaseoe
full nf
oirio they
»kA„ drop work „!a .modem
«_ailet
ur/U —
classes full
of girls
A , Z l ,WU1
out. The result is that - -• tains Je*f year “and S.trailan
dancers a»*» -*
p„i tert of an a “ c°n.
J / S « footba/j a" ' ‘« « « a »

\<v

‘■'Stirfeliers

G i r l s c a r t t fo f i t
that?”

<
SeAr^ b y - /-In^jdct

WOMEN are a t t e s t

e Masculine than

b ^ ^ V 'w i d e W

f^) ^K.C-V^~Z- 1 y

publicised
radlSfiv-f^
fcts Valerie
Davies l”s
is
right when she
&
0! their bigoted
opposition towards those

Ann Jofcjc^,/ Grf^-^ Ckalme-T5-

NOVELTY WOODEN SPOON
Everyone likes a bit of funl Give hint this
hand carved spoor? *jo hang on the
workshop wail.
^

]

“ wome^ônoe were skil
led bakers, weavers and
l i n e r s , home l ^ g « J
talented and important^
The machine has taken
away many of their occu

3 -9 9 7
W

a

n

d

e

lls

GOODS AT: K’ROAD..
PANM URE..
Rjeo/ l/a/ue kJe&kJy

2/5 / <?/c33

V S S 2 & ^ * t* S i

course1,0 another^con-

I

■
S sssfS S S
^ 0 ? a 1 » n S ed

-

h°DEIDRElNKERSON

Auckland

The ladies, as well as senior citizens and the handi
capped, will find the Subaru 4WD automatic with
optional power steering a joy to handle with
ease and a joy to drive with safety. And now, the
fair sex, too, can dare to venture off the beaten
track with their Subaru.

^

^Tn VicintA

Ll

%

( ^

3

dJ. E?

Fr-oKvi.- / 7 i^ s '/b n T h o m p s o n
A /ew /c/eq 2 3 / 7 / 3 3

A ca7 v < T vervR O od at fraction s.
B e c a u se y o u w ere never j y g . «— — -*»
42

Broadsheet, October 1983

in a

Fem inist

sense
on its way to them. Publication is
planned for early 1984.

TO TH E IS -LA N D , an
a u to b io g ra p h y b y______
J a n e t F ra m e ,
______
T h e W o m e n 's P re ss
1 9 8 2 , $ 1 1 .9 5 *
In a brilliant combination of anec
dote, memory and verse, Janet
Frame recreates the experience of
her childhood. It is her own say
about the intricate pattern of in
fluences that shaped her imagina
tion. Childhood is conveyed with
undimmed clarity, painful in
cidents told with honesty and in
sight. It’s the portrait of the young
artist as a railway trolley in the
South Island between the wars.
The title To The Is-Land is
typical of Janet Frame’s power to
bind and use co-existant meanings
in a simple phrase or word. This
is one way she captures the
richness and complexity of her
own life. The title alludes not on
ly to time and place but also the
sense of impermanence, the search
for identity, the adventure of
becoming.
She provides the reader with an
insight into the people and life
from which she has drawn her art.
Her mother “had only to say of
any commonplace object ‘look kid
dies, a stone’ to fill that stone with
wonder as if it were a holy object.
She was able to imbue every in
sect, blade of grass, flower, the
danger and grandeurs of weather
and the seasons, with a memorable
importance along with a kind of
uncertainty and humility that led
us to ponder and try to discover
the heart of everything.”
“Dad’s interest in words was for
mal. Words were to be sought and
explained and not used for ‘airyfairy purposes’,” and “when Dad
asked me to help him with the
crossword I felt as if the King of
the World were enlisting my help
. . . and I, infected with his deter
m ination,
searching
and
searching.”
Janet Frame was born with a
“ready-made” family who had
“already begun their store of ex
perience inaccessible to me except
through their language . . . to
supply the individual furnishings
of each Was-Land, each Is-Land,
and the hopes and dreams of the
future”.
Yet hers was a practical nature.
“In spite of my longing, I remain
ed uncomfortably present within
the world of fact, more literal than
imaginative.”
We share her experience of
remembered words like debt.

YOU C A N ’ T KEEP A
GOOD W O M AN DOW N,
A lic e W a lk e r,__________
T h e W o m e n ’ s P re s s ,
1 9 8 2 , $ 8 .2 5 *

Janet Frame (Courtesy Bill Beavis, IN/ Listener).
decide, destination, adventure, per
manent wave, O.K., dream, and
the sudden intrusion of the word
morgue when her sister Myrtle
died. Themes from her previous
works find their origins in her
childhood, truth, death, treasure
and the outsider. “You Frame girls
think you’re so different from
everyone else . . . I came to accept
the difference, although to be dif
ferent then was to be peculiar, a
little ‘mad’.”
Janet Frame describes the
“homelessness of adolescence”, of
being trapped by clothing, “mon
thlies”, poverty, the tyranny of
opinion . . . “my only escape was
within myself, to ‘my place’ within
an imagination I was not even sure
I possessed, but where I hoped to
avoid the praising blaming
scrutiny of -others”.
Literature became a vital part of
her life. “It was my insistence on
bringing this world home, rather
than vanishing within it, that in
creased my desire to write, for how
else could I anchor that world
within this everyday world where
I had not the slightest doubt I
belonged?”
To The Is-Land reveals the
child who under the influence of
language conveys her past in a

way that enlarges our present.
Here is evidence of the adult’s
source of her ability to uncover the
“tics and terrors” of the mundane.
The ordinary experience is so
accurately focussed that it releases
simultaneous meanings of light
and shadow. We become aware of
the struggle against silence, or the
necessity to be articulate.
“My life has been for many
years in the power of words. It was
driven now by a constant search
and need for what was, after all,
‘only a word’ — imagination.”
Janet Frame’s humour is an in
tegral part of her writing. It ranges
from the gentle, “the depression
was at its height”, to the comic, to
satirical attacks, a favourite target
being the souless materialism of
modern western life.
In To The Is-Land, the “truth
of telling” is so skilful yet so sim
ple that the reader is not an
eavesdropper but a participant.
And in this journey we make con
tact with our own is-land.
Helen Courtney and Diane Quin
‘available from Broadsheet. To The IsLand is recorded by the NZBC for
serial transmission later in the year.
Hutchinsons reported also that the
manuscript of the second volume
of Janet Frame’s autobiography was

Short stories often read like TV sit
coms. Half hour glimpses into a
life or two, a sketchy situation, an
ambiguous ending. After a sigh,
most are forgotten in a couple of
hours.
Alice Walker has radically
departed from that genre of story.
This collection contains stories
powerful as novels; as intricate,
detailed, intelligent, as any work
of fiction I have encountered.
Most of the stories come from
Walker’s mid-sixties, civil rights,
southern background. They are
rife with contradictions, heavy
with issues usually left for writers
of essays and treatises. But Walker
manages to capture life in each of
her works, making the ideological
themes embodied, vital, truly alive.
In “Coming Apart” she explores
the subject of pornography and
how it translates into a racial issue.
We are given a black married cou
ple’s domestic scene, introduced to
a “Jiveboy” magazine, (full of
white women’s bodies), shown
how the marriage is affected by
this piece of pulp. What ensues, a
dedicated attempt for the woman
to educate her husband about por
nography, is as informative as any
theoretical essay. But her style,
characters, and language (what she
deems “black folk english”) makes
it spring off the page into your
heart.
In “Fame” she gives us the in
terior monologue of a “famous”
black woman writer; her reaction
to the patronizing white system of
approval. The memories of slavery
accompany her while she eats a
cornish hen at the presentation of
her 111 th award.
Another story deals with inter
racial rape. How to face its reali
ty while recognizing that the white
institution has kept the black man
enslaved (with lynching) by its
mere possibility? Walker herself
doesn’t know how to cope with
this issue. “Deny” she interrupts
herself in the middle of the story,
“it doesn’t happen”. But she can
not deny, she tells of a truth both
contradictory and terrifying.
Other subjects contended with:
“S & M”, abortion, the ripping off
of black culture (we are shown an
Elvis Presley figure unable to
Broadsheet. October 1983
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understand the song he bought
from a southern black singer). It
is a varied collection, each piece as
shattering as the next: half-way
through I was dreading the end.
Walker is jiist finding her way
into the canon of American
Literature and is being taught
more and more regularly as a
“great American writer” (not
“just” a black, woman writer). The
June 1982 issue of Ms magazine
featured her on the cover, with
much inside about her work and
its development.
Walker’s work shows faith in
change, faith in the possibility of
recognizing social injustice, deal
ing with it, often conquering it.
One of her characters steals a stuff
ed black man from the foyer of a
famous whites-only restaurant. No
one knows. Another story is titl
ed “How did I get Away with Kill
ing One of the Biggest Lawyers in
the State? It Was Easy.” There are
realizations, triumphs.
All of Walker’s works are im
portant. Her novels (Meridian,
The Third Life of Grange
Copeland) both deal with oppres
sion and its manifestation in the
relationship between black men
and women. She has published
two books of poetry, one other
book of stories (In Love and Trou
ble), and a new novel, just out in
the States (The Colour Purple).
Start with You Can’t Keep a
Good Woman Down.D
Louise Rafkin
*Available from Broadsheet

LESBIAN STU D IES
~
P re s e n t a nd F u tu re ,
M a rg a re t C ru ik s h a n k
(ed), F e m in is t P re ss
1 9 8 2 , $ 1 1 .9 5 * ________
In her introduction to Lesbian
Studies Present and Future
Margaret Cruikshank makes a
clear statement of her perception
of lesbian studies, its roots, its
directions and its challenges. She
acknowledges a failure to fully
represent in the anthology work
ing class lesbians and lesbians of
colour, but suggests, " . . . it will
add a new political dimension to
women's studies by implicitly
demanding that lesbian-feminist
issues be taken more seriously than
they have so far”.
She then adds," . . . less isolated
than we were a few years ago and
better organised, we are no longer
grateful for tokens — a reference
to Rubyfruit Jungle, a footnote on
lesbians, an allusion to women
who were lovers, or an appearance
of a guest speaker in a college
class. Even the phrase, ‘lesbian
studies’, shows our determination
to take up more space in the field
of women’s studies”.
44
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A number of papers in the col
lection pursue these issues further;
for example, Bonnie Zimmerman
in “One out of thirty: lesbianism
in women’s studies”. Margaret
Cruikshank both recognises that,
“By creating a climate in which
some academic women could
come out as lesbians, women’s
studies has allowed us to find each
other, explore common concerns
and support each other’s work”,
and makes the criticism that, “As
long as lesbian issues are kept at
the fringe of women’s studies or
treated in a fragmentary, cursory
way, none of us in the field will
understand the constraints impos
ed on us by heterosexist thinking”.
She also raises issues of defini
tion; what is lesbian studies? For
herself she says, “ . . . a work by
anyone which offers information
about lesbianism or about at
tempts to suppress it might be con
strued as ‘lesbian studies’, but with
rare exceptions the term means
studies we undertake ourselves”.
Then, quoting Joanna Russ,
“ .. .our homophobic culture en
courages a tendency to regard
homosexuality as, ‘affection or
politics or companionship or any
thing you like, but not sex' as well
as. ‘. . . an impulse to reduce
homosexual people to nothing but
sexual activity.
As a teaching resource Lesbian
Studies is organised in a useful
way. It begins with a section call
ed. "Lesbians in the Academic
World: The Personal/Political Ex
perience”. in which five women
talk about their personal ex
periences as lesbians and teachers
in academic America. Some are
"out”, some are not. They all talk
directly about pains, injustices and
their own decisions in relation to
themselves and the institutions in
which they work.
The second section. "In the
Classroom”, deals more with
teaching content. It includes a

Above: Alice Walker (Nan Park).

Margaret Cruikshank
paper by Jane Ginko that con
fronts issues of power in
teacher/student relationships, both
sexual and intellectual, and others
on lesbian poetry, lesbian literature
from a third world feminist per
spective, homophobia, the psycho
logy of women from a lesbian femi
nist viewpoint, Jewish Lesbians in
literature, teaching the Well of
Loneliness, and teaching a les
bianism course. The section con
cludes with a succinct (just over
two pages) piece by Clare Bright
on the question, “But What About
M en. . . ? ’’
The two sections discussed are
about some lesbians who are
teachers and some classes that had
lesbian content. The third section.
"New Research/New Perspec
tives”. is about aspects of lesbian
lives and documentation (or lack
of it). In this collection of papers
is a vast amount of information —
information about black lesbians.
“Resources For Lesbian History
(Estelle Freedman), biography,
lesbianism (or its absence) in
women's studies textbooks, "Les
bian Images in W omen's
Literature Anthologies” (Kathy
Hickok). using subject headings in
periodical indexes, older lesbians.
“Love Between Women in Prison”

(Karlene Faith), lesbians in science,
in physical education and in sport.
There is also a very useful paper
called, “The Lesbian Periodical In
dex”, by Claire Potter which in
cludes a list of lesbian periodicals
currently in print. The section con
cludes with Marilyn Frye’s piece,
“ A Lesbian Perspective on
Women’s Studies”, in which she
writes of the heterosexism she
finds in the American university
context. She says to “heterosexual
academic feminists” that, among
other things, “I would like you to
rise each morning and know that
you are heterosexual and that you
choose to be heterosexual — that
you are and choose to be a
member of a privileged and domi
nant class, one of your privileges
being not to notice”.
It would be good if all women’s
studies teachers in New Zealand
whatever their sexuality, were to
read this book, and most par
ticularly this paper, and react to
it. What women’s studies must
(and often does) do, is
acknowledge the contribution of
lesbians to women’s studies. To
what extent women’s studies
should proselytise lesbianism, in
the manner suggested by Marilyn
Frye, is undoubtedly a matter for
continuous debate.
In the final section of the book,
“Resources”, there are 75 pages of
organised information: nine syllabi
from courses on lesbianism that
make fascinating reading; a
bibliography of books; and a
bibliography of articles. An ab
solute wealth of resources is
carefully presented so as to make
the items as accessible as possible.
Both bibliographies are interna
tional, although there is a
predom inance of American
material.
In this book a range of view
points, issues and ideologies is
presented (gee, lesbians aren’t all
the same!) and information is
given about a huge amount of fur
ther resource material.
Pat Rosier
*The review was first published in
Women’s Studies Assn (NZ) Newslet
ter, July 1983. The book is available

from Broadsheet.

M ENDING, J u lie t
B a tte n ’ s e x h ib itio n a t
N ew V is io n , a nd _______
NEW WORKS b y C lau dia
P o n d -E y le y a t T K S A rt,
A u c k la n d , J u ly .________
Since the day in Standard Three
when l carefully stitched a
sackcloth square that we were
made to embroider with woollen
threads, to the front of my school
dress. I have harboured a deep
animosity toward needle and

thread. So it was with some reser
vations that I went with a friend
to see Juliet Batten’s “Mending"
exhibition.
I could never have imagined
that pieces of scraps of fabric, torn
and damaged in different ways
then gently stitched, patched and
repaired, would be so powerfully
evocative of wimin’s lives and
struggles.
Everyday wear and tear, frayed
edges, cigarette burns, cuts and
abrasions were tended to with as
much care as the more violent
slashes and dark stains from
deeper wounds. The whole ex
perience of physical and emotional
hurting was treated compas
sionately in works that seemed to
draw you in, to share in the pain
and the healing.
No “invisible" mending here —
the scars rem ain, poignant
reminders of unresolved conflicts.
Squares of fine white gauze cover
some of the injuries, not hiding the
trauma but soothing, protective.
A verbal response to a strongly
visual experience like this is dif
ficult. The best measure of the ex
hibition’s impact, for me, has been
the recurrence of “Mending” im
ages — weeks later when events
in my own or other wimin’s lives
have provided a trigger.
Something else I took away
from “Mending” was a new
respect for traditional wimin’s
craft with a symbolic and creative
aspect I had never considered.

Going directly from this exhibition
to Claudia Pond-Eyley’s was not
an easy transition to make. Here
the works were larger and louder
seeming more a celebration of
creativity, a statement of womin's
strength.
1 felt some of the personal inade
quacy I often get when looking at
paintings — unsure of what exact
ly they are saying, whether the
message I am picking up is what
the artist intended.
The strongest impression 1 got
from the series of Shields — quite
large devices that contained an

L eft: J u liet B a tten , M e n d in g M em ories, 1983. A b o v e A S h ield b y C laudia
P o n d E y le y (Auckland Star).

assemblage of images of her own
and other wimmin's experience in
a kind of collage — was one of
continuity. Symbolic images and
objects recurred in different
shields, the repetition seeming to
draw together the vast expanse of
womin’s experience from prephistoric times to the present and
into the future. (A non-pakeha
time concept.)
There appeared to be a fusion
of a myriad individual lives into a
single element as enduring as the
“fire”, “water”, “earth" and “stone”
that were repeatedly incorporated
into the shields. I was reminded of
the song “You can’t stop the spirit,
she is like a mountain, old and
strong she goes on and on”.
One work that 1 kept coming
back to was the “Shield for An
cient Mothers” which has since
been purchased by the Auckland
City Council as part of a public
collection, and which in theme and
content is very representative of
the series of shields.
A common feature of both ex
hibitions that struck me was the
absence of other people. One
wouldn’t expect feminists to be
thick on the ground in galleries at
lunch time, but it did seem strange
that there were none. 1 really hope

lots of wimin shared in and sup
ported two very enriching
exhibitions.
Moira Marks

BELLY D AN C IN G , th e
S e rp e n t and th e S p h in x ,
W e n d y B u o n a v e n tu ra ,
V ira g o , L on do n 1 9 8 3 .*
Interest is growing in the West,
especially amongst women, in
rediscovering and exploring our
physicality. Of all the forms of
physical activity, dance is the most
personal. Especially that dance
which liberates the fantastic
essence of being alive — it has no
other chore, not trying to catch a
ball or spin a pirouette, it is simp
ly the experiencing of your own
body as it moves.
Of the many ways your body
can move, the strong pelvic mo
tions and the rigorous muscular
release of belly dancing make it a
powerful and sensuous form. The
concept of the satisfaction of feel
ing that power and freedom within
your own body draws attention to
this ancient tradition.
Recently released from Virago
is Wendy Buonaventura’s book
Belly Dancing, a comprehensive

account of the rich history of this
art of motion. Initially, she vivid
ly describes the spellbinding magic
of women’s dancing. Vibrant
movements, especially of hips and
bellies, expressing sexuality and
imitating “the process of creation
and the mysterious transmission of
life through the act of giving
birth”.
She goes on to trace the origins
of belly dancing from prehistoric
goddess worship celebrating life
and love, through its many evolu
tions. Each of the twelve chapters
explores a different curve, discuss
ing, theorizing and commenting.
Mythological, spiritual, historical
and geographical connections are
made to give an overwhelming im
pression of its fundamental impor
tance to women. C onstant
throughout is the contrasting of at
titudes held towards belly dancing
according to a society’s values.
B uonaventura’s underlying
theory is that belly dancing was
originally and is essentially a deep
ly moving erotic and spiritual ex
perience. However, it has become
profanely discredited along with
age-old degradation of women in
male-dominated society which
fears the power of such dance.
Hence to the present day where (in
the West) it is predominantly
manifest in cabaret, performed
largely to titillate men rather than
for the dancer’s experience (thus
changing her experience). Such a
loss, but not irretrievable, as this
book stimulates an appetite to
taste for oneself.
Chapter seven,‘TOOl Dreams,”
details myriad instances of how
the West has responded to belly
dancing. It provided a great source
of fantasy and inspiration, the
combination of exotic/erotic being
a heady mix to puritanical JudaeoChristian culture. The following
chapter “The Dancer and Islam”
explores how this religion, wary of
the personal empowering of
freedom in sexuality and dance,
suppressed both to maintain
authority and control over people’s
lives.
“Birth Dance”, the final chapter,
elucidates how the motions of bel
ly dancing (some derive from birth
mime) may ease labour and
facilitate birth. We in the West are
catching on with our ante natal ex
ercise classes. However, there is
still an am bivalent attitude
towards pregnancy and birth that
is awkward with this totally
n atural, animal process of
regeneration. Pregnant women are
often shy in their transitional state.
In open contrast, other cultures
celebrate it in performance. “In
olden Asia, which has kept the
dance in its primitive purity, it
represents m aternity, the
mysterious conception of life, the
Broadsheet, October 1983
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PERIOD: A ll a b o u t
m e n s tru a tio n fo r g ir ls
a n d w o m e n ,____________
J o -A n n G a rd n e r-L o u ia n ,
B o n n ie L o p e z a nd _____
M a rc ia Q u a c k e n b u s h ,
M cP h ee G rib b le 1 9 8 1 ,
$ 9 . 9 5 * _________________
TH E P LA Y B O O K FOR
K IP S AB O U T SEX,
J o a n i B la n k a n d
M a rc ia Q u a c k e n b u s h ,
S h e b a 1 9 8 2 , $ 5 .9 5 *
My “official” instruction in sex
came from a copy of Van der
Velden’s Ideal Marriage found
among my sister’s university
books. I read it, literally, under the
bed covers, hiding it during school
hours. Inevitably my mother
found it. She hid it under her
nighties in her dressing table
drawer, from whence I retrieved
it, to read on. For weeks the book
passed from hiding place to hiding
place. Not a word was ever spoken
about it between us. Such was sex
education in the late 1950s.
Back then, books like The
Playbook for Kids About Sex and
Period were unthinkable. The
Playbook is a big format paper
back with a bright red and yellow
cover. It’s a book to be owned in
each child’s individual way. There
46
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are lots of multiple choice ques
tions with boxes to tick, and spaces
for a child to draw her/himself.
The simple black and white draw
ings can be coloured in. The type
in the book is big and while it
doesn’t specify an age group, it
looks as if children from 6 to 11
might get involved in it.
Joani Blank, author of The
Playbook has kept off baby
making; she says there are plenty
of other books doing that. “This
book is about the other parts of
sex besides making babies.” The
“other parts” include: bodies, nudi
ty, touching, what is sexy, sex
parts, masturbation, sexual inter
course and partners. Blank’s
writing style is no-nonsense and
never coy. She calls a clitoris a
clitoris. Occasionally she has trou
ble, for instance, she inadequate
ly compares orgasm to “getting to
the top of a mountain and sitting
down to look at the other side”
and “peeing after you’ve had to
wait all morning”. And part of her
description of heterosexual inter
course includes this hilarious
sentence: “It’s one way for a
woman and a man who like each
other to touch one another
without using their hands!”
The Playbook doesn’t contain
lots of information. It functions
primarily as a book to help a child
feel positive about her/his sexuali
ty, although if she didn’t know
how to masturbate, this book gives
plenty of ways to try. It includes
homosexuality, lesbianism and bi
sexuality in its range of partners.
It asks some questions about the
legality and “ norm ality” of
homosexuality without taking a
stand, which I thought timid since
other sexual activity (masturba
tion, penetrative intercourse) is im
plicitly treated as OK.
T h ere’s one gap in The
Playbook. There’s nothing bet
ween masturbation and a descrip
tion of what grown-ups do. I recall

a lot of experimenting and playing
around with friends as I grew up.
There’s no discussion of that. Nor
are there guidelines for girls on dif
ficult or dangerous situations with
boys and men. I can vividly
remember my own repulsion and
panic when an older boy visiting
neighbours exposed himself to me.
I handled it by becoming “sick”.
When he visited the next day, I
heard my mother from the kitchen
tell me to go up to my bedroom.
Terrified, I climbed out the
bedroom window in my pajamas
and took refuge at a friend’s. I
wish I’d known a better way of
coping.
This book would have been an
ideal place to cover “good” and
“bad” touching. In its desire to say
“sex is good”, it implies sex is

always good, which many girls
and women know just isn’t so.
Period is all about menstrua
tion. I imagine girls from 8 to 11
might find this book helpful. Good
readers in the older age group
couldn’t do better than Ruth Bell
and the Boston W om en’s
Healthbook Collective’s Changing
Bodies, Changing Lives* for
everything about adolescence.
Period is simply written and
profusely illustrated with line
drawings by Marcia Quackenbush
who also illustrated The Playbook.
Unlike The Playbook, the draw
ings consciously include women of
differing races and disabled
women. I did wonder how much
girl children brought up in a
culture
which
idealizes
slenderness, big breasts and

From The Playbook for kids about sex.

suffering and joy with which a
new soul is brought into the
world.”
A marvellous profusion and
variety of illustrations fires the
text, authenticating fantastic
descriptions — my only regret is
that colour is absent, apart from
the cover. Quotes from many
sources, including the embroidery
of literary greats, embellish fre
quently and are easily accessible
through a notes section and
selected bibliography at the rear.
Belly Dancing is a wellresearched, fascinating study, nice
ly rounded like the motions of the
dance itself, containing hidden
delights and challenging sugges
tions. Emphasized throughout is
the knowledge that this dance is
a primarily sensual experience
representing this life force and
regeneration through which
women (and men too) can enjoy
exhilaration, dignity and pride as
discovered in our own bodies.
Dancing is an opportunity to ex
press self, especially important
when many other channels are in
accessible, so let us welcome and
embrace it. “Dancing released an
energy in her body, a power which
enabled her to unite with the
divine spirit.” D
Ko Sonnoy

◄ continued from page 41

BO YS IN A N IM A L STORIES
CHAMBERS, Aidan: Seal secret Bodley Head
COWLEY, Joy: The silent one Whitcoulls
FARMER, Penelope: The seagull Hamish Hamilton/Puffin
THIELE, Colin: Storm boy Rigby
GIRLS IN STORIES FOR READ ERS 11-13
GARDAM, Jane: Bilgewater Hamish Hamilton/Peacock
GEORGE, Jean Craighead: Julie of the wolves
Hamish Hamilton/Puffin
HAUTZIG, Esther: The endless steppe Hamish
Hamilton/Puffin
MARK, Jan: Hairs on the palm of the hand Kestrel/Puffin
O’DELL, Scott: Island of the Blue Dolphins Kestrel/Puffin
PATERSON, Katherine: The great Gilly Hopkins
Gollancz/Puffin
SPEARE, Elizabeth George: The witch of Blackbird Pond
Gollancz/Puffin
YOUNG BLACKS IN FICTION
ARMSTRONG, William: Sounder Puffin
FITZHUGH, Louise: Nobody’s family is going to change
Gollancz/Lions
HARRIES, Ann: The sound of the gora Heinemann
JONES, Toeckey: Go well, stay well Bodley Head/Lions
SEBESTYEN, Ouida: Words by Heart Little Brown
SMUCKER, Barbara: Underground to Canada Puffin
TAYLOR, Theodore: The cay Bodley Head/Puffin

fashionableness could relate to the
blobby, small-breasted, trousered
figures Quackenbush almost ex
clusively draws. It’s a style very
familiar to feminists, but I wonder
how they “work” for a more
general audience.
Period covers how menstrua
tion happens, pads and tampons,
toxic shock, cramps, exercise and
all the varying ways women can
feel
before
and
during
menstruation.
The real strength of Period is
the way it includes many differing
experiences of menstruation and
how it affects our lives. Amy likes
to “dress up or buy a new scarf’,
but Yvette “can get so mad
sometimes about such little
things”. The book also includes
practical self-help information like
hotties and massage for cramps
and how to wash out blood stains.
A chapter at the end of the book
explains how a pelvic examination
is done.
Period does nothing wrong,
which should make it a splendid
book. But I wondered if in being
so carefully “right”, it ended up
just a bit dull. It’s got more and
better information than Peter
Mayles’ Whatever’s Happening
To Me, but Mayles’ books are
more fun (“Vagina (it rhymes with
Carolina)”).
I fear that feminism has laid too
heavy a hand on this book. Visual
ly, and in the text, men and boys
are almost entirely absent, but
they’re not in the real world. The
book doesn’t face up to that. For
instance, the book talks about star

ting “in the middle of a maths
class” but shows a female teacher.
Starting in maths class could be a
very different experience if the
teacher’s a man. Similarly, in the
section on the pelvic exam, the
doctor is “she” and the pictures
show women doctors. Factually,
this is unlikely. And many male
doctors are rough or insensitive in
the way they vaginally examine
women. We might wish girls were
growing up in a supportive female
environment, but we haven’t got
there yet. Girls need to know
about possible male reactions and
behaviour around menstruation,
doctors’ visits and sex. Protecting
them from this knowledge, isn’t
doing them a favour.
The Playbook and Periods are

F A T C H ANCE,__________
Sue F re e m a n ,
C o ro m a n d e l P re ss,
1 9 8 2 , $ 6 .9 5 *
What a marvellous contrast to the
usual serious, “meaningful” prose
found in New Zealand's literary
journals! Sue Freeman is direct,
colloquial and funny. Fat Chance
is quite short and has a simple plot.
Bronwen, mother of 5-year-old
Annie, decides to leave her shack
in the country north of Taupo to
go down to Central Otago to earn
money working in a shearing gang.
Her lover, Frank, wants country
peace and quiet to write a thesis.
After a period apart they take over
the running of a country store in
Central Otago for the winter and

valuable additions to the small
number of good sex education
books for children. They tackle
taboo areas in a sensible and non
moralising way. But in reclaiming
our sexuality, they are in some
danger of overlooking that the rest
of the world does not share their
views. □
Sandra Coney
T h e Broadsheet bookshop stocks
The Playbook and Period, also
Changing Bodies, Changing Lives
($18.95) and Whatever’s Happen
ing To Me ($9.95). Another good
book on menstruation for preteens is Ruth Thomson’s Have
You Started Yet? ($3.50). It covers
much the same ground as Period
and also does have a section on
Boys and Menstruation.
then head up north again, back to
the shack and their friends. Fat
Chance makes no profound
statements about New Zealand or
about human existence but
Freeman does create a totally
credible picture of country life and
her characters are human and
likeable.
Bronwen is resourceful, prac
tical, adventurous and wonderful
ly free of hangups. How lovely to
read a woman’s sexual view of
men: “He’s from Mataura, they
call him the Scourer from
Mataura, they sing ‘I’m proud to
be a scourer from Mataura, a place
where even squares can have a ball
• He may have once worked
at the Wool Scour. Something
clicks between us but I don’t fan
cy him, he’s very skinny and I

think of his stringy white hips with
a limp cock hanging in the
middle.”
As she hitchhikes down to Cen
tral Otago and works there, she
meets a variety of good kiwi
jokers: “Ian Short was five foot
three, weedy, hopeless shearer,
‘we’ve got a shearer Short today,’
Mick used to say, drank five jugs
a night and couldn’t hold it, ran
into things with his car. He didn’t
have it together.”
Bronwen holds her own with
them all.
Her relationship with her little
girl, affectionately called Annie
Pole Star, is warm and real but
mercifully free of the cloying sen
timentality peddled by the likes of
Valerie Davies. She is a mother
but has a life of her own.
By telling the story in
Bronwen’s voice, Freeman can use
her impressive skill with the New
Zealand vernacular. Her language
is easy to read and very entertain
ing. “But he was very funny. With
a future like that he’d have to be.
We worked like demons because
you do, but we fell about laughing
and I sobered up sadly the next
week with a four stand shed at
Tom Stirling’s and six roustabouts
and mean little Blacky Monroe as
ganger.”
Sue Freeman is a welcome an
tidote to our self-important male
writers. Her robust, lively style is
very readable and like Toni Cade
Bambara she writes “straight-up
fiction”. In New Zealand parlance,
“She’s a beaut”! □
Helen Watson

‘S U P E R B ’, ‘T E R R IF IC ’, ‘F A N T A S T IC ’, ‘IN S P IR IN G ’
are re m a rk s m ade w orldw ide of

FATC HAVAS
internationally known for her ‘New Approach to Violin Playing’

In N e w Z e a la n d — J a n u a r y 2 - 2 1 ,1 9 8 4
** 3-one week residential courses for all string players.
** Lecture-demonstrations explaining the principles of the ‘New A pproach’and
the release of tension and anxiety in Performance — Applicable to all
■
instruments.
** For teachers, perform ers and students OF ALL STANDARDS
** “Masterclasses” for all participants.
** Cham ber Orchestra each evening with weekly concerts and Guest artists.
Private/Sm all Group tuition with Miss Havas available by arrangem ent.
** N um bers limited each week to allow for individual attention (Participants
m ay enrol for one, two or three weeks)
"It is a method which almost miraculously does a way with the tensions and
frustrations which come with most playing"

—DAILY TELEGRAPH, London
F or Brochure: Send stam ped S.A .E. to:
N ancy Johnson, H avas School,
47 K itchener Road, Milford,
A uckland 9, New Zealand.
Telephone: 499-455
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T H E R A P E U T IC
M ASSAGE

SEND ME B R O A D S H E E T

for backache, headache,
emotional stress and relaxation.
Phone Judith Lloyd
605-227

A d d re s s ...............................

ASTROLOGICAL
MOON CALENDAR

My n a m e .............................

1984

ping heng

B R O A D S H E E T, PO B O X 5 7 9 9 ,

A C U P U N C T U R E C LIN IC

W e lle s le y S tre e t, A U C K L A N D .

26 Jervois Road
Ponsonby
Principal:
Shirley Collinson Oip.Ac-NZ
Health problems treated by
Acupuncture include —
Overweight
Water retention
Pre-menstrual tension
Menopausal symptoms
Sports injuries
Arthritis
Smoking addiction
Sinus
Meniere’s disease
Vertigo
Paralysis
Sciatica
Back pains
Tennis elbows and
Nervous tension

Ph. 768-978, 762-209
Mon-Wed-Fri — 1 pm - 5 pm
Tues-Thurs — 1 0 am - 5 pm

In this B itter Season
Womenspirit, Auckland
Third Publication
Available November

PAPAKURA WOMEN’S SUPPORT
CENTRE
We offer confidentiality,
befriending, listening, information,
referral, rape crisis counselling,
battered women’s support,
education courses.
10 am — 2 pm Monday — Friday
PHONE 2999-466

HEALTH REPORT

Judith Abrahams B.A.(Hons)
of National Mutual T & G
would like to offer women her
services in the field of:
Superannuation
All types of insurance
Recommendations made after
discussion of individual needs.

WOMIN’S
WORK
CO-OP
Gib-boarding, Gib-stop
ping, Wallpapering and
Painting, Lino Laying
Gardening and
Section Clearing.
For FREE quotes in the
Auckland area phone
Lyn 764-115.
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Large, easy to use calendar,
Send $ 6 .0 0 plus 50 cents
postage to:
MOON CALENDAR,
PO Box 46-118,
Herne Bay, Auckland.

Tel: 543-965 evenings
Grass-hopper Services
Lawn and Garden Maintenance
Phone Anne 818-6482 Auckland

Uj

>»

X

W om en's

T

T5

202A High St, Ph 790-784
Christchurch, NZ.
Weekdays 10.30 am - 5.30 pm
Friday 9 pm
FEMINIST, LESBIAN-FEMINISTTHEORY, FICTION, POETRY,
HEALTH, MAGAZINES, CARDS,
POSTERS, RECORDS, JEWELLERY

Feminist Teachers
sponsor a seminar

SAPPHO

Plots the movement of the
Moon’s phases and sign
changes, influence on
planting, weather and
emotional states.
Featuring this year
old wives tales.

Bookshop Ltd O
The report on the Women’s Health
Network National Conference,
held in September 1982, is now
available for $1.00 a copy.
You can get it at Broadsheet, or
mail away to Sue, 12 Hayward Rd,
Papatoetoe, sending your $1 plus
30c postage please.

Follow the moon and planets
through the night sky;
watch their influence
on all living things.

WOMEN IN EDUCATION
Sunday 6 November at
Kohia Teachers Centre, Epsom
Workshops will include: Women in
Senior
Positions,
Promotion,
Assertiveness, Classroom Interaction,
Career and Subject Choice, Maori and
Pacific Island Girls, Teachers without
Positions.
Time: 9.45 am — 4 pm, Cost: $4.00
Register by 26 October by ringing
Kohia Teachers’ Centre 686-126

THE WOMENS PLACE
(Feminist Bookshop)
289 Cuba St, PO Box 19086
Wellington. Ph 851-802
Hours: 1 1am — 5.30pm
Late night Fridays, Sat 10-1 pm
RECORDS — BOOKS — POSTERS
CARDS — MAGAZINES — BADGES
T-SHIRTS — JEWELLERY — STAINED
GLASS. . .

The O ld W o m a n W ho L iv e d in a V in e g a r B o ttle , ($4.95) an
old folk tale retold by Rumer Godden illustrated by Mairi Hedderwick. K im i a n d th e W a te rm e lo n ($5.50) by Miriam Smith,
illustrated by David Armitage, Ko te huri ki te reo Maori na Sonny
Huia Wilson. Grandma said the watermelon would be ready to
pick when Uncle Tau came home. Will he come? Please state
whether you want the Maori or English version. J e s s e ’s D re a m
S k ir t ($4.50) by Bruce Mack illustrated by Marian Buchanan.
What happens when Jesse wears a skirt to school? Jo, F io a n d
Yolanda ($3.75) by Carol de Poix illustrated by Stephanie Sove
Ney. Three sisters look alike and share many things but
underneath are very different. Spanish translation on endpaper.
The R e c y c le rs ($6.50) by Frances Kilbourne illustrated by Ann
Powell. Two girls decide to recycle all sorts o f bits and pieces
in this story without words. The T e n -W o m a n B ic y c le ($4.25)
by Tricia Vita, illustrations by Marion Crezee. Ten women decide
to make a bicycle to go to work on. The C le v e r P rin c e s s
($4.50) by Ann Tompert, illustrated by Patricia Riley. Lorna is
given the g ift of magic by Old Krone. What will she do with it?
R e d R ib b o n s fo r E m m a ($7.10) by the New Mexico People
and Energy Collective. The story o f Emma Yazzie a hero who
lives in the Navajo nation o f New Mexico. The R u n a w a y S e t
tle rs ($2.95) by Elsie Locke, a true story o f an Australian family
who ran away to- New Zealand and became pioneers. O n e
P ro u d S u m m e r ($10.50) by Marsha Hewitt and Claire Mackay.
Dismal working conditions, a decision to strike and the 100-day
battle that follows, a little-known but important piece of Cana
dian history. The W ritin g o n th e W a ll ($3.95) by Lynne Reid
Banks. Tracy goes on holiday with Kev but things don’t turn
out the way she thinks they will. The F rie n d s ($2.95) by Rosa
Guy, the story o f a West Indian girl and her experience living
in America. The E n d le s s S te p p e ($3.50) by Esther Hautzig.
Esther’s family spent five years in exile in Siberia. This is the
story o f that time. P ip p i G o e s A b o a r d and P ip p i in th e S o u th
S e a s , (both $3.50), more about the intrepid Pippi Longstocking by Astrid Lindgren. B re a k in g T ra in in g ($3.50) by Sandi
Welch. Tessa and Alison are 16 and both in training for very
different goals. The F o u r O f Us ($12.95) by Elizabeth
Beresford, illustrated by Trevor Stubley. Three children and an
old man come up with a plan to stop a theatre being pulled
down. H a r p e r ’s M o th e r ($11.95) by Wendy Simons. The rela
tionship between mother and daughter as seen through the
adolescent daughter’s eyes.

is a lesbian feminist anthology
edited by Phyllis Birkby and others on Culture, Herstory,
Politics, Celebration, Lesbian Identity — One Concept, The New
Womanity. S ita ( $ 1 1 . 5 0 ) by Kate Millett, tells of the decline
of her love affair with an older woman. M rs P o r te r ’s L e ttte rs
( $ 1 0 . 5 0 ) is a lesbian mystery by Vicki McConnell. C h o ic e s
( $ 9 . 5 0 ) by Nancy Toder, raises questions about lesbian iden
tity. S o m e th in g N o t Y e t E n d e d ( $ 9 . 5 0 ) is a story by Jane
Gapen of a woman caught in a world created by others. Two
popular novels from Sarah Aldridge are The N e s tin g P la c e and
C y th e r e a ’s B re a th , (both $ 1 0 . 5 0 ) . L e s b ia n S tu d ie s P re s e n t
a n d F u tu re ( $ 1 1 . 9 5 ) edited by Margaret Cruikshank includes
articles on Who Hid Lesbian History?, A Lesbian Perspective
on Women’s Studies, Lesbians in Sport, Older Lesbians, Black
Lesbians in Academia, Teaching Third World Lesbian Literature.
A review is published in this issue.
A m a z o n E x p e d itio n ( $ 4 . 0 0 )

A New Virago, “ D re a m s a n d D ile m m a s : C o lle c te d W ritin g s
($14.95) is by Sheila Rowbotham, one o f the most original
feminist thinkers o f the past decade. The collection brings
together her work, relating socialism to feminism from the late
19 6 0 ’s to the present day. From Pluto press we have Brothers:
M a le D o m in a n c e a n d T e c h n o lo g ic a l C h a n g e ($22.95) by
Cynthia Cockburn. She argues that the shakeout and restruc
turing of the workforce could be turned to an advantage by the
trade unions. F a th e rin g th e U n th in k a b le : M a s c u lin ity , S c ie n 
tists a n d th e N u c le a r A rm s R a ce ($22.95) is by Brian Easlea.
He argues that the arms race is insane but the inevitable out
come of science performed in a world where men wage a war
against ‘feminine’ values, women and female nature. We also
have ju st received T h e G re e n h a m F a c to r ($4.00) which has
a poster enclosed and photos and articles about the Greenham
Peace camp. The P o litic s o f R e p ro d u c tio n ($ 16.75) by Mary
O ’Brien, a nurse for 25 years, gives us a model o f historical
process which makes possible a radical interpretation of con
temporary women’s experience. P a tria rc h ia l P re c e d e n ts : S e x 
u a lity a n d S o c ia l R e la tio n s ($16.75) by Rosalind Coward,
argues that a series of presuppositions about sexual relations
must be cleared away for the term patriarchy to be seriously
considered. For something a little lighter, we have L etters From
a F a in t-h e a rte d F e m in is t, ($6.95) introduced by Jill Tweedie,
a collection of Martha’s weekly letters to her more liberated
sister Mary. A must for those being radicalised by the radical
or attempting to radicalise relatives! A new hardback In The
S h a d o w O f T h e P a ra d is e T re e ($24.75) is Sasha Moorson’s
second novel. Jessica arrives on a short-term contract at an
African University. Is she there for her feminist idealism, guilt
about her missionary antecedents or her own personal search
for paradise? Just received from overseas is D a u g h te rs O f Cop
p e r W om en ($11.75) where Ann Cameron has woven together
the lives of legendary and imaginary characters to create a fic
tion around the native women of Vancouver. Also D re a m o f
a C o m m o n L a n g u a g e ($7.75) a book of poetry by Adrienne
Rich, would make a lovely present.
Please send me the following books:
1............................................................................................................................
2 .....................................

3...............................................................................................
I enclose $ .............................................................................
(please add 50 cents per book postage and packing)
My name: .............................................................................
Address:.................................................................................
Send to: Broadsheet, PO Box 5 799, Auckland

